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Evaluation of the School Connectivity Program (SCP)
and the Building Respect through Internet Dialogue
and Global Education Program (BRIDGE)

Executive Summary

June 2007

In November 2004, the Department of State’s Burddtducational and Cultural Affairs, Office
of Policy and Evaluation (ECA/P) awarded Aguirréeimational (now the Aguirre Division of
JBS International, Inc.) a contract for an evalhmabf six School Connectivity Programs
operating in 22 countri€sThe structure of the six School Connectivity Pesgs is illustrated in
Figure A.

FIGURE A
Structure of the SCP Programs

Country Programs Regional Program Multi-Regional Program
e Armenia e School + Building Respect through Internet
e Azerbaijan Connectivity for Dialogue and Global Education
« Tajikistan Southeast (BRIDGE) in South Asia, Near
e Uzbekistan Europe (SEE) East Asia and North Africa

All of the School Connectivity Programs are manalgdhe Office of Citizen Exchanges,
Youth Programs Division (ECA/PE/C/PY), in the Depaent of State’s Bureau of Educational
and Cultural Affairs (ECA). It is important to ke@pmind that the School Connectivity
Programs are not one cohesive Program; rather hitreg been funded at vastly different levels,
in various parts of the world, throughultiple pieces of legislationvith different goals and
objectives’ After the start of this evaluation, the Youth Rags Division consolidated its
management of all School Connectivity Programs utiteerubric of the Global Connections

' The twenty-two countries are: Albania, Algeria, Armenia, Azerbaijan, Bosnia and Herzegovina, Bulgaria, Croatia,
Egypt, Kosovo, India, Jordan, Lebanon, Macedonia, Montenegro, Morocco, Pakistan, Romania, Serbia, Syria,
Tajikistan, Tunisia, and Uzbekistan.

% These School Connectivity Programs operate under the mandate of the Fulbright-Hays Act (the Mutual Educational
and Cultural Exchange Act of 1961). Its purpose is to increase mutual understanding between the people of the
United States and the people of other countries, support educational and cultural exchange, and foster linkages
between people and institutions in the United States and overseas. In addition, the School Connectivity Programs in
Eurasia were originally funded under the FREEDOM Support Act (FSA), which supports economic and democratic
reform and development in the independent states of the former Soviet Union. The School Connectivity Program in
Southeast Europe (SEE) was funded through the Support for East European Democracy (SEED) Act, and designated
as a Stability Pact project, with the aim of helping to stimulate the development and use of Information Technology
(IT), to create an enabling IT environment, and to foster the use of IT in education in SEE.

Aguirre Division, JBS International, Inc. Page vi
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and Exchange Program (GCER)ifferences in funding levels and Program goalsyéeer, did
not change.

A. Program Description

The purpose of SCP is to integrate access to teenkt with cutting edge approaches to
teaching, instruction, and learning. These Prognamegide selected schools and new Internet
Learning Centers (ILCs) with computer equipment brternet connectivity, create fora and
arenas for project-based and collaborative learrdng establish online partnerships among
schools within individual countries and regionsthathe United States, and internationally.
They offer intensive technical and educationahirag in several fields. In this way, they serve
as mechanisms for educational reform, foster cco#tsial learning and mutual understanding,
enhance educational capacity and professional denent, and support civic education,
conflict resolution, and English-language instrotiin addition, SCP and BRIDGE Programs
connect schools in the United States with schaofgrticipating countries through limited
physical exchanges that facilitate the exchangdeafs and act as a catalyst for future online,
collaborative activities.

B. Evaluation Purpose and Goals

Specifically, the evaluation examines the followfogr goals common to all School
Connectivity Programs.

1. To determine whether the Program has increasedstadeing between citizens and
communities in the U.S. and citizens and commuibeerseas, as well as among
countries, regionally and internationally.

2. To ascertain whether teachers, students, traiaetsProgram staff have developed
relevant skills and knowledge, and whether a miigtigffect has facilitated both
dissemination of knowledge and skill acquisitionoaig othersot participating in the
Program themselves.

3. To assess the extent to which the Program hag/zathhnd assisted educational reforms,
including the adoption of new teaching pedagogiesy project-based learning (PBL),
collaborative learning, the use of technology i ttassroom, and the development of
new curricula that integrate new technologies.

4. To determine whether the Programs have laid therghawork for sustainability, in terms
of resources, activities, and linkages.

The evaluation also examines those SCP goals emphan particular regional Programs:

1. To determine the effectiveness of SCP in suppodinig education, community
building, and community service in the Programgumasia;

% There are currently 18 countries in the GCEP; Project Harmony is the grantee in Armenia and Azerbaijan. RI-SOL is
the grantee in Afghanistan, Bangladesh, the Palestinian Authorities (West Bank) and Tajikistan. IREX is the grantee
in Turkmenistan and Uzbekistan. iEARN-BRIDGE is the grantee in Bahrain, Egypt, Indonesia, Iraq, Lebanon,
Morocco, Oman, Pakistan, Syria, and United Arab Emirates (UAE). Information on GCEP can be found at
http://exchanges.state.gov/education/students/worldwide/connections.htm.
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2. To ascertain the effectiveness of SCP as a mecehdarsreconciliation and regional
stability in Southeast Europe (SEE); and

3. To determine the effectiveness of the BRIDGE Pnogirasupporting English language
teaching and skills-building in the Middle East,rifioAfrica, and South Asia.

C. Evaluation Methodology

Given the large number of countries in SCP (22 treesin total), ECA/P and Aguirre designed
a methodology that combined the strategic choiaguafitative country case studies with
guantitative surveys of Program participants, nartipipants, and community members (as
feasible), in a select set of countries.

Several criteria served as basis for the countsg study selection:

* Regional and School Connectivity Program represientéi.e., one country from each
regional Program);

* Program history, duration/age, and size;

» Grantee (i.e., four country Programs implementetbly different grantees); and

» Country conditions that enable the Evaluation Téaugain an understanding of the
effectiveness of School Connectivity Programs ffedent economic, political,
institutional, and geographic environments, wittfiedent levels of Internet penetration
and access.

ECA/P and Aguirre decided to conduct case studkwoArmenia, Bosnia and Herzegovina,
Tajikistan, and Lebanon.

Armeniais the oldest SCP Program and has the greatesienwshlLCs and participating
schools (270) in all of the countrysarzs(sub-regional administrative units).

Tajikistan is the newest of the SCP country Programs ingtéduation study. This Program has
benefited from some of the lessons learned in ther@ountry Programs, and thus offers an
interesting context for the evaluation of SCP atéig as they have evolved.

Bosnia and Her zegovina had a small number of participating schools (&ich facilitated site
visit coverage of the participating schools. Thasmtry provided a good context in which to
assess SCP in SEE activities and the effectivarfedbe Program’s conflict resolution strategies,
with respect to Bosnia and Herzegovina’s recertbhjsattempts at reconciliation, and
remaining ethnic tensions and divisions.

L ebanon represents the BRIDGE Program countries. Whileabeln has a history of foreign
language instruction in the schools (French andifimng the use of Internet-based curricula and
online collaborative learning projects is not wigkesad. This provides a solid baseline against
which to evaluate the impacts of Program activities

In addition,eight other countries are represented in tloaline surveys of students, teachers and
Master Trainers, bringing the total number of Pamgicountries assessed to 12: SCP in Albania,
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Armenia, Bosnia and Herzegovina, Croatia, Maced@eabia-Montenegro, Tajikistan, and
Uzbekistan; and BRIDGE Programs in Jordan, Lebaktmpcco, and Pakistah.

In addition, other primary data sources for thialeation included:

* Background, web-based research on individual cguPtograms;

* Open-ended interviews with U.S.-based and in-cquintantee organization staff;

* Open-ended interviews with school principals an@ Htaff;

» Transcripts from focus group and notes from infdrdiscussions with Program
participants (students, teachers, Master Traies,community members);

* An online survey of community members in Tajikistand

» Face-to-face interviews with students from non-Paogschools in Armenia, to obtain
guantitative data for a comparable group of stugleito did not participate in the
Program.

D. Evaluation Findings

The SCP and BRIDGE Programs are achieving mandgmiald, within a varied set of economic,
political, and geographic environments, and edonatisystems.The Program’s multifold
components and activities—relying on virtual exayes) new information and communication
technologies, new pedagogies, innovative curricma, access to the Internet — have been the
catalyst for enhanced mutual understanding, hapaited critical “in-demand” skills and
knowledge, and have set in motion educational ne$pestablishing a “new culture” in the
classroom. The Programs have succeeded in improvéngnglish language skills of
participants, and developing or reinforcing Englehguage instruction capacity in Program
countries. It has also had a significant impacgols’ education, as well as promoted inter-
ethnic dialogue.

1. Building Mutual Understanding

Many of the teachers and students emphasized hHevaations with counterparts and peers from
different countries, through the Program’s virteathanges, online activities and fora, offered
new opportunities for in-depth learning about déeecultures and daily life in other countries
and regions. Even with differences in the partiotfgaprior level of knowledge, involvement in
the Program significantly changed and enhanced timeierstanding of society, culture, and
daily life in the United States. Students now ustind that they live, learn, and function in a
public space that is less confined, its dimensiess limited by national borders, and more
global.

* Albanian, Arabic, Armenian, Bosnian, Croatian, English, Macedonian, Serbian, Russian, Tajik, Urdu and Uzbek.
® Please note: Due to some differences in the School Connectivity Program activities, separate surveys were
administered to participants in the BRIDGE School Connectivity Programs and those in the rest of the School
Connectivity Programs in Southeast Europe and Eurasia. As a result, when findings diverge, analysis of BRIDGE
and other SCP findings are noted accordingly. When they do not, SCP is used in reference to all Programs.
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a. Program Impact: Broader World View

* A majority of the SCP and BRIDGE students indicdteat participation in the Program
has changed their views and increased their kn@eled other cultures.

» Eighty percent or more of the Program teachersthaidjoint projects with partner
schools has helped them to gain a better understaoéitheir partner’s culture.

» Students in Armenia, Bosnia and Herzegovina, Lebaand Tajikistan all reported that
their view of the world has broadened as a reduli@Program and their understanding
of others has increased.

b. Program Impact: Changes in Views on the U.S. a  nd the American People

* Most SCP and BRIDGE students have favorable vidvilseoAmerican people.

* Roughly half of the Program teachers reportedttieit views of U.S. values, culture,
and daily life have changed moderately or subsiliyts a result of the Program.

* Over 90 percent of Master Trainers reported faverai@ws of the American people.

» About 60 percent of Master Trainers said that tlegree of understanding of U.S.
values, culture, and daily life has changed.

2. Assisting in Educational Reform

Change is occurringcross the Program countrieas teachers report actively applying the new
knowledge, new methodologies, and new approachiesthing they have learned from the
Program. In many ways they are the drivers oféfierm process, implementing SCP projects
and participating in activities and fora. Many haveorporated the use of the SCP online fora
into their regular classroom activities. Some s¢ipoimcipals indicated that the SCP has given
them the opportunity to implement changes in thssrloom more quickly than would have been
the case otherwise. As a result, changes in classonlture are also evident, as teachers behave
more as facilitators of the learning process, dadents have more of a voice in their education.

a. Program Impact on Innovation in the Classroom

* A majority of the teachers said they have introduucew ideas and new ways of doing
things at work.

* Roughly 80 percent of the Master Trainers repaitiatl they have introduced new ideas
and new ways of doing things.

* Teachers in Armenia, Bosnia and Herzegovina, Lebaaod Tajikistan have begun to
use the Internet to expand their teaching matesiadsto use new methodologies in
classroom work.

b. Change in Classroom Culture

* The collaborative nature of the Program’s onlingévées has exposed students and
teachers to new, more cooperative ways of doirmgg#hi

» Teachers have introduced collaborative learnind, phciples, and integration of IT
into classroom activities.
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» As a result of the new teaching methodologies thioed by the Program, the locus of
action has changed from the teacher to the student.

» Teachers regard themselves more as facilitatorsaticked that students are becoming
more independent, self-directed, and confidenniea:

» Teachers reported that the new teaching methodedogiroduced by the Program have
made instruction more interesting. Consequentligestts pay attention in class and are
willing to devote more time to schoolwork in gerlera

c. Administrative Change

* More than 74 percent of the teachers reportediiegtreceived support from the school
administration which enabled them to integratenib ithe classroom.

3. Building Skills and Knowledge of Program Partic  ipants

Students in the SCP and BRIDGE Programs said treegieveloping technical skills marketable
in a digital world. Students and teachers repantgtteable improvements in computer skills.
These improvements have had the side effect oftingoself-confidence. As a result, students
and teachers have shown a willingness to try navgshand to share their knowledge and
computer skills with others. The Program’s emphasi using the Internet for educational
purposes has clearly influenced attitudes and hetsgn the part of students and teachers alike.
Both groups of participants reported using therheeto look for information for a class or

online project.

a. Program Impact on New In-demand Skills: Student s

» Students across the Programs have learned a nainbew computer applications;
Internet research, e-mail, word processing/spresgtshand online discussions are the
most commonly cited.

» As a result of the Program, a majority of the stugéndicated that they access the
Internet more frequently now than prior to joinithg Program.

* Over 73 percent of the students rated their compkils as “good” to “excellent.”

» Students also reported learning critical life skiuch as team building and teamwork, as
a result of their participation in the Program.

b. Program Impact on New In-demand Skills: Teacher s

» Teachers’ new and improved computer skills areiqdearly important, as these skills are
strongly associated with a broader participatialmss all the online activities. Teachers
with higher levels of confidence in their computkills engage in more Program
activities.

* A majority of Master Trainers also reported thaititomputer skills have improved.
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c. Secondary Impact of Internet Access

» Teachers noticed that providing access to theretdras had the added benefit of
increasing students’ motivation to learn Engliskie©90 percent of the teachers say that
access to the Internet has had a ‘large impacsane impact’ on their students’
motivation to learn English.

4. Civic Education, Community Service, and Communi ty Outreach

SCP has integrated civic education curriculum wdammunity service activities and has sought
to include local communities in Program activities.

a. Civic Education

The SCP Programs in Eurasia (Armenia and Tajikjdtare designed and implemented wide-
ranging civics education curricula and developélherresources for civic education.

* The Program in Tajikistan developed a Civics Edocatextbook and Teachers’ Guide
in Tajik, Russian, and English. The Program’s wiebisi Armenia hosts an online library
that contains over 20 civics-based resources tararghthe civics curriculum.

* The online project fora reinforced the Programau®on civic education. For example,
the Armenia Student Parliament Project, with stidepresentatives elected in local
schools, exposed students to the political procedsmenia and gave them direct access
to individuals they might not normally meet (e rmenian politicians).

» Participation in the online activities has changtalent attitudes towards corruption;
they have become less accepting and tolerant.

» Participation in the online activities has changealent attitudes towards civic
participation (e.g., democracy).

» Sentiments of a ‘new way of thinking’ were artideid by the students, and a sense of
civic engagement is evident in the students of Betigrams in Eurasia.

» Across_allof the Programs and regions, students indicatkiiey discuss local and
community related issues in the SCP online fora.

» A large number of Master Trainers (87.2%) say 8@P has contributed to greater
community participation in local government andt tihey have hosted or facilitated
community meetings and events to discuss locaégssu

* The ILCs in Tajikistan have enhanced civic engag#rnrelocal communities. Eighty-
three percent of the community members surveyadveethat the ILCs have contributed
to greater participation in local government.

b. Community Service Activities and Outreach

All of the SCP Programs use community service m®ans of teaching students about social
responsibility, collective action, and activismer@ce to the community is an integral part of
each Program and they are often structured sathiaities benefit the local community, though
often these efforts span regions and countriegivifies have included environmental clean-up
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and protection, assisting disadvantaged populatteashing new skills, and volunteering in
community organizations.

» Teachers and students alike indicated that thetjcjgeate in community service
activities, in large numbers.

» Sixty-four percent of the BRIDGE teachers survegeghnized or participated in
community service projects with the Program stusland 76 percent increased their
volunteer and community service activities.

» Fifty-five percent of the SCP teachers surveye@oized community service projects
with the Program students and 66 percent partiegat volunteer or community service
activities.

» Eighty-eight percent of the BRIDGE students repbtteat their community service
activities increased with their participation iretRrogram and 92 percent intend to
continue with these activities in the future, p@dan a leadership role.

» Forty-four percent of the SCP students increaseid tolunteer or community service
activities, and a larger percentage — 67.3 pereantend to either participate in or lead
community service activities in the future.

* A majority of the Master Trainers surveyed (86%aw that their volunteer activities
have increased, that they have provided trainirghtlolren or community members with
special needs (72.4%), and that they have orgamie@edactivities or projects in the
community (64.1%).

5. Conflict Resolution and Reconciliation

Through SCP’s curricula and online activities, Silidents were exposed to peers from
different ethnic and/or religious backgrounds, beithin their own countries, as well as within
the region. One of the unique features of this Rnmgwas its focus on building interpersonal
communication skills among teachers, as a meafaiitating inter-ethnic dialogue. The online
forum for community building, in particular, gaveadents in the region the opportunity to
engage in collaborative projects and collectivéoachcross ethnic groups and boundaries.

a. Inter-ethnic Interaction

* Inthe online fora, the students learned aboudtily life outside their home towns, and
in other countries.

» As a result of the online activities, students osBia and Herzegovina stressed the
commonalities among themselves, as well as wittiestis of different ethnic
backgrounds from neighboring countries (e.g., AlaalKosovo).

b. Cross-cultural Learning

Although conflict resolution, per se, was not fingnary goal of all SCPs, it is clear that the
global emphasis on cross-cultural learning has ptechinter-ethnic interaction and
understanding beyond the SEE region.

* In Lebanon, for example, BRIDGE activities refldoe¢ theme: “United Beyond Our
Diversity.”
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SCP projects in Armenia enabled interaction witldents in Azerbaijan, Russia,
Chechnya, and Turkey.

The organization implementing the Program in Taj#n also took advantage of other
Global Connections and Exchange Program it implésni@nAfghanistan, the Palestinian
territories, and Bangladesh, to foster contactsrenyoung people in these places and in
Tajikistan. The organization has been able to lieset parallel projects to great effect,
designing projects through which students in mbastone country can collaborate.
Likewise, it introduced cross-border fora with SiGRJzbekistan (USCP); these fora
enabled the Tajik participants to know and undedstaeir neighbors.

6. English Language Instruction and English Langua  ge Skills

Enhancing and refining English language instructaord by extension, developing participants’
English language skills, are key goals of the BREDIFogram. The acquisition of English
language skills has enabled teachers to act dystatéor the application of these skills
throughout the school curriculum. Roughly 70 petadrihe BRIDGE online projects are
conducted in English, which means that most oBREDGE students are at some point
communicating online in English. (As noted bel&GP participation in other regions and
countries has also resulted in improved Englishuage skills for participants.)

a. Program Impact on English Skills

Students and teachers reported that their Englisiplage skills have improved.
Program participants (students and teachers) adkdged that improvement in their
English language skills has enabled them to bekpress themselves in the online fora.
Eighty-three percent of BRIDGE students reported their English language abilities
have improved since they began participating inRttagram.

Moreover, 80 percent of BRIDGE students believed the English language skills they
have developed in the Program have improved tlegfopmance in other coursework.
Although English language learning is not an explacus of SCP elsewhere, almost
two-thirds (64%) of those SCP students surveyedrteg that their English language
skills have improved, as a result of participaiimghe Program.

b. Program Impact on English Language Instruction

Almost all of the BRIDGE teachers surveyed (92% slaat they have adopted English

language resources from the Internet.

Close to 70 percent of the teachers surveyed kaydiave integrated English language

materials into classes in other subjects besidgtidn

Approximately 67 percent of BRIDGE teachers haveaied English language curricula.
Fifty-six percent of BRIDGE teachers have develoaed piloted new English language
curriculum.
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7. Impact on Young Women and Girls: from the Taji  kistan Case Study

In Tajikistan, the SCP has been especially beratfior girls and young women. In most
schools, girls are a majority in the Program’s @cogroups and are well-represented among
school ILC users. Frequently, more girls than bagi ILCs during free hours.

* The Program has given a ‘voice’ to girls and sulitslly strengthened their self-
confidence. Teachers reported that young womenpaliicipated in the Program were
more self-confident than those who did not.

* Multiple observers reported that the Program hasvaied young women to remain in
school. Teachers and school directors emphadnegdtts not uncommon, especially in
small towns and rural areas, for girls to leaveosthfter ninth grade. The interest and
excitement engendered by the project reportedlye kapt young women in school until
its completion, at the end of eleventh grade.

* Young women are learning about technology and masgtsignificant computer skills,
skills that will be increasingly in demand in tladbr market. While the status of young
women may have declined in general, since the étftedSoviet Union, the Program
provides many young women with a background théitaxd them in their future careers
and increase their ability to contribute finangiath their families and to Tajikistan’s
development.

8. Multiplier Effects of the Program

While the Program produces multiplier effects imesal areas, crucial multiplier effects are
generated by the significant extent of knowledgarisiy among participants, and between
participants and colleagues, peers, family memiagid,community members. One element of
this is the shearolumeof sharing (i.e., how many people benefit) andadtier iscontent(i.e.,
what new learning, knowledge, and skills are shared

When teachers share new knowledge, pedagogieskélsdwith colleagues in their own schools
and externally, when students share new learnidgshifis with peers and family members, and
when participants transmit new knowledge to membétke community, the multiplier effects
are considerable.

a. Sharing Skills with Others

» Students and teachers alike are enthusiasticayrghwhat they have learned with
colleagues and friends.

» This diffusion of knowledge and skills acquiredagh participation in the Program
occurs both formally and informally — at schooltie community, and at home.

* BRIDGE teachers reported sharing their skills veigproximately 31 people per month.
SCP teachers estimated that they share their skilisroughly 20 people per month.

* BRIDGE students indicated that they share what tiease learned with about 18 people
per month. SCP students reported sharing theisskith approximately 29 people per
month.
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b. Content of the Sharing

* Almost 50 percent of the BRIDGE teachers have shaesv English language curricula
and materials with teachersather schools.

» Slightly more than half of SCP teachers (52.7%pregnl sharing new or revised
curricula with other schools in the Program angtdrools outside of the Program.

» Likewise, approximately 62 percent of Master Trasngurveyed indicated that they also
share new or revised curricula with schools thatigpate in the Program, as well as
those that do not.

» Large numbers of BRIDGE teachers have shared nil& with other teachers: about 57
percent share computer skills, and about 40 pestent collaborative learning skills,
ways of identifying educational resources onlimej &nglish Language training.

» About one-quarter of SCP teachers indicated thegt éhare two critical skills with other
teachers: computer skills and ways of identifyidg@ational resources online.

» Sixty-seven percent of BRIDGE students and 47 peraeSCP students share their
computer skills with other students.

» Fifty-seven percent of BRIDGE students share Ehdlsnguage training with family,
friends, and community members; 37 percent of (BB Students share computer skills
with them, as well.

* In Tajikistan, community members have gained vdkigkills by using the ILC and
interacting with the ILC staff. Eighty-five perceoitthe community members surveyed
indicated that their computer skills have increasiede they began frequenting the ILCs,
and 62 percent report that the center has hadya iexpact on improving their English
language skills.

9. Program Sustainability

The Evaluation Team ascertained numerous stratégissistainability generated by grantees
and participants in Program countries. These gfiegeare deliberate, well-conceived actions and
initiatives designed to underpin and secure Prograstainability, once U.S. funding ceases.
These include: establishing and maintaining schebtlorks; maintaining professional
collaborations and contacts with people met dutiegProgram; collaboration with and support
from other donors in Program countries; informatiissemination; and fundraising and

planning to meet resource needs.

a. Building Networks of Schools and Teachers

* ASCP has done considerable work in establishingnaaidtaining a network of 324
Program schools and computer centers.

* TSCP has built a substantial network of schoolsa@mputer centers. In December
2004, an independent NGO named ‘Internet,” wasigdb serve as an umbrella
organization for all the centers, thus creatingl&network.

* The BRIDGE Program in Lebanon has establishedwaanktof teachers that spans
schools across the country, both in the privateparalic sectors. Over the past 3 years,
the Program network has grown from 30 teacher®t@&chers.
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b. Sustainable Relationships

» Eighty percent of BRIDGE teachers and 62 perce®@® teachers have continued
professional collaborations that grew out of thegeam.

» Fifty-four percent of the Master Trainers surveyepgort that they have continued
professional collaborations with those met durimg Program.

» Substantial proportions of students, teachersMamster Trainers in all of the Programs
have remained in contact with people they havedughg the Program: 76 percent of
BRIDGE teachers; 71 percent of SCP teachers; #d&pt of Master Trainers; 82.4
percent of BRIDGE students; and 56 percent of SGékesits.

c. Leveraging Resources: Collaboration with other Organizations

The synergy established through collaboration witter donors in these countries has been, and
will continue to be, critical to the long-term saistability of these activities and the transition t
local stewardship. The Programs have leveragedires® — and continue to do so — in various
ways. For example:

* ASCP has collaborated with the United Nations Depelent Program (UNDP) to
establish and support four Regional Technology €sn(TeCes).

» TSCP approached CARE (an international NGO), abtlieet, and decided to locate
SCP schools in communities where CARE was alreaatkiwg, in order to leverage the
groundwork CARE had done in promoting communityolvement.

« UNICEF, UNDP, Merliff and Population Services International have alfesged
interest in conducting trainings in Tajikistan’sak.

» TSCP also received some additional funding fromHbw/lett Packard Foundation, the
Global Catalyst Foundation, and the British Embagskajikistan.

* The UNDP funded a BRIDGE classroom project in Lelmgrafter a BRIDGE teacher
established contact with a UNDP representative.

d. Community Fundraising and Action Plans

The sustainability of the SCP and BRIDGE Prograntisdepend — to a significant degree — on
Program awareness among local communities andoigr&mn countries. Awareness can generate
or reinforce local community willingness and alilib raise funds for future activities.

» Approximately 74 percent of Master Trainers sureeywlicated that local funds have
been raised to support Program activities.

» Fifty-seven percent of the Master Trainers anti@pghat Program activities will continue
after the current funding ends.

* Over half (52%) of the SCP teachers indicatedftivads have been raised in the school
or community to support Program activities. Onertpreof the BRIDGE teachers
reported such fundraising activities.

® Merlin is a U.K. based NGO that specializes in health care and medical relief for vulnerable people. They currently
work in fifteen countries.
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* Roughly 60 percent of the SCP teachers and ong-dlithe surveyed BRIDGE teachers
affirmed that parent and communities groups haghaly formed to develop plans and/or
raise funds for future Program activities.

» ASCP has organized approximately 20 one-day reggemainars for school Principals
and ILC staff. Participants received instructiontioa development of short-term action
and promotional plans for the ILCs.

» Approximately 50 percent of SCP students and teaaleported making presentations to
their communities as do 81 percent of BRIDGE tees;l#l percent of BRIDGE
students, and 79 percent of Master Trainers.

E. Conclusion

In addition to the findings above, the evaluatiemdnstrated that Program activities were often
interconnecte@nd mutually reinforcingsuch that they achieved outconaesossmultiple
Program goals. Activities also achieved outcomekteat positive impacts that were either
unintended, in terms of the original Program degigot the primary goals of a particular
country or regional Program) or wareanticipated prior to implementation

1. Select Outcomes Achieved Across Multiple Goals

» Activities designed to promote cross-cultural léagrand mutual understandiggpbally
reinforced those designegecificallyto facilitate reconciliation and inter-ethnic
collaboration in SEE.

* Program activities with different thematic emphased goals dovetailed, and acted as
catalysts for changes in students’ self-perceptttitudes, and behaviors. For example,
civic education activities that exposed studenth¢oidea of activism and political
participation worked in unison with new pedagodres introduced students to critical
thought and independent learning, and with virfaed that allowed for independent
expression of views. Students have been empoweradw knowledge of the
democratic process, the value of social respoityilaihd political participation, and new
skills. They have participated in and initiated reotivities in their communities, regions
and countries, and intend to take on leadershgsral the future.

* Augmenting English language capacity - whether d&sigh, as in the BRIDGE Program,
or less so, as in the other SCP Programs - supptbréegoals of building mutual
understanding and cross-cultural learning. Ind&aglish language skills determittes
extentto which student and teachers are able to takadwantage of the opportunities to
communicate and share insights and learning wilviduals in other countries and
regions, who speak other languages.

» Similarly, improvement in teachers’ computer skiltss enabled them to participate in an
ever increasing number of Program activities argifaeilitated and reinforced
achievement in other goals areas, such as mutdakstanding, civic education, and
educational reform.
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2. Select Unintended and Unanticipated Outcomes

» Activities, designed to promote mutual understagdanoss-cultural exchange and
learning, and the idea of a “global citizenry,” badffered unique opportunities for
dialogue and rapprochement across national boeser€thnic divisions, in regions
where reconciliation was not an explicit Programlgo

» Participation in the SCP in SEE and Eurasia, wherglish language skills development
was not a primary goal of the Program, generatguifggant improvement in students’
and teachers’ English language skills. Additiondilaving access to the Internet, across
all regions, had a considerable impact on studemisivation to learn English.

* The Program has had an unanticipated impact oneggadity in education in Tajikistan.
The Program has made “in-roads," crossed the tagichtechnological divides, and
provided those lacking access to information asdueces new opportunities for
learning and education. The girls’ participatiorPirogram activities and fora, experience
working collaboratively, and new skills have givllem a “voice.” Girls currently in the
Program and its alumnae are relying on these eqpegs and tools as they initiate girls’
literacy projects in their individual communitiesgions, and the country. Experiences
gained from the Program will enable female par#ioig to take their place in the Tajik
economy and polity.

As educational reforms take hold in classroomsth wew pedagogies, new methodologies,
integrating IT into teaching, and collaborativerfeéag, students are increasingly engaged in
independent work, learn critical skills, and ardamger strangers to the benefits and
opportunities afforded by globalization. As a résthlese students recognize that they can be
more autonomous actors, with more say in determgitheir educational and professional
goals and the role they play in society, now anthefuture.

Prepared for: By:

U.S. Department of State Aguirre Division of JB&tnational, Inc.
Bureau of Educational and Cultural Affairs 1156' Hreet N.W., Suite 1000

Office of Policy and Evaluation Washington, D.C. 2000

301 4" Street, S.W., Room 336 (SA-44)
Washington, D.C. 20547

For a complete copy of the report, e-mail pdevaluations@state.gov.
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1 THE SCHOOL CONNECTIVITY PROGRAM/BRIDGE EVALUATION
Chapter One

A. Introduction and Evaluation Overview

In November 2004, the Department of State’s Buaddtducational and Cultural Affairs Office
of Policy and Evaluation (ECA/P) awarded Aguirréehmational (now the Aguirre Division of
JBS International, Inc.) a contract for an evalhatf the six School Connectivity Programs
operating in 22 countries. The structure of theSikool Connectivity Programs is illustrated in
Figure A.

FIGURE A
Structure of the SCP Programs

Country Programs Regional Program Multi-Regional Program
. Afmeniﬁl + School - Building Respect through
Azerbaijan Connectivity for Internet Dialogue and Global
« Tajikistan Southeast Education (BRIDGE) in South
+ Uzbekistan Europe (SEE) Asia, Near East Asia and North
Africa

All of the School Connectivity Programs are manalggthe Office of Citizen Exchanges,
Youth Programs Division (ECA/PE/C/PY), in the Depaent of State’s Bureau of Educational
and Cultural Affairs (ECA).

The School Connectivity Programs are not one cohd3rogram. It is important to note that
they have been funded at vastly different levelsiarious parts of the world, throughultiple
pieces of legislationwith different goals and objectives. After tharsof this evaluation, the
Youth Programs Division consolidated its manageméatl School Connectivity Programs
under the rubric of the Global Connections and Erge Program (GCEPDifferences in
funding levels and Program goals have not chanpediever.

Like all programs in ECA, these School Connectitpgrams operate under the mandate of the
Fulbright Hays Act (the Mutual Educational and Qudil Exchange Act of 1961). Its purpose is
to increase mutual understanding between the pedpie United States and the people of other
countries, support educational and cultural exchaagd foster linkages between people in the

" There are currently 18 countries in GCEP. Project Harmony is the grantee in Armenia and Azerbaijan. Relief
International-Schools Online is the grantee in Afghanistan, Bangladesh, the Palestinian Authorities (West Bank) and
Tajikistan. IREX is the grantee in Turkmenistan and Uzbekistan. iEARN-BRIDGE is the grantee in Bahrain, Egypt,
Indonesia, Iraq, Lebanon, Morocco, Oman, Pakistan, Syria and United Arab Emirates (UAE). Information on GCEP
can be found at http://exchanges.state.gov/education/students/worldwide/connections.htm.
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United States and overseas and between U.S. trmtgland those overseas. In addition, the
School Connectivity Programs in Eurasia were osgtiynfunded under the FREEDOM Support
Act (FSA), which supported economic and democnratiorm and development in the
independent states of the former Soviet Union. Stieool Connectivity Program in Southeast
Europe (SEE) was funded through the Support fot Easopean Democracy (SEED) Act and
designated as a Stability Pact project, to helpudtte the development and use of Information
Technology (IT) in SEE, to create an enabling IViesnment, and to foster the use of IT in
education.

The purpose of the Programs is to integrate adoab® Internet with cutting edge approaches to
teaching, instruction, and learning. The Programside selected schools and new Internet
Learning Centers (ILC) with computer equipment &mdrnet connectivity, create fora and
arenas for project-based and collaborative learrang establish online partnerships among
schools within individual countries and regionsthathe United States, and internationally.
They offer intensive technical, pedagogical, andcational training programs. In this way, they
serve as mechanisms for educational reform, fogtenoss-cultural learning and mutual
understanding, enhancing educational capacity evfégsional development, as well as
supporting civic education, conflict resolutiondaBnglish-language instruction. In addition,
SCP and BRIDGE Programs connect schools in theedi8tates with schools in participating
countries, through online ties and limited physeathanges, to facilitate the exchange of ideas
and act as a catalyst for future online, collabeeadctivities.

This introductory chapter presents:

* The Purpose of the Evaluation;

* An Overview of the Six Connectivity Programs;

« A Brief Overview of the Methodology; and

* A Guide to the Evaluation Report and Its Structure.

B. The Purpose of the Evaluation

Most broadly, this evaluation serves several irgtsgt purposes:

* To assess the effectiveness of ECA School ConrigcBvograms (including the
BRIDGE Program) in meeting Program, ECA, and Stspartment goals;

* To identify which SCP components play essentiagah achieving these goals, both
across Programs and in specific country and Prograritonments;

* To determine the effectiveness of current modelamd approaches to, SCP Program
design, content, and implementation; and

» To ascertain the value of Programs which rely @emétechnological innovations and
emphasize virtual programming, training, activitiparticipation, and exchanges.

Specifically, the evaluation examines the followfogr goals common to all of the School
Connectivity Programs.
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1. To determine whether the Program has increasedstadeing between U.S. citizens
and communities and citizens and communities oesrses well as among countries,
regionally and internationally.

2. To assess the extent to which the Program hag/zathhnd assisted educational reforms,
including the adoption of new teaching pedagogies; project-based learning (PBL),
collaborative learning, the use of technology i tkassroom, and the development of
new curricula that integrate new technologies.

3. To ascertain whether teachers, students, traiardsProgram staff have developed
relevant skills and knowledge, and whether a miigtigffect has facilitated both the
dissemination of knowledge and skill acquisitionoaig othersot participating in the
Program.

4. To determine whether the Programs have laid therghwork for sustainability, in terms
of resources, activities, and linkages.

The evaluation also examines those School Conngclvogram goals emphasized in particular
country Programs:

1. To determine the effectiveness of SCP in suppoxing education, community
building, and community service in the Programkumasia;

2. To ascertain the effectiveness of SCP as a mechdarsreconciliation and regional
stability in SEE; and

3. To determine the effectiveness of BRIDGE Programsupporting English language
teaching in the Middle East, North Africa, and $oAsia.

C. Program Overview

ECA'’s Youth Programs Division provides grants torgstic organizations and agencies to
administer and implement each of the School ComngcPrograms. Project Harmony
implements School Connectivity Programs in Armemd Azerbaijan. Relief International-
Schools Online (RI-SOL) implements the Tajikistandg?am. IEARN is responsible for
implementing the BRIDGE Program in the Middle E&&trth Africa, and South Asia, as well as
the School Connectivity Program in Uzbekistan (aslacontractor to IREX). Until the
conclusion of the project in 2005, Catholic Reledrvices (CRS) administered the Southeast
Europe (SEE) Connectivity Program.

1. Armenia, Azerbaijan, Tajikistan and Uzbekistan ~ School Connectivity Programs

The School Connectivity Programs in Eurasia weitally funded under the FREEDOM
Support Act, which sought to develop democratiomafin the countries of the former Soviet
Union. For this reason, these Programs have agstomus on civic education and share the
following goals:

1. Provide access to the Internet;

2. Provide training and resources to improve the tiegcbf civic education;
3. Generate linkages with schools in the United Statekselsewhere; and
4. Make the Internet Learning Centers self-sustaining.

Aguirre Division, JBS International, Inc. Page 3



Evaluation of the School Connectivity Program and BRIDGE

Each Program emphasizes the development of tedlskitla among administrators, teachers,
students, and community members and the integrafitimee use of information technology (IT)
into the curriculum. It was and is important to E@¥at the Programs reach a diverse group of
students, including those with special needs. Hiogram establishes an Internet Learning
Center (ILC) at each participating school and sigspghem with computer equipment, an
Internet connection, technical support staff, aathing. Both Programs in Armenia and
Tajikistan have partnered with civic-oriented NG@sheir respective regions to administer
online projects and develop curricula, and withhtecal NGOs to establish and maintain a
network of ILCs in these countries.

2. Armenia Connectivity Program

Established in 1995 and administered by Projecihigal, the Armenian School Connectivity
Program (ASCP) is the oldest and largest of albBtlonnectivity Programs. It has connected
326 schools and has a Mobile Computer Lab, whichese21 remote communities. ASCP
schools have participated in “virtual” exchangethveipproximately 24 U.S. schools on a variety
of civics-related topics.

ASCP is structured so that each region in Armenigerved by a Regional Field Coordinator
team that includes Regional Education CoordinaflRECs§ and Regional Community
Developers (RCD).

* RECs provide training and support to school edusat®lping them to implement online
projects with a civic-education focus.
* RCDs are responsible for projects that build strecigool-community ties.

The ASCP has taken a “train-the-trainer” approagth RECs traveling to the United States to
attend training on the general use of computees|rternet, and how to use the Internet to
gather information related to civic education atiteo themes and topics central to the Program.
The RECs then train teachers, who train studemigcfiers and students work together to create
online projects around civics-related topics, ofterolving a U.S. partner school. ASCP has also
brought Armenian school principals to the Unitedt&s for leadership training. U.S. educators
have been sent to Armenia to conduct workshopsiWiz educators on how to integrate
technology-based activities into their curriculum.

Project Harmony has partnered with an Armenian NB&mony Foundation, for technical
assistance and maintenance of the ASCP school éiank. Harmony Foundation is
responsible for the technical training of the sdhb@ site staff. The ILC site coordinator then
trains both teachers and students at the SCP scimolohsic computer skills.

3. Azerbaijan Connectivity Program

Established in 2001, this School Connectivity Paogtis administered by Project Harmony. It
provides secondary schools in Azerbaijan with Im¢access, technical equipment, training, and
support in maintenance of its ILC. As part of thed?am, Azerbaijani schools partner with high

® The Regional Education Coordinators have been phased out after playing the role described here.
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schools in the United States to develop onlineataltative learning projects, again, on themes
related to civic education. In addition, Caucasigevwproject work and online events explore
regional issues of education reform, democracydmgl, and cross-cultural awareness and
appreciation.

4. Tajikistan Connectivity Program

The Tajikistan School Connectivity Program (TSCBgdmn in 2003. Administered by Relief
International (RI-SOL), the TSCP is much smallesgale than Armenia, with only 24
connected schools. The Program originally begah tem schools, and then quickly added more
(ten in the spring of 2004 and four at the endGfi4). Internet connectivity and use in
Tajikistan are generally low because of the lacktdrnet service providers due to the country’s
low level of economic development and rugged laapgsec Many Tajiks are unfamiliar with the
Internet, which has led the Program to place angtemmphasis on training.

The TSCP trains Master Trainers in the subjectatefnet use and research, American studies,
English language, civics, curriculum and collabesteaching methodologies. The Master
Trainers are then responsible for training teachmetisese subjects. Once a teacher has
concluded his or her training, s/he becomes a Oeather, and is required to provide at least 25
hours per semester of training to teachers anastadt his/her school. Civic education NGOs
also contribute by training teachers on speciffieass of civic education. Each school ILC also
has a site monitor on staff to deal with technprablems and act as a liaison between the school
administration and RI-SOL. TSCP supports recipregahanges of teachers between Tajikistan
and the United States.

5. Uzbekistan Connectivity Program

The School Connectivity Program in Uzbekistan wataldished in 2003 and is administered by
IREX and implemented by its sub-contractor, iEARMNperates in secondary schools in six
targeted regions across Uzbekistan. Providing metesiccess links the students in Uzbekistan
with other students in the region, most notablyikistan, and internationally, and enables them
to participate in structured, online activities amrat promoting mutual understanding and
community building. In addition, the Program asststachers and school administrators in
introducing critical thinking activities and studarentered teaching methodologies into the
classroom. iIEARN facilitates online collaboratiwaigities. The Tashkent Public Education
Center has been involved in elements of curriculievelopment.

6. School Connectivity Project for Southeast Europ e

Begun in 2002 as a Stability Pact Initiative, tli&PSor Southeast Europe (SEE) promoted
further understanding among youth in the regiod,&was supported by the Fulbright-Hays Act
and the SEED (Support for East European Democracty)U.S. funding for the SCP in SEE
ended in 2005.

CRS administered the Program, which was activelliawia, Bosnia and Herzegovina, Bulgaria,
Croatia, Macedonia, Romania, Serbia, Montenegrad Kasovo. Ninety-two schools were
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involved in the project, with almost 1,986 studeantsl 304 teachers participating since its
inception.

CRS designed the country Programs in order to rdese specific goals.

1. To increase inter-ethnic dialogue among schoofoutheast Europe and the United
States via the use of Internet technology; to giuelents critical and analytical skills so
that they can determine for themselves whethemtbd@ia and society portray other
groups with some bias/incorrectly.

2. To develop more fully the mutual understanding leetvAmerican and Southeast
European schools, through multiple linkages.

3. To facilitate joint learning and project work thghucommunication.

4. To generate personal and institutional ties amaundesits, educators, and schools across
borders, through communication technologies.

5. To provide teachers with the tools and support ogtwecessary to continue developing
courses of study that incorporate web-based legiinio other education subjects and
situations.

Celebrating diversity was a major emphasis, gitienconflict resolution orientation of the
Program, and also the topic of many activities unkis project. Activities included building
school partnerships and networks, establishing coengenters in SEE schools, teacher
training, joint student projects relating to StapiPact goals, online exchanges, and youth
seminars.

7. Building Respect through Internet Dialogue and Global Education (BRIDGE)

Since its inception in 2002, the BRIDGE Program ¢trasted nine School Connectivity
Programs in the Middle East, North Africa, and $oMisia’ The goals of the Program are the
following.

1. To build understanding between U.S. citizens/comitraghand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally.
— To generate personal and institutional ties, adnosders, among students, educators,
and their schools.

2. To catalyze and assist educational reforms, inoygroject-based learning,
collaborative learning, and using technology indfsssroom.
— To improve educational tools, resources, and legrtiirough the application of
information technology, complementary teacher tr@jnonline resource
development, school partnerships and student cotiion.

3. To develop skills and knowledge for teachers, sitgjeegional coordinators, trainers
and other participants.

° BRIDGE programs are present in Algeria, Egypt, India, Jordan, Lebanon, Morocco, Pakistan, Syria, and Tunisia.
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4. To support and enhance English instruction.
5. To build sustainability in terms of resources, dtiis and linkages.

Activities include establishing ILCs, provision mfofessional training for teachers, development
of pedagogical materials, regional conferencesalootative student projects, and exchanges
between students and teachers from schools innitedJStates and partner countries.

D. Brief Overview of the Evaluation Methodology

Given the large number of countries, overall, i 8thool Connectivity Programs (22 countries
total), ECA/P and the Aguirre Division of JBS Imational designed a methodology that
combined the strategic choice of qualitative casdiss with quantitative surveys of Program
participants, non-participants and community memsl¢as feasible). The four countries selected
for case studies and site visits were Armenia, Boand Herzegovina, Tajikistan, and Lebanon.

Several criteria served as basis for selection:

* Regional and School Connectivity Program represientéi.e., one country from each
regional Program);

* Program history, duration/age, and size;

» Grantee (i.e., four country Programs implementetbly different grantees); and

» Country conditions that enable the evaluation teagein an understanding of the
effectiveness of the School Connectivity Programdiiferent economic, political,
institutional, and geographic environments, wittfiedent levels of Internet penetration
and access.

Armenia is the oldest SCP Program and has theagteatimber of ILCs and participating
schools (270) in all of the countryrsarzs(sub-regional administrative units). Because the
Program in Armenia is so large, it provides acteshree-quarters of the sites in the Caucasus
region. In addition, the IT infrastructure in Armianvas lacking at the start of the Program, so
this case study serves as a good example of thimdwwrk involved in terms of establishing a
network of schools and ILCs, as well as the chgksnn terms of maintenance after U.S.
funding ceases. Armenia is one of the two countrieghich Project Harmony implements SCP
activities.

Tajikistan is the only country among the Centrailafgepublics chosen for the evaluation and it
was the newest of the SCP country Programs in 200dn the evaluation began. This Program
has benefited from some of the lessons learndtkinther country Programs, and so offers an
interesting context for the evaluation of SCP aiiéig, as they have evolved. The circumstances
in Tajikistan contrast strongly with those in Arnegrin terms of its political openness and
progress of reforms. In Tajikistan, RI-SOL manatiesProgram.

Among the countries of SCP in SEE Program, Bosmibterzegovina had a small number of
participating schools (10), which facilitated stisit coverage of the participating schools. This
country, in particular, provided a good contextnich to assess the SCP in SEE activities and
the effectiveness of its conflict resolution stgads, given Bosnia and Herzegovina’s recent
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history, attempts at reconciliation, and remairetignic tensions and divisions. CRS
administered this SCP Program.

Lebanon represents the BRIDGE Program countriesleMilebanon has a history of foreign
language instruction in the schools (French andigimg the use of Internet-based curriculum
and online collaborative learning projects is nategpread. This provides a solid baseline
against which to evaluate the impacts of Progratiwiges. IEARN is responsible for the
BRIDGE Program in Lebanon, and it has a very stre@ggpnal and country coordinator, who is
specifically trained in online education. She hasrbinstrumental in developing teacher training
workshops that are used throughout the BRIDGE Rragrountry network. Given the strength
of Lebanon’s Program — and the leadership rolasttaken — the Program offers insights into
future possibilities and directions for the BRID@®Eogram within the iEARN network. In
addition, Beirut was the site of a regional iEARdhEerence, which brought together BRIDGE
participants to share their experiences in the ragnd present their online collaborative
projects.

In addition, eight other countries are represeitétde online surveys of students, teachers and
Master Trainers, bringing the total number of Pamgicountries assessed to twelve. The SCP
Program countries in the evaluation are: Albaniaménia, Bosnia and Herzegovina, Croatia,
Macedonia, Serbia-Montenegro, Tajikistan, and Udtak. The BRIDGE Program countries
represented are: Jordan, Lebanon, Morocco, andtBak

The primary data sources for this evaluation are:

* Background, web-based research on individual cguPtograms;

* Open-ended interviews with U.S.-based and in-cquintantee organization staff;

» Site visits to SCP and BRIDGE ILCs and schools iménia, Bosnia and Herzegovina,
Lebanon, and Tajikistan;

* Open-ended interviews with school principals an@ Htaff;

» Transcripts from focus groups and notes from infdrdiscussions with Program
participants (students, teachers, Master Trainetscammunity members);

« Online surveys available in several langudyfss the students, teachers, and Master
Trainers in 12 countries;

* An online survey of community members in Tajikistand

* Face-to-face interviews with similar students froomparison schools in Armenia, to
obtain quantitative data for a comparable grougtefients who did not participate in the
Program (see Appendix D).

The Aguirre Division of JBS International, Inc. peered with the Armenian Sociological
Association in Armenia, PRISM Research in Bosnid lderzegovina, the Amr Group in
Lebanon, and M-Vector in Tajikistan. Aguirre, @& ih-country partners, conducted the site
visits in schools in Armenia, Bosnia and Herzegayicebanon, and Tajikistan.

% Online surveys were available in: Albanian, Arabic, Armenian, Bosnian, Croatian, English, Macedonian, Serbian,
Russian, Tajik, Urdu, and Uzbek.
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E. A Guide to the Evaluation Report and its Structu  re

This evaluation report has five major sections:

Methodology;

Key findings and analysis from the individual cayntase studies;
Key findings and analysis of the online survey data

Analysis of Program multiplier effects and Programstainability; and
Conclusions and Recommendations.

agrwbnE

School Connectivity case studies of Programs inéia, Lebanon (BRIDGE Program),
Tajikistan, and Bosnia and Herzegovina (SCP for)SiE presented first, followed by the
results from the online surveys of Program paréinig (students, teachers, and Master Trainers).

For each case study chapter, the key findings tt@routcome assessment are summarized first,
organized according to common goals and regiongfigeific goals.The main body of each
chapter offers a detailed discussion of the couRtogram and its activities, and an outcome
assessment analyzing how well the Program is aiclygorogrammatic, ECA, and State
Department goals.

The online survey chapters (students, teacherdviaster Trainers) are organized in a similar
fashion, with the key findings presented up frimitpwed by a description of the survey
participants, and an analysis of survey findingach chapter then concludes with summary
observations across each of the Program goals.

A chapter on Multiplier Effects and Program Susaitity follows the online survey chapters.
This chapter explores thvarious waygarticipants share the knowledge and skills gaingde
Program with colleagues, peers, and others in tmemmunities and beyond, and the types of
skills they share. The second part of this chagtamines the different strategies employed by
implementers to ensure various aspects of Proguataisability, once U.S. government funding
ends. Comments taken directly from Program paditip are showcased to reveal some of the
inherent challenges that individual programs fasayell as the steps taken to confront them,
when possible.

Finally, the Conclusions and Recommendations chap@&mines the effectiveness of all the

country Programs and their impacts by Program gaihg both the qualitative, country case
study data and quantitative, online survey dataoRenendations for Program effectiveness,
success, and sustainability are provided.
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2 EVALUATION METHODOLOGY
Chapter Two

A. Introduction

To examine the various goals discussed in the puswihapter, the evaluation team, in
consultation with ECA/P and ECA Program Officedgntified key outcomes in each goal area.
Using these as a guide, Aguirre formulated key @t assessment questions for the various
focus group protocols, site visit protocols, onlqesstionnaires, and other instruments
developed for data collection.

The evaluation instruments collected data on theviing goals and outcomes.
1. To Build Mutual Understanding

Students and educators in SCP/BRIDGE schools mtdkact with other SCP/BRIDGE students
and educators in their own regions and in the drtates.

» Demonstration of cultural awareness and toleraho¢hers;

» Cross-cultural learning resulting from online attigs that discuss or examine other
cultures;

* Changes in views of the United States and cultof@srtner school countries; and

* Virtual connections between participants of diffégreultures are established and
maintained.

2. To Catalyze and Assist in Educational Reforms

SCP/BRIDGE schools adopt new teaching methodolagieew educational policies.

* Change in the culture of the classroom (studemnoed, collaborative);

* Change in student attitudes and behaviors in gmsobom;

* Integration of online fora and projects in classnoactivities and lessons;
* Use of IT in classroom activities and lessons;

» School administration supports use of IT in thesstoom; and

* Introduction of school-wide policies to promote w$dT in the classroom.

3. To Develop Skills and Knowledge

SCP/BRIDGE grantees will train secondary schoathess and students on computer use,
Internet, and instructional applications.

* Improvements in computer skills;
* Teachers and students learn to use new computkcapms;
» Teachers and students train to use the Interndetaify educational resources;
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Improvements in participant self-assessment of cdenskills;
Use and reliance on the Internet increases witassc@nd
Increases in student confidence and self-esteem.

4. To Build Sustainability

SCP/BRIDGE materials and activities will be relevansustainable after the completion of
grants.

Strength of country Program implementation;

Evidence of fundraising activities in the community

Evidence of community outreach;

Dissemination of information on Program activitiegshe community;

Evidence of future plans for ILCs and continuatodiProgram;

Knowledge sharing among participants and with atloatside Program;

Sharing of skills among participants and with ogheutside Program; and

Evidence of participant initiative to continue wahline activities or build upon them.

5. To Support Reconciliation and Regional Stability

Participating teachers and students will suppaioreal stability and reconciliation through
dialogue in the SCP Programs in Southeast Europe.

Exposure to others from different ethnic groupsauntries in the region;

Activities that share cultural information amongtmapants of different ethnic and
cultural backgrounds;

Cooperative projects among participants from défifércountries or ethnic groups;
Teachers adapt new skills in facilitating interper@ communication and inter-ethnic
dialogue; and

Forum discussions on conflict resolution.

6. To Support Civic Education

Participating schools and SCP grantees will devetagpdate civic education curricula and
participate in community building activities.

Civics education curriculum developed and impleradnt
Online resources for civic education developed,;
Changes in student attitudes toward democracy;

Online fora or collaborative projects in civics ar@minent;
Community service activities; and

ILCs are used for community building activities.

7. To Support English Language Instruction

Participating schools and BRIDGE grantees deveéw Bnglish language curricula or use
electronic resources to update existing curricula.

English used in the online Program activities;
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New English language curriculum;

Use of the Internet to develop new English languageculum or update existing
English curriculum;

Improvement in the English language abilities afgPam participants;

Increased student interest in learning English; and

Impact of English language instruction on otherrsework.

B. Methodologies

In order to capture all the information necessanlie outcome assessment, the evaluation
employed several different data collection strasgiFour countries (Armenia, Bosnia and
Herzegovina, Lebanon, and Tajikistan) were selefteth-country site visits and online
surveys.

ECA/P and Aguirre decided to conduct case studkwarschool connectivity in these four
country Programs, based on the following seleatiiteria:

Regional and School Connectivity Program represiemntdi.e., one country from each
regional Program);

Program history, duration/age, and size;

Grantee (i.e., four country programs implementedoloy different grantees); and
Country conditions that enable us to gain purcloasthe effectiveness of School
Connectivity Programs in different economic, pohli institutional, and geographic
environments, with different levels of Internet pemation and access.

In addition to these four countries, eight otherddes were included in Internet-based surveys:
Albania, Croatia, Jordan, Macedonia, Morocco, RakisSerbia-Montenegro, and Uzbekistan.
In total, participants in 12 countries took the-selministered Internet-based survey.

Aguirre partnered with the Armenian SociologicakAsiation (ASA) in Armenia, PRISM
Research in Bosnia and Herzegovina, the Amr Grougbanon, and M-Vector in Tajikistan.
Site visits, focus groups and open-ended intervieills key informants (teachers, school
principals, Program staff and students) were gdlgeranducted during field visits.

The evaluation relied on eight different data atllen strategies:

1. Self-Administered Internet-based Surveys for SGPBERIDGE Program Participants:

— An Internet-based survey of participating studeintéycal languages, in Albania,
Armenia, Bosnia and Herzegovina, Croatia, Jordabanon, Macedonia, Morocco,
Pakistan, Serbia-Montenegro, Tajikistan, and Uziaki

— An Internet-based survey for classroom teacheigcal languages, in Albania,
Armenia, Bosnia and Herzegovina, Croatia, Jordabanon, Macedonia, Morocco,
Pakistan;’ Serbia-Montenegro, Tajikistan, and Uzbekistan;

' Most teachers, students, and Master Trainers in Pakistan elected to take the English-language version of the
online surveys, as many respondents found the Urdu translation to be awkward.
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— An Internet-based survey for Master Trainers, galdanguages, in Armenia, Bosnia
and Herzegovina, Jordan, Lebanon, Morocco, PakiStiarbia-Montenegro,
Tajikistan, and Uzbekistan;

— An Internet-based survey of community users ofsitteool ILCs in Tajikistan, in the
local language.

2. Face-to-Face Interview for Comparison Group of Nearticipating Students:
— A face-to-face survey of same-aged youth in congparschools in Armenia. An
interviewer recorded the survey responses on teeview schedule.

3. Site Visits to SCP and BRIDGE Schools:
— Site visits to participating schools and ILCs im#gnia, Bosnia and Herzegovina,
Lebanon, and Tajikistan;
— Site visits to the U.S. partner schools for speatihools in Armenia, Bosnia and
Herzegovina, Lebanon, and Tajikistan.

4. Group Discussion and Focus Groups with SCP/BRID@Eiétpants:
— Group discussions and focus groups with teachmiisers and students (each
separately) in Armenia, Bosnia and Herzegovinaabeln, and Tajikistan.

5. Key Informant Interviews with In-country SchoolfSta
— Unstructured interviews with school principals db@ staff.

6. Key Informant Interviews with U.S. Partner Scha@aiffS
— Unstructured interviews with U.S. partner schoaffprincipals, teachers, as well as
students, when available) in Florida, Colorado, Ward, and Washington D.C.

7. Key Informant Interviews with U.S.-based and Inftoprbased Staff of Grantee
Organizations:
— Unstructured, in-depth interviews with key staffdfS. grantee organizations to
explore Program objectives and goals, the procegbsgsused for working with
partner organizations, and their views on outcorsessesses and challenges.

8. Web-based Research on Country Programs:
— Extensive web-based research was conducted omdahteg websites, in order to
construct a picture of country Program structung, @ provide detailed descriptions
of in-country Program activities and the substantientent of online fora.

1. Initial Contact Strategy

ECA informed the U.S. grantees in November 2004 Alguirre had been selected to conduct an
evaluation of the SCP and BRIDGE Programs. Aguhes contacted each project director and
arranged for meetings with their U.S.-based staffiscuss the Program and to establish a
timetable for field visits. The grantees then mfed their regional and country coordinators of
the upcoming, in-country site visits. The non-ggsants in Armenia received no advance
information about the evaluation. Aguirre workedsgly with ASA to determine the selection
criteria for the comparison group of students. ASMtacted the schools directly to secure
permission to interview the students and make pipeagpriate arrangements.
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2. Online Surveys

Each of the Program implementers maintained their participant records for students,
teachers, Master Trainers, and in some cases, coitynmeembers who used the school’s ILC.
Given the varying length of the Program in eachntguand the differing usage policies within
the schools, Aguirre decided to make the onlingeyuavailable tall userswho could be
captured during a one-month period. (An exceptias made for the Arabic language survey,
which was online for a longer period of time).

Aguirre determined an online survey to be the besthod for collecting data from the
participants of Programs intended to provide Irgeaonnectivity to a large number of users.
Aguirre sent survey links to CRS, iIEARN, Projectrinany, and RI-SOL to post on their
websites, and SCP and BRIDGE fora. Participaticiménsurvey was voluntary. Altogether,
1,097 students, 645 teachers, 109 trainers, and@8éunity users registered on the survey link
and began the survey over the four weeks it wasraadilable in each country. Although
providing the survey in 12 different languages wiaallenging, Aguirre is confident that many
more responses were received via the Internetabald have been obtained in person or by
mail. With the exception of the online teachetisvey, survey completion rates were
approximately 50 percent or greater (see Tabldéa?.details). Only those surveys where half or
more of the questions were answered were consideraglete and used in the subsequent
analyses.

TABLE 2.1
Online Survey Completion Rates *?

- Completed at Least
Participants Number Half the Survey
Students

Started the survey 1,097

Completed 50% or more 762 69.46%
Teachers

Started the survey 645

Completed 50% or more 254 39.38%
Master Trainers

Started the survey 153

Completed 50% or more 87 56.86%
Community Members

Started the survey 296

Completed 50% or more 145 48.99%

a. Data Instruments

Aguirre evaluators designed survey instrumentstodents, teachers, Master Trainers,
community users, and non-participants, in additefocus group protocols. These instruments
were reviewed, revised, and approved by ECA/P andrBm staff. Pilot tests were conducted in
March 2005 in Armenia and Serbia. Based upon thalteeof the pilot test, appropriate revisions
to the draft instruments were made. Aguirre’s iwtioy partners also reviewed the

2 The survey completion rate is the percentage of people who have completed at least 50 percent of the questions
on the survey after starting the survey (i.e., registering and then moving to the next question/page view).
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guestionnaires, made recommendations for improveraad translated the instruments into the
country’s official language, as detailed below.

The number of questions in the survey varied depgnoh the Program and participant group.
The amount of time required to complete the sunadys varied based on the level of
involvement with the Program, speed of Internetnemtion, and an individual’'s preference for
extended answers in the open-ended questionse Pabkhows the number of items in each
survey and the average completion time for eachesuiThe survey instruments can be located
in Appendix B.

TABLE 2.2
Length of Online Survey Instruments

Survey Instrument Number of Items A\{_grage_ Cor_npletlon
ime (in Minutes)
SCP Student Survey 106 17
BRIDGE Student Survey 108 38
SCP Teacher Survey 145 46
BRIDGE Teacher Survey 150 53
Trainer Survey 124 35
SCP Community User Survey 86 22

Note: The BRIDGE Program instruments had a larger exchange component and English Language
Instruction component than did the SCP instruments.

The online surveys were conducted in the offi@alguage of the country; versions of the online
surveys were available in: Albanian, Arabic, ArmaniBosnian, Croatian, English,
Macedonian, Serbian, Russian, Tajik, Urdu, and Wzbe

3. Interviews with Comparison Group of Students

In Armenia, 250 studentsot participatingin the Program were interviewed face-to-face toeer
as a comparison group. These students were sefeatedhon-participating schools, since, in
Armenia, school ILCs are generally available taladl students in participating schools. Using
an interpreter, interviews were conducted in Arraanilhe instrument used for this interview
was similar to the instrument used for the onlinevsys (see Appendix B for protocols).

4. Site Visits

a. In-country Schools

During field work, the evaluation team conductadtal of 36 site visits to participating schools
in Armenia (12), Bosnia and Herzegovina (4), Leba(©, and Tajikistan (13). Open-ended
interviews were conducted with school administmt@md Program directors, and focus groups
and informal discussions were held with teachedssindents. Site visits were made to schools
in the capitals and in smaller, regional cities towins. In Armenia, for example, the evaluation
team visited a participating school in eawhrz(sub-regional administrative unit) and two in
Yerevan for a total of 12 site visits. The evaloatieam also visited schools in Bosnia and
Herzegovina. In Lebanon, schools were selected &avide geographic area, including Beirut,
as well as schools in the north (e.g., Koura) anthé south of Lebanon (e.g., Saida). Table 2.3
provides details of the site visits.
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TABLE 2.3
School Site Visits
. . Number of
Country Location of Site Visits Site Visits
Armenia Artik., Ashtarak, Echmiadzjn, Hrazdan, ljevan, Kapan, Masis, 12
Mobile Lab in Gegharkunik marz, Vanadzor, Yerevan
E'osma an_d Bugojno, Doboj, Mostar, Travnik 4
erzegovina
Tajikistan Dushanbe, Guis_sar, Kurgan, Shakhrinav, Sarband, Vakhsh, Gulakandoz, 13
Chkalovsk, Kanibadam, Kayrokkum, Isfara
Lebanon Abassieh, Bsalim, Beirut, Koura, Saida, Tripoli 7

* In some cities more than one school was visited.

b. U.S. Schools

In addition to the 36 site visits in the four targeuntries, the evaluation team visited six U.S.
schools participating in the Program — one pamigewith CRS in Southeastern Europe, two
partnering with Project Harmony in Armenia, onetparing with iEARN in Lebanon, and two
partnering with Relief International in TajikistaiThese schools were in Colorado, Florida,
Maryland, Virginia, and Washington, D.C. Aguirtaf§ met with school principals, teachers,
and students to hear their perspectives on the&rogThe site visit protocol can be found in
Appendix B*®

5. Focus Groups

The evaluation team conducted 21 focus groupsundountries: Armenia (6), Bosnia and
Herzegovina (7), Lebanon (4), and Tajikistan'(4Jzocus groups were conducted by four local
partners. Aguirre evaluators observed at leasesaithe focus groups in each country. In the
case of Lebanon, Aguirre staff conducted severti@focus groups. Each of the focus groups
was audio recorded, then transcribed, and sumntainzp-line reports by Aguirre staff or in-
country partners. The focus groups provided infdrom that clarified anomalies in the survey
data and furnished details regarding the impacPtiogram has had on participants, community
members, and partner organizations. The focuspgooatocols are in Appendix B.

6. Open-ended Interviews with Key Informants

Aguirre staff conducted initial interviews with U.Based staff of the five U.S. grantees—
Catholic Relief Services, IEARN, IREX, Relief Intational and Project Harmony—to gather
information about each Program and how it operald® evaluation team also met with
Program staff and participants in a variety of v@nduring the fieldwork period. Aguirre
Division staff participated in interviews and birefs with Public Diplomacy Sections of the
U.S. Embassies in Serbia, Bosnia and Herzegoviglaathon, Armenia, and Tajikistan. These
interviews focused on Program goals and objectimaglementation, views of Program success
and challenges, as well as opinions and informatdiothe activities and views of participants.

13 An Internet-based survey designed for U.S. teachers and students who had participated in the Program had a
limited response rate and so the quantitative data obtained were deemed to be non-representative of these groups.
However, the qualitative data gleaned from answers to open-ended questions are indicative and illustrative of teacher
and student views, as noted during the site visits, and so are used in discussions of program impact on U.S. teachers
and students.

“In Tajikistan there were informal discussions, not formal focus groups.
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7. Web-based Research of Country Programs

Extensive web-based research was conducted: bytoborate information gathered in open-
ended interviews and focus groups; and 2) to cocis# clear picture of the structure and
activities of the individual country Programs. FExample, grantee websites provide
information on teacher exchanges, conferencesi@ulasses, online fora, and community
service activities. In addition, some implemenfmsvided evaluators with quarterly reports for
the School Connectivity Program, and these regoaeided useful information concerning
activities in the individual countries, as welliasights of some of the challenges faced. Grantee
websites can be found in Table 2.4 and are refecketiwoughout the report, when information is
taken directly from them.

TABLE 2.4
Grantee Websites
Country Grantee Website
Armenia Project Harmony www.ascp.am; www.hf.am
Bosnia and Herzegovina* Catholic Relief Services www.schoolconnectivity.net
Lebanon iIEARN www.iEARN.org
Tajikistan Relief International www.connect-tajikistan.org

*Catholic Relief Services provided the evaluation team with a login name and password which is required on
this site. The School Connectivity website is the portal for all of the Programs in Southeastern Europe.

8. Summary of Data Collection Methods

Table 2.5 summarizes the data collection instrumant numbers of surveys administered, site
visits, and focus groups conducted, by country.

TABLE 2.5
Summary of Data Collection Methods by Country

Non- Surveys Site Focus

Program Students . Teachers | Trainers Community | Visits | Groups
participants

Armenia 213 250 101 20 -- 12 6
Southeast Europe 103 -- 37 1 -- 4 7
Albania 36 -- 7 0 -
Bosnia an_d 4 B 8 0 B 4 -
Herzegovina
Croatia 33 - 8 0 - - -
Macedonia 28 - 12 0 - - --
Serbia-Montenegro 0 -- 2 1 - - -
BRIDGE Countries 107 - 35* 5 - 7 4
Jordan 0 - 1 1 - - -
Lebanon 8 -- 9 0 -- 7 4
Morocco 13 - 5 2 - - -
Pakistan 81 -- 19 2 -- -- -
Tajikistan | 217 | NA** | 31 | 25 | 145 | 13 | 4+
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Uzbekistan | 110 | -- | 50 | 36 | - | - | -
United States | 190 ] - | 0 | 0 | - | 6 | 0
Total | 762 | 250 | 254 | 87 | 145 | 42 | 21

* Note: One teacher from the Near East/Asia and 37 community users did not report their countries of residence.

**Tajikistan was selected to participate in the non-participant survey, but the Ministry of Education refused to allow the survey to
be administered.

*** Informal group discussions were held in Bosnia and Herzegovina and Tajikistan instead of more formal focus groups.

**+* Nineteen of the SCP students reported that they currently reside in the United States.

Various data collection methods were employed @eoto describe the country Program
structures and activities, as well as to measwe &SP goals as outlined at the beginning of this
chapter. The web-based research provides backganohdetails concerning the activities in
each of the four countries selected for site vigiesy informant interviews and site visits provide
needed context and observation on the ground. dimenents of students and teachers in focus
groups provide in-depth qualitative information esgary to round out the description of the
Program in the participants’ own words. Finallye tjuantitative online survey data provides a
broad view of participant Program experiences ardgptions. The online surveys give insight
into the impacts of the SCP Programs.
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3 THE SCHOOL CONNECTIVITY PROGRAM IN ARMENIA

CIVIC EDUCATION AND COMMUNITY BUILDING
Chapter Three

A. Introduction

The School Connectivity Program in Armenia (ASCR)svestablished in 1995, in support of the
FREEDOM Support Act. It was both the largest alu#st of the SCP Programs, and laid the
foundation for the other Programs in Eurasia. ddigon to immediate Internet access objectives
in a country with marginal Internet access, thisgeam was designed to facilitate community
building and provide civic education, as well as@ational reforms.

This chapter provides a brief summary of key figdimnd an overview of the ASCP, charting its
evolution, reviewing content and curriculum, teadngining and specific Program activities. It
includes an assessment of its effectiveness irzmeglspecific State Department and Program
outcomes. It provides insights on how the Prograam @astablished, then adapted to the
institutional environment, and expanded during pgasod.

The chapter is based gnalitative data, including reviews of Program documents and
websites, interviews with key informants, and fimgs from a site visit to Armenia.
Quantitative data on non-Program students is in Appendix C. Thewatadn team conducted
the site visit from May 14 to May 23, 2005.

B. Key Findings

1) Mutual Understanding

* Teachers and Master Trainers both expressed sensmemutual understanding and
connection with the people they had met in virauad physical exchanges. Cross-cultural
learning was cited as a key aspect of this — naliprregionally and internationally.

* Regional communication is particularly evidenthe online interactions. Teachers are in
communication with other schools in Azerbaijan, stasChechnya and Turkey.

» The teachers who participated in the exchangeadtiited States say that they returned
with very positive impressions of the United Staded they feel they became acquainted
with the U.S. educational system.

* Students develop formal and informal linkages wttier students through the online
activities. They use these to discuss both persorhproject-related issues.

2) Educational Reform
* Teachers have introduced new teaching pedagod@slassroom activities —
particularly, collaborative learning and the intgpn of computers and the Internet.
They have done this in several subject areas, asiohath, French, German, English,
biology and geography.
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* One highly noticeable change is in the transfeheflocus of action from the teacher to
the student. Many teachers commented that they bagun to behave more as
facilitators of the learning process, rather thaih& sole source of information and
learning in the classroom.

* As aresult of changes in teaching methodologigedunced by the Program, students
have become more self-directed in the learninggeec

» Teachers have found that the new teaching methgsantroduced by the Program
make class more interesting. Consequently, theyrtéipat students pay attention in class
and are willing to devote more time and energyctwslwork.

3) Skills Development

* The development of IT skills across the Programlzaseen at the school level, where
195 schools in the ASCP network have started taterand currently continue to develop
school websites.

» Computer skills of students and teachers alike Imapeoved dramatically as a result of
the Program.

» Teachers note that participation in the Programploagtively affected the students’ self-
esteem.

4) Civics Education

* Project Harmony has developed an online librarrimenia that contains over 20 civics-
based resources to enhance the civics curriculum.

* Project Harmony has partnered with another orgéinizaConnected Minds, to design
civics-based curriculum that addresses many tdpigs, conflict resolution).

* ASCP has an Armenian language website that makekable lesson plans created to
supplement the state civics curriculum 8% 8", and 18 grades.

» Several of the online projects exposed studentsetpolitical process in Armenia and
gave them direct access to individuals they mightormally meet (e.g., Armenian
politicians).

» Participation in the online activities has changtalent attitudes towards corruption —
they have become less accepting and tolerant.

5) Community Outreach and Community Building
* Many of the Internet Computer Centers (ICCs) aezldsr activities that directly benefit
the community:
a. Computer Training for Community Members;
b. Computer Training for the Unemployed; and
c. Computer Training to Staff and Teachers of Schootsn the ASCP Network.

6) Strength in Implementation
* One of the hallmarks of the ASCP has been its catisbn and maintenance of a vast
network of ICCs in a country with a very limited ifffrastructure.
* Project Harmony'’s ability and foresight to partmeth various organizations has enabled
it to provide many different types of services amdocus on all the SCP Program
objectives.
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« Project Harmony has partnered with many entitieslpiding®®
— IEARN to deliver workshops on how to integrate tita the classroom and how to
design collaborative learning projects.
— Connected Minds to design curricula.
— United Nations Development Program (UNDP) to essakdnd support four
Regional Technology Center (TeCes). It is expetitatithe TeCes will have video
conferencing capabilities which will allow for csssegional events.

C. Armenian School Connectivity Program (ASCP) Des  cription

The School Connectivity Program in Armenia was l@&hed in 1995 and administered by
American Council for Collaboration in Education drahguage Study (ACCELS). In 1999,
Project Harmony won the contract and has implenaktite SCP Program in Armenia ever
since. In order to implement the SCP in Armeniajéut Harmony first had to establish and
maintain a network of Internet Computer Center<C8Lin schools throughout the country. In
addition, they have built a Mobile Internet Computab with a satellite connection which
serves communities in remote areas cut off fronerotheans of communication (i.e., the
Internet).

The long term goals/outcomes of ASCP are:

1. To build understanding between U.S. citizens/comitraghand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally;

2. To catalyze and assist education reforms, inclughagect-based learning, collaborative
learning, and using technology in the classroom;

3. To develop skills and knowledge for teachers, sttgJeegional coordinators, trainers
and other participants;

4. To build sustainability in terms of resources,\dtigs and linkages; and

5. To support civic education and community building.

The ASCP is structured around several componerdstoities:

Establishment and set-up of ICCs in the school;

Staff development;

Online activities: courses, chats and competitions;
Physical exchanges and school partnerships;

The creation of Armenian-language Internet res@jraed
Outreach to the community.

O hwWNE

1. School Internet Computer Centers (ICCs)

Armenia’s Program is by far the largest, with apjoraately 326 schools in the network and a
mobile lab that serves 21 remote communities. Thadih and reach of the Program are evident
— the network accounts for almost 25 percerallo§econdary schools in Armenia. SCP schools

1 see Appendix A: ASCP Partner Organizations for a complete list of principal partners of Project Harmony.
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are located in all 11 marzs (sub-regional admiaiste units) of Armenia, with extensive
coverage of rural Armenia.

In addition to regional coverage, the ASCP strivemclude diversity in its student/school
population as well. Currently there are 19 Spddegds Schools and 13 Specialized Schools in
the SCP network. The population of the special aesetiools in most cases is divided between
socially vulnerable groups (orphans, children degatiof parental care, homeless children, etc.)
as well as children with special needs (blind susily impaired, hearing impaired, speech
disabilities, mentally disabled, or other physidisiabilities).

a. Current Program Activity Levels

The level of active participation is a critical aspof the Program. Every quarter, Project
Harmony posts on its website participation statsstvhich reveal the extent of active
participation. While these numbers are not easytaspret (i.e., we do not know exactly what
they are doing when engaged in “online activitieHipy do provide some insight into tleeel
of activity in any given quarterTable 3.1 outlines student, teacher, and commaaiivity
levels for the period of October through Deceml#r52

TABLE 3.1
October — December 2005 Quarter
Program Beneficiary Participation Statistics*
Total # of ICCs operating 324** | 24 schools without
Internet connection

Total # of online projects initiated this quarter 22
* International 4
e National 4
*  Cross-Regional 122
* Intra-Regional

Number of Armenian Teachers involved in online activities 108

Number of Armenian students involved in online activities 223

Number of Armenian community representatives involved 55

in online activities
* Taken from the Armenia School Connectivity Program website (www.ascp.am) on
2/15/06.

Figures are available for the most recent quarter only.

*Two different figures are reported on the ASCP website (324 and 326)

b. School ICC Operation and Management

Currently, the mandatory hours of school ICC operaare from 10:00 a.m. to 5:00 p.m. (3
hours are dedicated to educational purposes andr2 lare set aside for community usage).
Each ICC operates according to a schedule desemddpproved by the school administration.
It is worth noting that community access is someaMiha@ted, since community members or
other individuals may be working during operatirayrs.

2. Staff Development

“Harmony” Foundation is responsible for the teclhicaining of the school ICEite staff The
ICC site coordinator is the one who then traindlietichers and students at the SCP schools in
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basic computer skills. Three types of technicahing are provided for the site coordinators:
Web Design, Network Administration and Basic CongpUiraining.

1) Web Design- This training consists of 12 classes and is lrelMerevan. The objective is
to enable the creation of school websites and ¢lveldpment of Armenian language web
resourcesThe Program reports that 195 schools in Armeniaghstarted to create and
currently continue to develop school web s{teaw.hf.amon 2/15/06)In addition, there
are 28 content-based websites in Armenian in ASBBds,ranging from Biology, to
Geography, to Drawingrww.ascp.am/en/resources.hyml

2)_ Network Administration- This training consists of 15 classes which pewbasic
knowledge on network setup, troubleshooting, arcdiss .

3)_Basic Computer Training This training consists of 10 classes and is gotadl by

regional trainers. This training provides knowledgebasic MS Windows and MS Office
operations (Word, Excel, and PowerPoint), Intetbgilorer, antiviral and archiving
programs, as well as e-mail. Project Harmony hagldeed an online Computer Literacy
Testing System in Russian and Armemiti://exams.ascp.gmywhich measures a person’s
level of computer skills and knowledge through rnpldt choice tests. The scores of the tests
are sent to the regional trainers to assist thetindim computer literacy trainings of the ICC
staff.

a. Online Resources

While the site coordinators provide technical tiragnto the teachers, an online teacher’s guide
(“Teacher’s Guide on Integration of Information @ddmmunication Technologies in Secondary
Schools™f® has been developed by ASCP in collaboration witteagues at Kent State
University. It assists teachers in the integrabbtechnology in the classroom. This guide is an
introduction on how to apply information and comnaation technologies to secondary school
teaching.

There is also an online Training of Trainers Gualsgries of presentations designed to help
trainers and facilitators introduce online learnaagcepts and materials. Topics include: Basics
of Online Interaction; Communication and FacilivatiSkills for Online Leaders; Technical
Issues; The Importance of Adult Learning Charastes; and Content and Subject Matter
Experts (how to integrate materials into the preges

Finally, there is a web page dedicated to helpirdpia school students get acquainted with
computer software and hardware, as well as theipites and details of their functioning.

b. Example of a Training of Trainers Session

For three weeks in April and May 2004, Project Hamgncontracted with Full Circle
Association to conduct a series of online facilatrainings, consisting of online interaction
and offline workshops. Attendees included elevegi®®&al Community Developers, seven

16 See http://www.ascp.am/en/exchanges.html for reference to the Technology Curriculum Development Project and
http://projects.ascp.am/t_quide/ for a copy of the teachers guide.
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Regional Education Coordinators, and four Projemtrhbny Yerevan staff. The purpose of the
training was to prepare trainers to deliver a rnegiavorkshop at an ICC in ljevan for 20
participants from NGOs in the Tavush and Lori regicas well as teachers and ICC staff at the
school.

3. Online Activities: Courses, Chats and Competitio ns

The online activities, in general, are organized iamplemented either by Project Harmony staff
(including regional coordinators) or occur as [drd school partnership between an Armenian
and American school. In the latter case, the dgtigiorganized and facilitated via collaboration
between teachers from the two schools.

a. Online Courses

Project Harmony worked with a subcontractor (Comedd/inds) to develop four four-week
online courses to encourage interaction betweereAram and American schools. These courses
are referred to as tlgéonnected Mindprograms and they include curriculum on civic edion,
conflict resolution, social justice and changetfar future, issues of interdependence, and
mutual images and perceptions.

The Connected Mindsourses are available in English only. Americarm@nian and Russian
schools participate in the same curriculum, atsérae time. Each course is supported by a
listserv and a website. Between 400 and 500 stagenticipate in each course (25% American,
50% Armenian and 25% Russian). Students are divitedsmaller discussion groups to
facilitate interaction and each student is providedgccount and password for the course. All of
the Connected Mindsurricula are located on a secure website andaictiens between the
students are closely monitored by three Projectriday staff (two in Armenia and one in the
United States).

Courses that bear a direct relationship to the-tengn goals of ASCP include the following.

Mutual Understanding
» Connected Minds: Introductions and Interdependeni€all 2005
Students learn how different parts of the worldedepon each other for basic needs,
such as food and clothing. Students communicate etiter students, describing their
daily lives. Students share further details abbeirtcountry, as well. Students explore
similarities and differences between cultures, disduss discoveries surprising to them.

» Connected Minds: Images and Perceptions — Novegigt
Students learn about stereotypes and tolerancg. éitpdore the formation of stereotypes
with activities based on images and perceptionglestts attain greater appreciation for
respect and openness. The students learn to vallueat diversity and alternative points
of view. The students discuss, within the Web Fanamunity, common stereotypes of
their own culture and describe how their life imigar to or different than these
stereotypes. Students also explore details of ctivgients’ lives.
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Civic Education and Community Building
» Civics Education Curriculum — Spring 2006

The curriculum covers basic themes: Civic Life,iffed and Government, Foundations
of the Political System, Principles of Democracyh€ Nations and World Affairs, and
Roles of the Citizen. The curriculum can be used ssmester- or year-long course or its
components may be used as stand-alone lessonsufifi@lum employs the Internet as
a tool for teachers and students to promote a-auassral dialogue that fosters tolerance,
respect and a better understanding of the govertsnietheir respective countries, as
well as to build strong communities. The curriculprovides instructional activities,
strategies, and in-class and online projects thatoe used to engage students in the
learning process.

* Connected Minds: Social Justice and Change foFttere — Spring 2006
Students utilize the Web Forum community to disdhsg feelings about social justice,
change, and views of the future. Students shaeslslabout what they anticipate for their
own futures, as well. After receiving responsestiaher schools, students explore ways
to promote social justice in the coming years.

» Connected Minds: Conflict and Conflict ResolutiofRebruary 2006
This lesson plan helps students understand thesad<onflict and presents a useful
methodology for resolving conflict. Students evatueonflict in their own lives and the
lives of their matched schoolmates. The exercisgs $students realize that the causes of
conflict around the world are quite similar, anthkhabout how conflicts can be resolved
in the present and future.

» Student Assembly — Spring 2003; Spring 2004
The aim of this project was to form a nationwidadgnt Parliament in Armenia, through
local school elections. The project involves allré@ions in Armenia and was
implemented by ASCP. The main goal was to expoge $ithool students to the nuances
and peculiarities of the Armenian legislative bakdgough actual political participation.
It was also intended to broaden their views onathekings of democracy, through their
own political engagement. The project consistethade phases: 1) local school
elections; 2pnline parliamentary sessionand 3) a plenary conference — giving voice to
urgent issues in the Parliament of Armenia. Usinlg@icated online space, the
parliamentary sessions were devoted to debategvetich of the Student Assembly
committees, assigned to a specific topic. The stuparliamentarians also discussed
various school-related issues during the breakesgiens of the Student Assembly. The
discussions for the plenary sessions are guideddncument developed by Project
Harmony-Armenia and generally cover parliamentary procedural mechanisms,
debate and electionStudents also discussed documents currently urdesiaeration in
the Armenian National Assembly.

b. Chats

There have been several, live, one-hour chats@A8CP website which are directly related to
the goals of the SCP Program. They addressed theahunderstanding, civic education, and
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English Language Training support. Examples oinenChats and their connection to Program
goals are listed below.

Mutual Understanding
» International Education Week Chat with Ambassadaway and Students and Teachers
of SCP-Armenia (November 18, 2003)
The chat focused on exchange programs and expenwitit exchanges in the United
States, as well as the U.S. educational system.

» Black History Month Chat with Dr. Steve Michael abdd George Garrison from Kent
State University (February 28, 2005)
Students from five Yerevan and six U.S. schoolsiggpated. Prior to the discussion,
students were asked to view the film “Malcolm XFé chat centered on Black History
and its celebration in the United States, as wetha civil rights movement and
affirmative action today.

Civic Education and Community Building
* Democracy in the views of Armenian Students (M&6h2004)
Students and four Armenian experts chatted abeatsiodf democracy, citizen
participation, good governance, and whether treedemocracy in Armenia. The experts
were from the Forum for the 2Tentury Leaders, the South Caucasus Youth Pdlitica
Network, and the Yerevan Center for Democracy aeatcP (a local NGO).

Support for English Language Teaching
» Online chat with Patricia Sullivan, the Regionabgksh Language Officer (June 22,
2004)
Eight English language teachers from various regiorArmenia chatted about
English language teaching issues, including assassthallenges, student-centered
activities, and development of the teachers’ lagguaroficiency.

c. Competitions

Project Harmony hosts a number of web-based cotigretiwhich are advertised on the ASCP
website. Generally, the competitions serve to nedihvolvement in the Program and stimulate
the use or development of online resources in tRER school network. Competitions have
involved the creation of a school website, smdilost websites for particular subjects, or
English lesson plans, for example. Competitionda@ltewed by an awards ceremony and, in
some cases, all contest entries, not just the wénaee displayed on the ASCP website.

4. Physical Exchanges and School Partnerships

Teacher selection for the exchange visits in th€R$ not linked to active, online participation

by the teachers. Instead, it serves as a mechdoisiteveloping teacher interest, skill, and
commitment to the online collaborative projectstiselves. In many cases, the subsequent
online collaboration is a result of participationthese physical exchanges between teachers. It is
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important to note that, in general, the ASCP hasspred relatively few exchanges. It was not
until 2003 that the project in Armenia began tdude partnerships with American schobls.

Project Harmony believes that the teacher exchangssential for American “buy-in” to the
project. ASCP reports thas of December 200829 partnerships have been established
between Armenian and American schools. The physiahanges generally consist of groups of
teachers (and students) from one country visitivegdther. In general, the purpose is to
introduce participants to the host country and gl®wa learning environment whereby teachers
can develop online collaborative projects with partteachers from the host country.

In October of 2003, 10 Armenian civics teachersfr@rious regions in Armenia traveled to the
United States for a two-week exchange. In the drtates, teachers participated in a seven-
day workshop conducted by iIEARN to introduce walypasticipating in online projects and to
locate and incorporate existing resources. Thevellip to the exchange was an online course in
Armenia to assist in the development of online gty based on the Armenian civics-focused
curriculum.

In 2004, 30 educators were involved in exchangesden the United States and Armenia.

In March 2005, 23 Armenian educators visited th&e&ghStates for two weeks. They
participated in structured workshops, sightseeigs of several U.S. cities, a home-stay with a
U.S. teacher, a one-week visit to a host U.S. delaod classroom teaching activities. They also
gave presentations at U.S. schools. The Armenachtes returned to their country with
textbooks and teaching materials.

Likewise, in July 2005, 15 U.S. teachers visiteth&nia for two weeks. They visited school
ICCs throughout the 11 regions of Armenia. Theytipgated in a two-day workshop with 15
Armenian teachers before embarking on a home-sitdwtiaeir Armenian counterpart. All of the
teachers (Armenian and American) then reconvenetivio days to present their project goals
and implementation strategies for the upcoming skchear. Participants were required to
commit to follow-on work after the exchange, inéhgithe development and implementation of
online project work (either a one-year projecttoee short projects).

Examples of online collaborative projects betweeménian and U.S. schools are:

* Yerevan School #198 and New Vista High School imlBer, Colorado collaborated in
an online photo diary forum that compared and estéd the daily lives of students in
both countries.

* “My Career Goals” — Pen Pal Partnership Project.tio years (since 2003) students
from UC Berkeley Armenian Students’ Association @mchenian students have
corresponded about career goals. The communiciatiorEnglish and the project has 30
students: 17 from Armenia and 13 from the Uniteatest.

7 Given the focus on civic education and community development in Armenia, most of the Armenian schools
established collaborative projects with members of their own school or with individuals from other schools in Armenia.
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* Yerevan Secondary School # 67 and the Maryland @dbothe Deaf in Frederick, MD
are collaborating on an online project examininglépendence and democracy” issues.
Students introduce themselves with short biograpare discuss what democracy means
to them. The U.S. students filmed a movie in Wagtuin, D.C. and added captions to
explain the various monuments and buildings andl ghace in U.S. history. The students
in Armenia compiled a video of interviews with pémpncluding their own
grandparents, about life in the former Soviet Urdod Armenia’s independent.

5. Armenian-Language Internet Resources

In addition to Armenian websites for the variousG¥Sschools, there are a number of materials
available in the Armenian language on the ASCP wehiglany of these resources focus on
Armenian culture and history but two specificalydeess civics education. There is an online
library in Armenian, which contains over 20 civisased resources to enhance the civics
curriculum. In addition, there is another Armenlanguage website that contains lesson plans
created to supplement the state curriculum 9198, and 18 grade civics classes. One teacher
clearly identifies the importance of creating Ariamlanguage resources by linking it to
Program longevity.

There are many subjects which are difficult to find on the Internet in [the] Armenian
language. In the framework of SCP, we can create those web pages. | think that it will
contribute to [program] sustainability.

- Teacher in Armenia

6. Community Outreach and Community Building

Project Harmony has used a similar strategy to pterocommunity outreach by announcing
competitions for the “best community project.” Bylarge, many of the community projects
involve offline activities: craft displays, the ghaction of a community newsletter, the planting
of trees, clean-up of parks and helping the eldenly disabled with housework. There are,
however, two examples of online fora geared towaaismunity outreach.

a. Online Fora

A cross-regional online forum was held from MarctoMarch 23, 2004. The project was
facilitated by four ASCP Regional Community Devedop’ from Yerevan, Armavir, Tavush

and Vayots Dzor. The purpose of the forum wasoDrganize discussions among computer
users; 2) to identify the roles and impact of cotrepgiand the Internet on people’s daily life; and
3) to provide consultation on computer programswaarking with computers. The language of
the forum was Armenian. Each participant choseCah ih the ASCP network and participated

18 Reported in Project Harmony’s newsletter dated January 2006.
Y Thisis a position that no longer exists after the restructuring of 2005.
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free of charg®: Project Harmony Armenia reports that there werg@articipants of various
ages.

In September 2004, there was a four-month onlinenficfor free legal consultations in the
regions of Ararat and Vayots for community memb@&ise purpose was to increase awareness
of civic rights and was the initiative of three havs from the Armenian “Young Lawyers
Association.”

D. SCP Activities and Program Outcomes

Focus groups, interviews, and conversations witlestts and teachers in Armenia reveal a
number of direct links between SCP activities (aglemented by Project Harmony and Project
Harmony-Armenia) and long-term Program goals.

1. Mutual Understanding

Teachers and Regional Trainers both expressedvsants of mutual understanding and
connection with the people they had met in virarad physical exchanges. Cross-cultural
learning was a key aspect of this, nationally,seglly, and internationally.

* | returned from the United States with positive impressions. | visited schools in
the U.S. and got acquainted with the education system. | think that we will
continue our cooperation.

-- Teacher in Armenia

e Students get acquainted with customs and traditions of various countries. They
form informal relations with student of other schools.
-- Teacher in Armenia

» Teachers of our school also participate in “Global Business,” a business ethics
program. It means that we communicate not only with schools in Armenia, but
also in Azerbaijan, Russia, Chechnya and Turkey. Every week | receive letters
[e-mails] containing information about various locations.
-- Teacher in Armenia

* Our linkages are both formal and informal... we discuss both personal and
project related issues.
-- Teacher in Armenia

« Computers are of course important, but the Internet is the most important thing for us,
because due to it our teachers and students feel like they form part of the whole world.

- Trainer in Armenia

2 1n some instances, select schools do charge community users a “fee” determined by Project Harmony to use the
ICC (i.e., access the Internet or work on the computers). Generally speaking, most schools do not charge and found
that, due to the speed of the connection at the school, community users tend to rely on Internet cafes.
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2. To Catalyze and Assist Educational Reforms

The ASCP teachers recognize a clear differendeein teaching methods as a result of the
online activities.

The most noticeable change is in thansfer of the locus of action from the teacheth®
student. Teachers build small group work into thessons. Many commented that they have
begun to behave more as facilitators of the legrpiocess, rather than as the sole source of
information and learning.

» | have worked as a teacher for seven years. The differentiation is different here... You
are an intermediary between students and computers. It is both a way of
communication and a way to download information.

-- Teacher in Armenia

« Training has helped us in using new methods, which didn’t exist in the Soviet schools.

-- Teacher in Armenia

As a result of changes in the way classes are me@dor taught, students have become more
self-directed. Teachers expressed the attitudettisad good thing for children to become more
independent in the learning process.

* We viewed diagrams created by computer during the Geography classes, which
showed the quantity of population, movement and distribution... The children
have created these by themselves and analyzed what they had seen.

-- Teacher in Armenia

e ...l will add that it will be better to have... children more skillful in computers so
they can find and prepare materials by themselves.
-- Teacher in Armenia

Finally, many teachers emphasized the fact thaetlsbanges in teaching methodologies have
made the classes more interesting.

It was not a secret that children prefer to sit at the computer than to study in classes with
books.
-- Teacher in Armenia

The effect of this is that students pay attentionlass and actually attend classes that previously
they may have missed.

There are subject discs we use during class... it is during Biology. When children come after
six classes... they are not able to sit and imagine what [the] teacher says concerning the
division of cells. So they don’t come [to classes]. After his friends tell [him] what they have
watched on the Internet, there are no absent students [in the] next, seventh class.

-- Teacher in Armenia
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We carried out a lesson about “The Population of the World,” where we showed diagrams,
maps, schemes, which were very little in the textbook and they didn’t pay attention to them.
But they were very interesting and visible by computer.

-- Teacher in Armenia

In essence, by integrating IT into classroom aii#igj the subject matter has become more
interesting for students and teachers alike. Wihahesits use the Internet for research or as part
of classroom activities, it broadens their horizdysth intellectually and with respect to their
place in the world. Students are more willing toate their time and energies to their
schoolwork.

» | think that it is more interesting to teach classes with the help of computer. The
activities are nice and the classes are educational.

--Teacher in Armenia

» ...We have had classes concerning sightseeing during classes of French. And students
who have seen those sightseeing [activities] have had a desire to be in Europe. So our
classes have become more interesting and they have a desire to know more about [the
subject].

-- Teacher in Armenia

» | also think that SCP is important for the students, as they spend more time at school...
Students prepare term papers and download materials from the Internet. Thus, they are

eager to spend the time at school...
-- Teacher in Armenia

Indeed, teachers frequently commented on how ttigtaes of the ASCP Program have opened
doors to them and their students in terms of adwesdormation. This is particularly important,
since easy access to information was not alwaysifglesn Armenia.

* ...When we take any subject, we see that we know less about it and we can study it
more, because the doors were closed for finding new materials in the period of the
Soviet Union, but the picture is quite different now.

-- Teacher in Armenia

 There are also themes about other specializations we are interested in: Biology,
Geography. And | can open and find what interests me. | develop myself either in my
specialization or in another specialization.

-- English Teacher in Armenia

e« When you give students any task, they can read several books and not find any
information, but [the] Internet gives them that chance... [to] search sites where they
can find the information they like.

-- Teacher in Armenia

Finally, as noted by Project Harmony trainers, $ymiptroducing teachers to computers does not
necessarily change their approach to teachingjsmy the partnerships with iEARN and
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Connected Minds have been so critical. The workslawyl civics curricula help teachers focus
on how to integrate technology into the teachingepss itself. On one hand, quite significantly,
many teachers use the Internet as a critical safricgormation and reference. On the other
hand, some teachers still need more instructionoconto use the new information available in
more novel ways. Comments made by some teach#ére flocus groups show that they still
apply a top-down approach or substitute the comgatea textbook or a projector, when one is
not available.

* We had to conduct a lesson devoted to [a] famous Armenia painter Aivazovsky. The
teacher searched relevant information on the Internet for two days, and found his
painting with [an] explanation. Though the information was in the Russian language,
she translated it into Armenian with the help of a computer program. Then, she
decided how to conduct a lesson. She collected 30 students in her room, and she
planned to show the material with a projector. But unfortunately, a projector was not
available, and she showed the material using computers.

-- Teacher in Armenia

e The English language teacher conducted a lesson devoted to Shakespeare. She
found the corresponding web page on the Internet, which included his biography,
pictures of his house, etc., and at the end there was a test. The material was
presented in the classroom, students discussed it and students answered the
questions included in the test. Afterwards, they were given assignments and they e-
mailed their work to the teacher.

-- Teacher in Armenia

3. Building Skills: Computer Skills, Foreign Langua  ge Acquisition and Self-
Esteem

The ASCP trainers and teachers report a markeddweprent in a number of skill areas as a
result of their participation in the SCP/Projectridany Program. Comments from teachers and
Master Trainers reveal the impact of Program aadtwion skill acquisition, which is a key
Program goal.

a. Computer Skills

Because the needs were so great, the SCP Programménia dedicated a considerable amount
of effort to training teachers on computer applarag and basic computer skills. This is
reflected in the comments of Project Harmony tresiiveho described the training offered to
teachers.

e ...During that seminar, we showed them [teachers] some Internet resources...about
sending and receiving e-mail... Training lasted four school hours. It was enough for
them to get acquainted to the computer and use it, as well as to have their own e-
mail address.

-- Master Trainer in Armenia

e We try to teach them those programs, which are possible to use during the teaching
process... We generally teach MS Office programs and PowerPoint.

-- Master Trainer in Armenia
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Computer training has been instrumental in progdhe foundation for further work in the area
of online collaboration and virtual exchanges.

 Due to this project we have got literature on computers. Now, 90 percent of [the]
teachers know how to use computers and we use new technologies during classes.

-- Teacher in Armenia

« We have never used computers before and we didn’'t need to. And now we have the
chance to do it [use computers] at school, there is such a need...that we are planning
to acquire [computers] for home.

-- Teacher of History and Law in Armenia

In addition to sustained and focused effort omtray in the basics of computer use, Project
Harmony has leveraged its partnerships with IEARN @onnected Minds to train teachers in
methodologies to integrate computer technology tinéoclassroom and to provide online civics
curriculum which enables teachers to integratend eollaborative learning principles into their
projects.

b. Foreign Language Acquisition

Teachers have noticed that ASCP activities haveahaamkitive impact on student language
acquisition and interest in studying foreign langest

e There is another important consequence: many students began to study foreign
languages better, so that they can communicate with foreign students themselves
without the teachers’ help.

-- Teacher in Armenia

« | want to add something about [an] online project | had. It was called “A Letter to Santa
Claus”... they [students] were writing letters to Santa Claus and getting answers at the
same moment. It was an essay. That helps them to improve their knowledge of
English...They were from the fourth grade.

-- Teacher in Armenia

c. Improved Self-esteem

One teacher clearly expressed how involvementamABCP Program positively affects the self-
esteem of students.

In my opinion, students become more self-confident due to the Program. They can express
their opinions.
- Teacher in Armenia
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4. Mechanism for Extending Civic Education and Supp  orting Community
Building

Several of the online projects exposed studentset@olitical process in Armenia and gave them
direct contact and access to individuals they mighitnormally meet. In particular, teachers
spoke very candidly about the impact of interactiih Armenian politicians in these online
fora/projects.

» | carried out the second stage of the Student Assembly [project]. It was a successful
project, especially when it had a continuation of its online project... We have met Arthur
Baghdasaryan in the Assembly and [a] Member of Parliament, Sadoyan. Our project
has a history of two or three years.

-- Teacher in Armenia

 Now we have the “Social Justice for a Bright Future” project and our teachers actively

participate in it with our students. We have also had a Students Assembly together with

an online program. The greatest result was students meeting with politicians. They

have had debates and they have asked many questions. It was a big thing that they
could talk to politicians.

-- Teacher in Armenia

« We had lessons concerning women and children[s] rights. It was interesting for children
because they were watching the judges there by computer.

-- English Teacher in Armenia

In addition, one teacher explained how involvemerhe online project has changed student
understanding and attitudes toward issues of cmicern, such as corruption. Moreover, this
teacher provides a glimpse into how changes itudds among the students affect changes in
attitudes at home and with family.

...The legal-social program is a new project. The subjects of [the] last case were
corruption and bad habits. Once, during a lesson one of my students told me that his
father would solve a problem concerning his garage with the help of a definite sum
[extralegal payment]. But after watching the film he [the student] told [us] that he would
talk to his father seriously. Next day... he said that his father would not pay that sum...
We have understood that corruption begins with us; we fight against us.

-- Teacher in Armenia

Many of the school ICCs are used for activitied tietate directly to the welfare of the
community, as well as its concerns. Many activiies focused on training community members
how to use computers.

e ...We have conducted training for wives and children of victims of war. .... We have
an agreement [with the] Women'’s Association and we provide training to unemployed
women.

-- Trainer in Armenia

e | want to mention that not only students but also their parents have participated in
these programs... This program strengthens the relations between parents and
schools... Now we operate a community-based program which involves nearly 400
parents who have participated in [a] 3-month free computer training.

-- Teacher in Armenia
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In addition, some schools do provide other typeseo¥ices to their communities, and some
provide computer training to schoaistinvolved in the ASCP. The illustrative activitiksted
below involve teachers and ICC coordinators.

e Our school has a newspaper for free, which we can consider as a help to the
community. The newspaper is prepared by the teachers of Armenian language and
the center administrator.

-- Teacher in Armenia

e Our school conducted training for teachers working in schools without computers.

-- Teacher in Armenia

5. Partnerships with U.S. Schools and Impactson U .S. Teachers and Students

a. Nature of the Partnerships

On average, 20 to 30 U.S. schools per year paateipin the ASCP Program. The evaluation
team visited two U.S. schools that had participateiSCP: Foundation Academy in
Jacksonville, Florida, and Annandale High Schodhiimmandale, Virginia, to interview the
teachers and students, and to learn more abouketkgeriences with the Program.

The ASCP partnerships were organized directly betwsne school in the United States and one
in Armenia. Foundation Academy had a direct pasime with School No. 5 in Gyumri.
Annandale High School was paired with Metsamor Sthw. 1 in Armavir. As such, the
teachers and students have an opportunity to detde one another throughout the year. For
the activities, however, Annandale High School waganized into a cluster of eight schools, of
which half were Armenian and half were AmericarheTeacher at Annandale felt this
arrangement was ideal because it offered the temohare flexibility. If anyone had a conflict

in a given week, the other teachers would facditae sessions and keep the project on track.
The teacher at Annandale High School, a large puiigjh school, is an ESL teacher, which
allowed her the flexibility to bring the activiti@sto the curriculum as well.

As a private school, Foundation Academy was abiedorporate the activities into the regular
curriculum, which the teacher felt added an inteomal dimension to the school’s offerings.
The school administration was very supportive oPS®hich the teacher felt was key to
integrating the activities into the curriculum.

b. Activities

There are several activities that took place uA®CP. It is notable that this Program
specifically included teacher exchanges — the teé&hers traveled to Armenia in the summer
and their Armenian partners visited during the stlyear. The trip lasted 12 days and the U.S.
teachers visited the Ministry of Education and @asi cultural sites. They also gave
presentations on their schools in the United Stalbrging the time there, the Armenian partner
teachers hosted them for three nights. The Ua8hers were able to use their experiences to
provide better information and guidance to thaidsnts in later activities.
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The teachers participated in training sessionsdml about the Program and how it would
operate. The teachers had an opportunity to kelaont web fora, technology, computer-
mediated communication, and how to be a succefggfilitator. Former participants were
present to share their experiences, which the ézadaid was helpful in sharing their
expectations.

Annandale High School participated in two of @ennected Mindsourses: “Interdependence
and Trade” and “Monuments and Historical Sitesdr €ach of these, students were divided into
smaller discussion groups to facilitate interactiesch student was provided an account and
password for the course. All of tiéonnected Mindsurricula are located on a secure website
and interactions between the students are closefytared by three Project Harmony staff (two
in Armenia and one in the United States). Due éostthool’s proximity to Washington, D.C.,

the “Monuments and Historical Sites” course wasegds integrate with a field trip to visit the
National Mall and volunteer at a soup kitchen.

Both Annandale High School and Foundation Acadetugents participated in the online fora
provided by ASCP. The students who were intervieimdtie site visits at both schools said they
had enjoyed learning about Armenia, which theyraittknow existed prior to participating in

the Program. The Annandale High School studerddeacher have maintained contact with the
other U.S. teachers and students in their cluster.

In addition to the activities organized by ASCR thacher at Foundation Academy recruited
both SCP students and non-SCP students from tlo®lsithsew a quilt, which was then sent to
their partner school in Gyumri. The teacher wagsessful in teaching the entire student body
about the Program through that activity.

c. Impact on U.S. Teachers

The American teachers who have been involved inRA®€re enthusiastic about the Program
and its results. The ten U.S. teachers who coexplitte survey said they valued international
programs and felt that SCP gave them a good opmtytio expose their students to other people
and places.

| think it is a fantastic opportunity for my students to work with students from another
country--they have learned about another country, its history, its culture, its people, its
problems. All the students have been able to communicate through the PH [Project
Harmony] website and discuss things from music and siblings to the war in Iraq and child
labor. Our school has a responsibility to prepare our students to participate in a global
society, and PH helps us reach that goal. Why wouldn't | be involved in such a terrific
and well organized Program?!

-- U.S. Teacher in ASCP

On a personal level, the teachers emphasized fhariance of the physical exchange portion of
the Program. One noted that the experience coetplelhanged the lessons and motivated both
the teacher and the students. The teacher ig lbbteeto bring the activities to life for the
students with the knowledge, photographs, and sots/they bring back. Some also noted that
the home stay experience forged strong bonds battheepartner teachers, which meant they
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did not have to create that initial connection befihey could begin working together with their
students. One teacher made the following poigobsérvation.

First hand experience of a culture - talking and meeting with local people about the
history of their country - the ability to capture their culture through digital photography and
videography - the ability to infuse cultural experiences into various curricular areas of
study - the ability to bring first-hand experiences and knowledge of a culture coupled with
visual imageries of a culture, helps students to better understand to form a relationship
with other cultures.

— U.S. Teacher in ASCP

d. Impact on U.S. Students

From the site visits, we learned that the studeet® very interested to learn about another
culture. As one U.S. student said, “From attendggonline projects | learned that people from
outside countries have more in common than | had kelieved. | loved being able to connect
with people completely different than the peoplestend being able to learn about where they
live and their surroundings.”

One U.S. school involved with ASCP incorporatedualyg of the Armenian genocide and the
Rwandan genocide. The students involved in thagim were very articulate about the things
they learned about both countries.

e Both countries that | was involved in a SCP project with experienced terrible genocides
that were for the most part ignored by the rest of the world.....SHOCKING!!!!

— U.S. Student in ASCP

e One surprising thing | learned about was the amount of similarities between the
students from Armenia and Rwanda. They went through a lot of the same tragedies.

— U.S. Student in ASCP

* | learned about local problems within their communities, things | would have never
learned without being involved with SCP.

— U.S. Student in ASCP

These students also reported new views of the ddtates as a result of ASCP. For one, it was
learning that the United States provides assistenceuntries in times of need. For another, it
was how well the United States was regarded bylpenmther countries.

E. Summary Observations

As the oldest SCP Program, ASCP has moved throexgral stages. The initial stages of the
Program were geared toward the establishment opatancenters in schools and the creation of
an extensive network of schools. This was necedsarguse an IT infrastructure was not
previously available in Armenia. In a country widw Internet centers and an underdeveloped
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infrastructure, the challenges and importance isftdsk should not be minimized. After
establishing the centers and continually expanttieghetwork of schools, the Program was able
to begin training teachers in computer applicatibniernet use in the classroom, and other
collaborative learning methodologies. The ASCP websnline curriculum, and online projects
have been an important part of this process.

In spite of these challenges, a number of impoaagram goals have been achieved. Teachers
and students alike have gained important skillsamater literacy, improved self-esteem and an
interest in studying foreign languages. The mecetfzat the centers have been established has
provided freer access to information for teacheas students in a country which previously did
not have a tradition of open communication andrmiation sharing.

Most Armenian teachers are at the initial stagdearhing the basics of technology and
computers. In spite of this, many teachers areoslesing that they have changed their teaching
methods as a result of learning new computer tdoggres and online skills. In effect, there has
been a subtle shift away from the teacher as tledl@ous of action. Students are becoming more
self-directed in their activities at school. Fiyalihe online activities geared toward civic
education have exposed students to the Armeniaticpbprocess and have created dialogue
among the students regarding civic duty and densgcra

One of the strengths of the ASCP Program, as imgiéea by Project Harmony in Armenia, has
been its partnership with other organizations weitage its resources and draw upon other skill
sets. In particular, it has worked with iIEARN t@pide training to teachers on integrating
technology into classroom activities; tBennected Minderies was produced by an
organization contracted by Project Harmony and A&&#partnered with the UNDP to
establish four regional technology centers. Thgged of partnerships can provide essential
support as U.S. funding diminishes.
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4 BUILDING RESPECT THROUGH INTERNET DIALOGUE AND

GLOBAL EDUCATION (BRIDGE)

THE SCHOOL CONNECTIVITY AND ENGLISH LANGUAGE TRAINI NG PROGRAM
Chapter Four

A. Introduction

BRIDGE is the School Connectivity Program for thedltMe East, North Africa, and South Asia.

The Program is administered by the Internationaldation and Resource Network (iIEARN) and
is active in 10 countries: Algeria, Egypt, Jordaebanon, Morocco, Pakistan, Saudi Arabia, Sri
Lanka, Syria, and Tunisia.

This chapter provides a brief summary of key figdimnd an overview of the BRIDGE
Program, examining content, training for teacheus iaster Trainers, and Program activities.
It includes an assessment of the Program’s effexnéigs in reaching specific State Department
and Program outcomes. The chapter is basepliakitative data, including reviews of Program
documents and websites, interviews with key infarteaand findings from a site visit to
Lebanon, the country which played a leading rolenplementing the BRIDGE Program in
these regions. The Evaluation Team conducted theisit in Lebanon from May 6 to May 10,
2005.

B. Key Findings

1) Mutual Understanding

* Both Lebanese teachers and students developedanaad understanding of the United
States and experienced cross-cultural learningresudt of their participation in the
virtual exchanges.

* Online fora, such as “One Day in the Life of Crasdtural Comparison,” and
“Understanding our Similarities through ReligiousliBfs,” were particularly useful in
creating a more nuanced understanding and provakitigal thought among
participants.

* Lebanese students, in particular, now recognizeadtteers are more like them, with
similar cares and concerns, views and opinioney Tiscovered that there are not as
many differences between peoples as they firstimealg

* As they have integrated BRIDGE Program projectsraawl information technologies
into course activities, teachers have recognizgifain the orientation of the BRIDGE
students. The students now understand that theyléarn, and function in a public space
that is less confined, whether its dimensions aogetal or even global.

» Students and teachers have developed personalshgrs with both students and
teachers in other BRIDGE countries and in the Wh8&ates during the course of the
Program activities.
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2) Educational Reform

» BRIDGE teachers reported noticeable changes in #pgiroaches to teaching as a result
of participating in online activities. Incorporagithe online projects into the classroom
has enabled teachers to introduce new techniquksem technologies.

» Both students and teachers alike have become mutreated as they have worked on
the project-based Program activities. Teachers$bhbms have become more proactive
in the classroom and report feeling empoweredrasuat of their participation in
BRIDGE activities.

 The BRIDGE Program’s reliance on teacher trainind aentorship imparts critical
skills to teachers and gives them ownership optiogect. This has built a solid
foundation for Program sustainability and capadiyelopment in each school.

3) Skills Development

* The BRIDGE Program has been a catalyst for theldpweent and improvement of
computer skills, such as designing websites amijubie Internet as a source of
information, for both teachers and students.

» Computer skills have been sifie qua nohfor effective participation in BRIDGE online
fora and for increased use of project-based legnrmathods that integrate new
information technologies and web-based information.

* Teachers have learned the principles of collabggainline projects as well as how to
design them and implement them in the classroom.

* Many teachers reported that students became mdrearand self-confident as a result
of their participation in the BRIDGE Program.

» Students report how their involvement in the BRIDBBgram has helped them to
develop critical life skills, such as teamwork aadm building.

4) English Language Instruction

» Participation in the BRIDGE Program has improvesl Emglish language skills of
students and teachers alike. Roughly seventy peofteti BRIDGE online projects are
conducted in English.

* BRIDGE English teachers in Lebanon have taken adgenof the online fora and online
resources to update and expand their curriculay Tiage also used the online fora for
class exercises in writing and reading in English.

* In particular, the online fora and collaborativdie@ projects have resulted in noticeable
improvements in the BRIDGE students’ English larggusakills, especially writing and
self-expression. Teachers also noticed marked @saingstudents’ confidence in their
abilities.

5) Community Service
» Citizen and youth empowerment, as well as socgdarsibility, are fundamental to the
BRIDGE Program. Program activities and projects/jat® opportunities to engage in
collective action, problem solving, and activism.
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« Participation in YouthCaf environmental projects and fora, in particulas hlowed
Lebanese teachers and students to combine pragsetibearning with outreach activities
for the community.

* Students in Lebanon have involved their parentsr tommunities, and the media in
their initiatives to change behavior, and to geteeiaterest in their community projects

6) Strength of Implementation

* The BRIDGE strategy of using teachers as traimaparts critical skills to teachers,
which includes the delivery of online courses, Ifeding and monitoring the content of
the online fora, and mentoring their colleaguekis Btrategy also gives teachers a sense
of project ownership and builds a solid foundafi@nProgram sustainability.

» This grassroots approach, in effect, makes teadmarsge agents in terms of introducing
new teaching methods. This democratic approacla iaskle-down effect, as teachers
themselves encourage students to take initiatiekeweloping their own projects.

C. BRIDGE Program Description

IEARN is responsible for implementing BRIDGE Pramsin all ten countries in the Middle
East, North Africa and South Asia. The Programstrigctured such that teachers receive the
lion’s share of formal training (via the online e¢ses) so that they can introduce and integrate
project-based work into the classroom, relyinglBARN’s online fora. These online fora also
provide students with a virtual “space” for onlidi@logue, collaboration, and learning.

IEARN administers the BRIDGE Program in a highlgeletralized manner. There is no “Head
Office” responsible for coordinating all of the edry Programs. Instead, organizations in the
IEARN network conceive and implement their own RPamgs with guidance from iEARN. They
rely on its websites, online fora, and discussimugs, as well as educational and training
materials and other instruments.

So, while iIEARN country offices are dedicated te f#ame outcomes and goals, they must
recruit their own members and secure their ownifup@or example, U.S. State Department
funding for BRIDGE is part of the iEARN office péotio in Lebanon). In the case of BRIDGE,
each country office, in conjunction with the Mimsbf Education, holds its own merit-based
competitions to select the participant schoolstaedeachers who will act as the Program’s
Master Trainers. Activities may vary across schaold countries, depending upon the reliability
of Internet access, its speed, as well as the astdre Ministry of Education.

The long-term goals/outcomes of the BRIDGE Progaaen
1. To build understanding between U.S. citizens/conitregand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally.
2. To catalyze and assist education reforms, inclu@Bg and collaborative learning, and
using technology in the classroom.

2L youth Communications and Networking (YouthCaN) is an online forum administered by iEARN which involves
participants from around the world. iEARN organizes regional YouthCaN conferences which provide a forum for
students to present their online projects and virtual conferences where participants present their online projects.
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3. To develop skills and knowledge for teachers, sttgJeegional coordinators, trainers
and other participants.

4. To build sustainability in terms of resources,\dtigs and linkages.

5. To support English language teaching.

To achieve these goals, IEARN has structured thiDBE Program around five basic
components: online collaboration; teachers traitimgugh online courses; Master Trainers;
regional conferences and workshops; and physicilanges.

1. Online Collaboration

According to the IEARN office in New York, roughB0 percent of the BRIDGE online projects
are conducted in English. Over 150 fora are otfféeneough the iIEARN website to its members,
and to participating teachers and students worldwidhe topics represent a broad array of areas:
creative/language arts, science/environment/mathgcalture and society. Because fora are not
specifically limited to the BRIDGE patrticipants,tbiather are open to the entire IEARN
community of users, the range of topics, numbearojects, and the number of potential
interactions are increased significantly.

About half of student participation in fora occafter school, when students log onto the iIEARN
website from home or an Internet cafe. Since stisd@ay participate in any of the IEARN fora,
their participation is fluid and often outside bétnormal school curriculum. Thus, it is difficult
for the evaluation team to determine exactly thelper of fora the BRIDGE students are
actively involved in and the exact numbers of BRIP&udents participating.

While the online iIEARN fora are not designed spealfy for the BRIDGE Program, the content
of many of the fora fall within the rubric of thdRBDGE Program goals. Furthermore, some of
these fora originated in BRIDGE countries or comstin the region (i.e., the IEARN forum
facilitator resides in a BRIDGE country). Two ogtfora listed below are active in Lebanon and
were cited by both students and teachers as examptheir BRIDGE activities (Friends Circle
and YouthCaN). Lebanese students also presentegegton the Student Unlimited forum at
the 2005 iEARN Annual Regional Conference in Beirut

Below is a summary description of a few of the iB¥A\Bnline fora and their relationship to the
long-term goals of the BRIDGE Program.

Mutual Understanding
» One Day in the Life of Cross-cultural Comparis@tudents submit descriptions of one
typical day in their lives. Different countries digted as fora topics and the entries are
responses to the country/top&tudents from Pakistan and a high school in
Massachusetts have an active and ongoing exchamgf@soforum These students share
photos of their daily routines and traditional biog, as well as explanations of the
photos’ significance.

» Friends Circle:The Project involves 10 different activities thaable participants to
gather a wide range of knowledge about peoplevalt the world.The Project is
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facilitated by a teacher in Egypt. This Projecvesy successful and popular in Lebanon
(available for students ages 12-18 years).

» Get to Know Otherdn this project, students study their own cultdragitions, and ways
of life. Students compare their culture with otbeltures to find similarities and
differencesThis project is facilitated by a team of three teas: one in Iran, one in
Pakistan and one in Egypt

» Understanding our Similarities through ReligioudiB#s: The project is designed to
highlight specific similarities among religions. &him of the project is to facilitate
greater understanding among students of diffeatits and cultureShis project is
facilitated by a teacher in Iran.

Educational Reforms (Project-based learning, catliatiive learning, and using technology in
the classroom)

* YouthCaN (Youth Communications and Networkirfgfudents facilitate an online
network of students around the globe to promotérenmentalism. Students share their
ideas for projects to clean up local areas andidertake research on endangered local
species, as well as conservation (e.g., how toauoa@e on water). Students also write
about environmental issues facing their commundi@sng the year. Each spring
conferences are held in New York City as well aBéirut (YouthCaN Mediterranean),
so that youth can share experiences with theirspa®a explain how they use technology
in environmental projects. Students in BRIDGE caesttake part in the conference via
the Internet and video-conferencing with the staslemNew York City. iIEARN
estimates that in 2006, over 1,000 students witigipate (physically and virtually)his
is one of the more popular fora among BRIDGE sttgland teachers in Lebanon.

» Global Leap: A Videoconferencing Projedtis forum serves as a resource for teachers
worldwide, enabling them to receive assistanceaavice on developing
videoconferencing as part of the curriculum andifig partners for interactive
videoconference lessons.

e ICT Forum This forum focuses on web-design and web-progrargymetworking, e-
learning, and application programming. The forunbsie offers online courses as well
as downloads. Each group of students works on arteopa specific projecthis forum
is facilitated by a teacher in Iran.

Support of Civic Education and Community Building
» Here at Home:This forum is designed to help student exploralepth, various
dimensions of education, government, economy, amsportation in their own villages,
towns, and citiesThis forum is facilitated by two teachers: oné¢ha United States, and
the other in Pakistan.

» Students UnlimitedThis project highlights the participation of statieand youth in
community service and helps them to take actionteudme involved in their
communitiesThis forum is facilitated by one teacher and twalshts in Egypt.

» Project under discussion/construction in LebandBARN-Lebanon has invited students
and teachers to brainstorm and develop a projatitil examine the recent Lebanese
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political rallies. The proposed purpose of the forig to examine topics such as: What is
the meaning of civic duty? How can understandingidiity add value to Lebanon and
nations around the world&oth teachers and students in Lebanon mentionschéw

topic during the site visit in Lebanon, where thereonsiderable optimism about its
potential.

Support English Language Teaching
* Ways of Writing This forum allows English language teachersisouss strategies to
involve students in iIEARN projects and to integi&AaRN projects into the required
school curriculum.This forum is facilitated by a teacher in Syria.

Both the IEARN Program staff and the BRIDGE teasletebanon recognize that the key to
sustained interaction among schools is the idexatiion of teachers’ curriculum-based interests
Teachers in Lebanon report that it is difficulintegrate the BRIDGE Program into the normal
school coursework due to time constraints. Theegfitre forum content becomes critical. For
example, a science teacher involved her studerkeiiyouthCaN project on waste
management/dumping and endangered species, wizeneaih teacher in the same school used
IEARN online materials to work with rubrics and plem-based learning in math.

Many of the teachers said they would become mar@ved in the Program if there were online
fora in their subject areas (e.g., history, sosfatlies). The BRIDGE country coordinator in
Lebanon is well aware of this issue. According @o, the next step in teacher development is
simply for the teachers to go forward and devel@pdontent themselves. It is important to note
that the very structure of iIEARN is flexible. Thelything required for a forum in a particular
content area is either teacher or student inigatiln fact, many of the in-country and online
workshops by iEARN-Lebanon are structured as a “t@vguide for teachers, to assist them in
developing their own online collaborative projedike Master Trainers’ role is to provide
assistance and motivation in this endeavor.

2. Teacher Training: Online Courses

BRIDGE teachers have access to a variety of ninekwaline courses offered on the IEARN
website. IEARN country offices also offer onlineucses which can be shorter in duration; the
Lebanese iEARN website offers a four-week coursédachers. In general, the online courses
are designed to introduce teachers to IEARN (the. website, the fora, etc.), and to help them
design an online collaborative project that mestal#ished curriculum standards and can be
integrated into their classroom activities usinghteology.

The actual online course methodology for IEARN waiide is based upon a research study
conducted by the BRIDGE/IEARN country coordinatotebanon. iEARN offers eight online
courses, twice a year, for teachers. Each coumsgditogether educators (K-12) from the United
States and their counterparts from across the gioaevirtual forum. The course is
asynchronous, which means that the participant& aocording to their own schedules to
complete the weekly assignments. However, the erdourses are interactive in that
communication occurs between the participants tkéras, as well as between the participants
and the course facilitators. Each course is casagrof twenty-five participants and two
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facilitators. The composition of the participargtgjuite international since iIEARN makes sure
that at least ten countries are represented anmenigachers in each of the nine-week courses.
The standard course has eight modules with onerlgssr week and requires approximately 4 to
5 hours a week to complete. Teachers must conmmit diutside of their usual classroom
schedule and work. Teachers who complete all caexrpgrements receive a certificate from
IEARN-USA which recognizes them as an IEARN MaSteacher.

In order to participate in an online course theleas must meet the following prerequisites:

1. Basic word processing, Internet, and e-mailingiskil

2. Reliable access to a computer and the Internet;

3. Availability to commit a minimum of five hours a efe to the course; and

4. A classroom of students with whom they will workdbighout the duration of the nine-
week course.

Teachers must select and integrate a theme-baliadarative project into the classroom. The
specific content areas of the courses and proggetreative Arts; Creative Writing/Language
Arts; Science, Environment, Math; Social Studiesadhing Foreign & Second Languages;
Learning Circles (sharing information about cultarecivics); Helping Students Cope with
Trauma in Schools; and Moving Voices Digital Videémduction.

Teachers from the BRIDGE countries have been @uitige in these online courses. As seen in
Table 4.1, teachers in six BRIDGE countries acyiyarticipate in the online courses, involving
their students in collaborative online projectd ihéegrate course content into virtual exchanges
(fora, videoconferencing, digital productions, edmetc.). It is noteworthy that, over the course
of two to three years, the number of teachers sggap for online courses has been increasing,
particularly in Lebanon, Morocco and Pakistan. Wit exception of three teachers (one in
Lebanon, one in Morocco and one in Egypt) who Haken two different courses, the numbers
represent individual teachers. In addition, with &xception of one particularly active school in
Pakistan, most of the teachers come from diffesehbols within their countries.

TABLE 4.1
Online IEARN Courses
Teachers from BRIDGE countries**
Course Topic 2003 2004 2005*
Egypt: 4 [ EOPY 3 Equne 1
. . . Pakistan: 1 .
Teaching English as Second Language Morocco: 1 . Morocco: 1
: ) Lebanon: 1 . :
Pakistan: 2 ; Pakistan: 1
Morocco: 3
) Egypt: 2 ; .
Creative Art Pakistan: 1 Pakistan: 1
Egypt: 2 .
. Egypt: 1 .
Creative Writing Lebanon: 1 Pakistan: 7 Egypt: 1
Morocco: 1
Pakistan: 1
Egypt: 2 | Morocco: 1 | Egypt: 2
Science Lebanon: 1 | Pakistan: 6 | Pakistan: 1
Pakistan: 2
. . Lebanon: 1 | Egypt: 1 | Morocco: 1
Social Studies Pakistan: 1 | Lebanon: 1 | Pakistan: 1

2 Teachers from the Shahwilayat Public School account for 10 of the 20 online participants in Pakistan.
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Pakistan: 2
Egypt: 3 .
Lebanon: 5 Egypt . 2
; Morocco: 1
. . Morocco: 3 . .
Learning Circles . : Pakistan: 1
Pakistan: 4 o
o Syria: 1
Syria: L Tunisia: 1
Tunisia: 4 )
Course Topic 2003 2004 2005*
Helping Students Cope with Trauma in School Pakistan: 1
. . Egypt: 2
Moving Voices Morocco: 1
Country Totals 2003 2004 2005
Egypt 10 10 6 *
Lebanon 3 7
Morocco 2 8 3*
Pakistan 7 20 4*
Syria 1 1*
Tunisia 4 1*
* Data is only available for the first half of 2005.
** Source of the information is the iIEARN website (January 2006).

3. Teacher Training: Online Workshops

Onlineworkshopsare also part of the BRIDGE experience. Onlineksbops are very similar to
online courses, but involve less time commitmemeytrange from two days to four weeks).
These workshops introduce teachers to the IEARNsueassist them in the design of online
projects for their classrooms, and facilitate iatéive communication with other teachers via
fora and e-mails. Many teachers need these worksinogrder to receive essential training in
computer use and Internet access/tools, in additiehe more content-based training on how to
integrate online learning into the classroom.

These shorter workshops are often very effectivatioducing new teachers to the
BRIDGE/IEARN Program. A March 2005 newsletter répdhat iEARN-Jordan held a
workshop/training for 20 teachers. As a resultn@t teachers were added to iIEARN-Jordan.
While Jordanian teachers have been absent frohoriger online courses, they contribute to the
growth of the BRIDGE Program in Jordan. In-countigrkshops appear to be the key to
recruiting new teachers and enhancing the involveroethose already in the Program.

4. The Master Trainer Approach

BRIDGE has adopted a “train-the-trainer” approa&h mentioned above, since the beginning of
the BRIDGE Program, the Ministry of Education irclkegarticipating country has selected
approximately two Master Trainers. The selectehérs travel to New York to attend a week-
long training session that focuses on online collatbon and pedagogies that utilize new
technologies. Two U.S. teachers also attend thangasession. Teachers from Egypt, Jordan,
Lebanon, Morocco, Pakistan, and Tunisia attendedvthster Teacher-training session in 2005.

% These workshops also have fewer prerequisites than the nine-week online courses. For example, a four-week
workshop in Lebanon only required that teachers possess basic word processing skills, an active e-mail address and
Internet access.
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a. Conferences, Workshops and Newsgroups

Each BRIDGE country conducts a national workshai WD schools and 20 teachers. At
regional workshops, students, teachers, and admaittiss come together to discuss ongoing and
future projects. The 2003 regional workshop wasd helCairo, the 2004 regional workshop in
Amman, and the 2005 iEARN Annual Regional Confeeanas held in Beirut in July and
broadcast live, via Webcast, around the world k@ptEARN members. Generally these
workshops/conferences last from three to five days.

In order to participate in one of the regionalmernational conferences, the candidate rbast
involved in two or more Program activities (i.en)iae fora and projectsT.herefore, only those
most active in terms of online collaboration aréested to attend these regional and/or
international conferences

A science teacher in Lebanon emphasized the impeetaf these conferences. He stated that
attending the 2004 iEARN Regional Conference broadéhe virtual relationships he had
already formed prior to the conference. He beliglas since the conference, virtual exchanges
with teachers and more informal communications abeehnical assistance and guidance have
increased. The iIEARN physical exchanges complethentirtual exchanges, which are the
hallmark of the BRIDGE Program. Clearly, selectaugference participants who have been
significantly involved in the online exchanges emtes this process.

Finally, IEARN sponsors a teacher newsgroup, ameribrum that enables teachers to “meet
and talk,” make announcements, and provide updetéiseir work. It is here and at conferences
and workshops, that teachers share initial progieeis as a means of connecting with other
teachers who might help to develop or facilitafg@ect. As part of their introduction to

IEARN, teachers are encouraged to post an initedsage on this newsgroup, introduce
themselves, and briefly describe any special isterthey (or their students) may have.

5. Reciprocal Exchanges Visits

The BRIDGE Program offengciprocalexchanges for teachers and students. Accordirtgeto t
IEARN website, in the spring and fall of 2005, BRIDGE Program sent six delegations from
the United States to BRIDGE countries and one dgileig each from Egypt, Lebanon, India,
Jordan, Morocco, and Pakistan to the United Statesf February 2006, two delegations from
the United States visited Jordan and Pakistan aadielegation from Bahrain came to the
United States. The exchanges last a minimum oéttwexeks, but may continue longer if the
schools agree to this.

The BRIDGE teachers and students arrive in theddriitates and spend one week in New York
City, attending a workshop before departing tortpartner schools’ locations throughout the
country. During their week in New York, studentsldeachers visit local schools and
participate in a community service project.

Similarly, the U.S. teachers’ and students’ visiteach BRIDGE country are structured around
a series of activities. In October 2005, teachetssaudents from Wisconsin traveled to
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Lebanon, where they gave presentations on Ameliigaim five schools. These presentations
were followed by group discussions of the Amerisardents’ perceptions of Lebanon and vice
versa. (Some of the discussions/presentations ateneded by the Cultural Attaché from the
U.S. Embassy in Beirut). The IEARN website repthtst an American student described the
exchange in this way: “We have come as part ofita@h understanding .... We want to share
what we have learned with our pee?$.Via the iEARN-Lebanon online forum, the American
students received messages from Lebanese studentsad not taken part in this exchange.

As part of the reciprocal exchange visit progragachers and students are encouraged to work
together on a collaborative project. Both prioatw after the exchanges, participants meet
online in the IEARN Exchange Forum, learn about anether, and plan activities and a joint
project.In most cases, the physical exchange componeeérsas a way to enhance the virtual
exchangeby creating ties based on friendship and face-tefateractions. These can also
promote and buttress sustainability.

One of the teachers in Lebanon who participateahiexchange visit to the United

States echoed the idea that the physical exchaagelselp solidify virtual exchanges: “The
teachers who were in New York are still collabargtonline... having a sort of feedback you
could say. Each week we are adding new things andrecommenting on others’ works...”

D. The BRIDGE Program in Lebanon and Program Outco mes

Lebanon was selected for field work because thgram there is emblematic of the BRIDGE
Program, and it has been a catalyst for and prdwdgnificant guidance to BRIDGE Programs
in North Africa, the Middle East, and South Asia.

The BRIDGE Program in Lebanon, like all IEARN Pragrs, is structured around teachers who
volunteer their participation. It relies heavily orentoring. Teachers are prepared to train other
teachers. They learn how to deliver online coufsetheir fellow teachers and how to mentor
other teachers in the Program. Teachers act d&dtmis and monitor the content of the iIEARN
fora (i.e., on the website). IEARN does conducEanglish language assessment, given
BRIDGE's objective of English language training dahd extent of activities that require
English.

The Program generally functions after school hoBeseral of the@rivate schooprincipals
indicated that they encouraged their teachersgagmin iEARN activities during the school
day, as wellPublic schookeachers indicated that iIEARN activities occueafichool hours.

1. BRIDGE Activities and Program Outcomes

The long-term goals/outcomes of the BRIDGE Progirairebanon are addressed separately in
the sections below.

* [EARN website: www.iEARN.org
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a. Mutual Understanding

Both teachers and the students in Lebanon deméessteahanced mutual understanding and
experienced cross-cultural learning as a resuhef participation in the virtual and physical
exchanges. More personally, they related the sthoegdships that had developed during the
course of Program activities.

* Through the video conference we had, especially with the United States, and working
with YouthCaN students from New York, and attending conferences with them, we
learned how they think and how they work, and the daily activities they have. We
found that they are very similar to us; we have many things in common that we can
use to develop both our countries.

-- Student in Lebanon

e | used to think that [other participants] were very different from us... After | met them
and talked to them, | feel that they are like me and they have cares and concerns just
like me... even if we are from other countries, we can be friends [in spite] of
everything.

-- Student in Lebanon

e ...There are many cultural differences between Lebanon and the United States, so |
think... the goal of the exchange is first to learn about these differences.

-- Student in Lebanon

* When | connect with other teachers... talking about many things, | find that we have
the same way of thinking and the same view or opinion about events around the
world. | find the people outside of Lebanon are not different from me. And that | did
not know before.

-- Teacher in Lebanon

e ...Getting to know the people there was really wonderful because as Arabs we have
misconceptions about Americans and being there with [Americans] and living with
them, seeing what kind of life they have, how they interact, what they think of the
Arab world... it was really interesting to know... it's a rich experience... | mean, | am
a different person now and the students too.

-- Teacher in Lebanon

b. Educational Reforms

The BRIDGE teachers reported noticeable changtsinapproaches to teaching and pedagogy
as a result of the BRIDGE online activities. Altighunot all the teachers are able to easily
incorporate new techniques and new technologiestivg normal classroom routine, some
teachers have been able to do so. This is pantig@gident in the comments of the following
teachers.
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e | usually prepare my English curriculum and | try to include an iEARN project and
play in my curriculum and my annual syllabus plan. For example, let's say | am
teaching [students] how to prepare a research report, of course | choose one of the
IEARN projects. Then we start researching, we start preparing our reading questions,
we start getting information from the Net, from the Encarta, from many other places...

-- English Teacher in Lebanon

e ...l use the project to teach writing to my students... it was all done in class through
writing, so we use the project to teach writing via a lot of activities in class and then
they did a play at the end... it was basically a lot of activities plus the online
collaboration so we are applying online project-based learning for English...

-- Enalish Teacher in Lebanon

As they have integrated iEARN projects and instmtsieand new technologies into course
activities, teachers have recognized a shift inotientation of the BRIDGE students. In essence,
the teachers have noticed that the students noerstaghd that they live, learn, and function in a
public space that is less confined, whether itsedisions are societal or even global.

» ...The teacher is no more the audience, there is a larger audience for them... it
is no longer the teacher who is reading the writing of the students, now it is read
by many people all over the world.
-- Teacher in Lebanon

e We started working on the IEARN project, YouthCaN, and that made the
students go out of the classroom... they have to look around them... they
become more like members of the society they live in...

-- Teacher in Lebanon

One of the striking effects of introducing PBL iritee classroom has been its effect on the
motivation and involvement of students and teachbks.

...You can see the difference; the students enjoy learning through projects... | enjoy it as
well; | mean | started to feel the importance of project more than before... we do things
differently.

-- Teacher in Lebanon

As a corollary to this, teachers in the BRIDGE Pang have experienced fundamental changes
in how they themselves perceive the role of “teatiehese changes are critical to continued
innovation in teaching methods. PBL has led soraehters to become proactive and more
dynamic in terms of the locus and focus of actgtiresponsibilities, and engagement.

It was very empowering actually... it takes you out of the little box where they put you as
the traditional teacher....the teacher’s place is only on her desk... we reached out to our
community... | had meetings with different people every project... how am | going to
translate this into practical project work, not only theory.

-- Teacher in Lebanon
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c. English Language Instruction, Acquisition and Application

In particular, the online fora and collaborativdioa projects have resulted in noticeable
improvements in the BRIDGE students’ English larggusakills (especially writing). Several
comments from teachers in the focus groups indicetked changes in students’ confidence in
their abilities. They also emphasized objectivasuees of progress.

* IEARN was effective in the way that students are starting to talk and speak
English in the classroom...
-- Teacher in Lebanon

e Since writing [in English] is the most difficult thing for students, more than
reading, listening, so now writing [in English] became easier for them...

-- Teacher in Lebanon

e ...Writing e-mails and posting messages on the Internet... This is something that
students have been doing for a long time; it is not just this year. One important thing
is the language students use when they write e-mails or chat... it is Arabic translated
into English so that's not really English. But when they are [on an IEARN forum]
posting in English, it is the same English that everybody around the world would
understand, so that is really a good thing... it is really helping them concerning their
English language.

-- Teacher in Lebanon

* ...As for their English speaking, it developed a great deal because they were
speaking, they were discussing, they were writing in English and they wanted to do
this... When they posted everything they did online they were writing, they were
editing and they were posting, they loved that and then they waited for the response
and they enjoyed reading it...

-- Teacher in Lebanon

Although the teachers are screened for their Emgdisguage abilities in order to participate in
the Program and its English language fora, thehaado recognize that the BRIDGE Program
has helped them to improve their English langu&gks s well.

...Honestly, reading messages on the fora and the students’ responses has helped me to
understand English.
- Teacher in Lebanon

d. Building Skills: Computer Skills, Self-Esteem , and Teamwork

The BRIDGE students and teachers reported markptbimment in a number of skill areas as a
result of their participation in the BRIDGE/IEARNdgram. Comments by both teachers and
students in the focus groups affirm the effectiwsnaf Program activities in heightening skill
development.

Computer Skills

While the focus of the BRIDGE/IEARN Program in Leloa has not been on the development
of computer skills per se, the independent andactere nature of the activities has resulted in
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improved technical skills for many of the teachemd students. It has beefsme qua non”for
effective participation in BRIDGE online fora artetincreased use of project-based learning
methods that integrate new information technologies web-based information.

Comments from two teachers below highlight howipgration in BRIDGE activities was the
catalyst for computer skill development for bothdieers and students.

« | started doing accounts; | started learning a lot of skills on the Internet and on
the computer... | learned a lot of programs... If | was just teaching English
literature in a traditional way, | would have never had the chance or the
opportunity to work on it. It empowered me as well as it has empowered the

students...
-- Teacher in Lebanon

e ...We're just trying to integrate the computer [into classroom instruction], we are

using the Internet when we search for information and we are learning a lot...

My seventh graders are now aware of everything concerning the Internet. Some

of [my students] started working on preparing websites; some of them are just
using other programs...

-- Teacher in Lebanon

Improved Self-Esteem of the Students and the Tesache

One of the most important and frequently mentioc@asequences of involvement in the
BRIDGE Program is its positive effect on self-eateboth for the students and teachers.
Numerous teachers reported a direct link betweesliement in BRIDGE activities and
increased confidence.

e« ..l felt that [the students] became very mature...we felt the difference in their
personalities... they are different, more mature, more confident and more connected to
their environment and the people around them.

-- Teacher in Lebanon

e | just want to say that last year we did a project titled “Preserve the Ozone”... due to
the awareness campaign and especially the UNDP members [the manager], | actually
became friends with some of the UNDP members and thanks to iEARN... iEARN gave
me this confidence to go and talk to others from UNDP, Ministry of the Environment
and so on...

-- Teacher in Lebanon

One ninth-grade student made a connection betwisenvolvement in BRIDGE/IEARN
activities, new perceptions of himself, and charigegork habits. Another tenth-grade student
described how her experiences in the BRIDGE Prodradhaffected her personal growth and
potential.
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e ...l felt that participating in iIEARN obliged me to work harder in school... iIEARN
pushed me towards making my homework better and my projects in school better.

e | [am] learning many things from iEARN. | grew socially, culturally and politically — it
made me more self-confident and | learned that | have a lot to give and a lot to learn.

- Students in Lebanon

Teamwork

On more than one occasion, students articulatedrdeognition of how involvement in
BRIDGE activities enabled them to develop critiida skills. In particular, they singled out the
skills of teamwork and team-building. They alscedity connected teamwork to the larger
context of creating political unity in a diverseldasmon.

Working in groups is very important... it makes us share ideas so we benefit from others. A
team at school is a small picture of our whole society, so if we in school know how to
benefit from each other and hear each other, that will [bring us] unity in our... society, which
[is what] all Lebanese are now seeking.

-- Student in Lebanon

One teacher, in particular, describes how the siisderganized themselves, worked together,
took the initiative to complete a project, and tadi others to join them.

...We started working on YouthCaN... and we concentrated on an awareness campaign...
they [students] chose the first project which is related to their city of Saida... and then they
started researching, making the activities, they did a lot of activities like cleaning the shore,
inviting other students to participate in that event [cleaning the shore]...

-- Teacher in Lebanon

e. Community Involvement and Social Responsibilit vy

Social responsibility and citizen/youth empowermena fundamental to the iEARN/BRIDGE
Program. This emphasis on activism and collectotma is clearly reflected in the comments of
several BRIDGE teachers.
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» Every project we do in iIEARN actually has to benefit the community; it has to make the
quality of life better in our community and our surroundings.

-- Teacher in Lebanon

 One of IEARN's goals is to let students know that they, as youth, can really make a
difference in the world. | think my students now are aware that they can make... a
change.

-- Teacher in Lebanon

e The first project last year, Waste Management Project... the students had their
impact... the main question was whether it is the government’s responsibility only to
solve that problem [the problem of garbage]... They [students] suggested several
things to do at home in order to reduce that problem, they posted their suggestions,
they had responses from students in the United States and from Pakistan... they
found out they can do a lot if they apply their suggested methods at home to reduce
the garbage.

-- Teacher in Lebanon

The YouthCaN environmental projects and fora, inipalar, have allowed the Lebanese
teachers and students to combine project-basetingarith outreach activities for the
community. In addition to inviting a Member of Rarhent, Mrs. Bahia Hariri, to attend a
project seminar, the students in Lebanon have saugtand involved their parents, their
communities, and the media, to change behavioejucate, and to generate interest in their
work. The BRIDGE teachers have been instrumentddigprocess.

e ...The projects influenced [the students]. The ones who were working on the garbage
project started acting in a responsible manner and they published a brochure and
distributed it... The project also influenced the students’ behavior at home with their
parents. They started to advise their parents not to keep the tap water open.

-- Teacher in Lebanon

e One of the projects | worked on was ecotourism and our end product was a brochure
and a leaflet on ecotourism in Lebanon... people learned a lot about the school
because we were interviewed on several cable TV stations, two or three local
newspapers and they wrote about the project.

-- Teacher in Lebanon

» Every project we do in IEARN actually has to benefit the community... sometimes we
involve parents. | got a lot of guest speakers to the school for many projects... a
parent actually came to the school and helped the students in the layout; she is
graphic designer. She really loved the project and she loved the way we are teaching
the students... she ended up becoming a teacher at our school.

-- Teacher in Lebanon

In the summer of 2006, Lebanon experienced a pefiotlence in the country. iIEARN has
continued to work with students in Lebanon, focgsin projects that take advantage of
common interests, such as YouthCaN Mediterranehithws devoted to joint environmental
protection and reconstruction efforts.
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Last year we focused on the "United Beyond Our Diversity" Learning Circle, which we
offered in Arabic, English, and French, and is published online. We also worked on the
environmental YouthCaN project.

This year we are working again on YouthCaN, as well as on a new version of "United
Beyond Our Diversity - A Panorama - Tiles of Unity" so that youth can express how similar
and diverse we are in the challenges we face. There are also other projects ongoing, like
writing about the war in the peace forum... learning to write news, etc...

-- Director of the BRIDGE Program in Lebanon

2. Partnerships with U.S. Schools and Impacts on U  .S. Teachers and Students

a. Nature of the partnerships

Of the six site visits made to U.S. schools forekialuation report, only one school participating
in BRIDGE was visited. Since most host country BRI schools are secondary schools, the
evaluation team selected a high school, Cardoza Bahool in northwest Washington, D.C., for
the site visit.

As is the case with many of the U.S. schools thairavolved with SCP and BRIDGE,

Cardozo’s participation has largely been due tgraathic social studies teacher who has taken
the lead to initiate the relationship and who sea® a lead teacher at her school. She has been
involved in a range of Program components, inclgainline collaboration, physical exchanges,
regional conferences, and online courses, andahadied as an advocate for the Program with
her colleagues and the school administration.

b. Activities

The lead teacher at Cardozo, who is a member dfi#tenal Council for Social Studies,
learned about the BRIDGE Program in 2002 and ffielt it would be interesting for her students.
She contacted the IEARN New York office for morormation. At the time, the BRIDGE
Program was in its first year of implementation aab heavily recruiting U.S. teachers. She
became an advocate for the Program and brougatk to her high school, and has been
working on the BRIDGE project since that time.

Online Collaboration

The lead teacher herself was planning, at the ¢iftiiee interview, to participate in her first

online project the following summer. However, sevef her fellow Cardozo teachers have
become involved in a variety of online projectgluding the “Teddy Bear” project. Most of

these activities are held during the school day d&siteported, are seen by the teachers as “extra”
activities and not really integrated into theirsseoom work.
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Online Courses

BRIDGE teachers in the United States, as well asaal) can take a variety of online courses
through the IEARN website. For example, in theaavkassessment, several topics were
available. During the fall of 2003, the Cardozaddeacher enrolled herself in an iEARN online
professional development course. After completivgdourse, she held a workshop for seven
fellow Cardozo teachers in an effort to recruit eparticipation. She has requested that a staff
person from iIEARN facilitate a training course C. public school teachers on using the
IEARN website, as well as its online project andufa links. She believes this would motivate
more teachers to become active.

Physical Exchanges

The lead teacher at Cardozo and her students hestedal Jordanian students in November
2005; in February 2006, she traveled to Jordan setreral of her students. For her, the physical
exchange component of BRIDGE is very beneficiatdose it helps to breakdown the cultural
barriers.

Regional Conferences

Regional conferences serve as another means otphggchange, supporting the online
components of the projects. For instance, soam aftntacting IEARN in 2002, the lead teacher
at Cardozo was invited to travel to Alexandria, Egy attend the first BRIDGE Regional
Workshop, where she facilitated a session on @wlfor the BRIDGE country teachers (she
teaches Street Law at Cardozo). This was a fommatperience for her, cementing her
participation and commitment. While U.S. teachanty attend the regional conferences in small
numbers, this continues to serve as an importaeniive to their broader participation.

c. Impact on U.S. Students and Teachers

The case of Cardozo physical exchange describecegiyesents an interesting example of the
growth of mutual understanding through physicahexges. The Cardozo lead teacher had
attempted to house each student with a Cardozestudome initial hesitation was felt on the
part of Cardozo students and parents due theHatthe students were coming from Pakistan, a
country often associated in the U.S. media witlotesm. However, the students quickly
changed their attitudes after their visitors’ aativThey were told by the Pakistani students that
Americans are not always portrayed in a favorapla in their home country, either. The
Pakistani students were hosted by their Cardozsgeeone night of the three week exchange
and stayed with the lead teacher for the remaiafithreir trip. These visits led to the creation of
friendships and ongoing relationships. For exampleny of the Cardozo students still remain
in contact with the Pakistani students via email.

Cardozo teachers who are involved with BRIDGE tea#hriety of subjects including ESL,
English, Social Studies, Spanish and Journalisioh tlauns are taking this activity, and the
changed perspectives it brings, back into the dasss in a variety of academic subjects.
Cardozo’s administration is supportive in providiacking and encouragement to the lead
teacher for all of her proposed activities. It Bapported the lead teacher’s endeavor to
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establish an international academy and a Model lUN. cThe teacher herself was honored in
2005 as an International Teacher of the Year, ardgiven by the World Affairs Council to
educators who make contributions to internatiohadysin American classrooms. She also
estimates that over 100 Cardozo students haveipatid in some BRIDGE activity. The
teacher reported that she was planning to desigmetelay of the week as the IEARN/BRIDGE
day in her classes, so as to increase the le\adtfity and participation.

The online survey provided further views by U.&cgers on the impact of their BRIDGE
participation in the online elements and in thegitsl exchanges.

» I've made a number of life-long friends in the Middle East | could not have possibly met
any other way. It is especially important for Americans to see that Arab cultures are
incredibly welcoming and gracious is essential in this day and age. Best of all would be
to have some U.S. students also visit BRIDGE countries.

--U.S. Teacher in the BRIDGE Program

* | gained so much respect for the other teachers and the terrific work they are doing, |
developed personal relationships, [and] | felt very inspired by the entire event.

--U.S. Teacher in the BRIDGE Program

e | was able to talk to other BRIDGE members and find out how their experience has been
in the Program, and how their schools have supported the Program.

--U.S. Teacher in the BRIDGE Program

e | can't speak enough about the importance of physical exchanges to fostering
understanding, friendship and interest in each others countries and classrooms.

--U.S. Teacher in the BRIDGE Program

Several U.S. teachers who traveled abroad to Lebadded the following comments.

» | was overwhelmed by the great kindness of the host families and school personnel. |
will forever be more engaged in understanding the political situation in Lebanon. | also
gained the understanding that one teacher can make a huge difference through the
BRIDGE opportunity to impact students.

--U.S. Teacher in the BRIDGE Program
» | was able to understand the culture, customs and traditions from the country | visited.
--U.S. Teacher in the BRIDGE Program
» [It permitted me to] get to know the people and see with my own eyes how people feel
about us, and let them know how much we appreciate their support to our children.
--U.S. Teacher in the BRIDGE Program
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E. Summary Observations

Overall, the BRIDGE Program is very successful @rathieving stated Program goals and
objectives. The very structure of the IEARN appgto#o virtual exchanges lends itself to
Program sustainability, in terms of the online abtration, skill acquisition, and teamwork.

More specifically, because the Program enters iddat schools via the engagement and
commitment of teachers, Program activities arearentin and focused on the classroom. As
these teachers join the Program and become invaivBdogram activities, they develop their
capacities and skills as implementers of the ordictevities. The structure of the project-based
approach to online collaboration also enables buattlents and teachers to exercise a great deal
of initiative, which gives the Program flexibiligs well as staying power.

Understanding the needs, constraints and motivafidimee BRIDGE teachers is very important.
The BRIDGE Program depends entirely upon the gobdivclassroom teachers and those
teachers who volunteer as Master Trainers/meritsrsffectiveness depends on the motivation
and initiative of these teachers to engage in Rrogctivities, outside of their normal course-
load. Without the enthusiasm of the teachers, thg@m would not build momentum and
sustainability; teachers also encourage other &adb join the Program. Teachers enjoy
learning, and they have found the interactive matdthe online fora to be stimulating, both
professionally as well as personally. All of thadkers interviewed are very excited about the
new relationships they have developed online, wigithers from the United States and/or other
countries in their regions.

In some countries, the Program appears to be notikeedhan in others. In particular, Lebanon,
Egypt, Morocco and Pakistan are cited numerousstiomethe IEARN website. These countries
have teachers who enroll in and complete onlinesssuas well as facilitate online fora.
Students from these countries participate in tigeoreal BRIDGE/IEARN conferences and
physical exchanges, and publish their activitid#erin the form of newsletters or websites.
Lebanese students and teachers also specificaiijioned their online correspondence and
friendships with colleagues from Egypt, Morocco &akistan.

In-country workshops appear to be the key to réoginew teachers and enhancing the
involvement of those already in the Program. Maachers need these workshops in order to
receive essential training in computer use andneteaccess/tools, in addition to the more
content-based training focused on integrating enk@arning into the classroom.

Finally, it is clear that participation in the BRBE Program and online fora improves the
English skills of both the teachers and studentsigRly seventy percent of all BRIDGE online
projects are conducted in English. This providésiads-on approach to English language skills
development. Furthermore, the selection of BRIDE&&thers, based on English language skills,
ensures that English will be incorporated into Paagactivities. Teachers have noticed that the
online fora and collaborative online projects heagulted in noticeable improvements in the
BRIDGE students’ English language skills, espegiaititing and self-expression. The online
fora also serve as good instructional tools forlBhgeachers. BRIDGE English teachers in
Lebanon have taken advantage of the online forapatide resources to update and expand their
curricula. They have also used the online foracfass exercises in English writing and reading.
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5 THE SCHOOL CONNECTIVITY PROGRAM IN TAJIKISTAN

CIVIC EDUCATION AND COMMUNITY BUILDING
Chapter Five

A. Introduction

The Tajikistan School Connectivity Program (TSCR3$ been implemented by Relief
International — Schools Online (RI-SOL) since iteaption in the fall of 2003, making it the
most recently initiated of the four Programs rew@evin this evaluation. The primary focus of
the TSCP is to promote educational reforms (thetolo of new approaches to teaching and
integration of IT in the curricula); to create syiegrojects on civil society and community
building; and to further mutual understanding astdlelish direct ties among Tajikistani and
U.S. partner schools.

This chapter provides a brief summary of key figdimnd an overview of the TSCP, and
reviews content and curriculum, teacher trainimgl specific Program activities. It includes an
assessment of the Program’s effectiveness in negdpecific State Department and Program
outcomes. The chapter is basedjoantitative and qualitative data, including reviews of
Program documents and websites, interviews withilkymants, and findings from a site visit
to Tajikistan, as well as online survey data cedddrom community members. The Evaluation
Team conducted the site visit from April 20 to Af30, 2005.

B. Key Findings

1) Mutual Understanding
» Contacts with individuals from the United Statest(\al and in-person interaction) were
especially valued by students and teachers.

* While most of the real work of mutual understandiegurs in the context of formal
projects or online fora, students clearly used sste the Internet provided by TSCP to
develop their own ties with young people in thetddiStates, via e-mail and instant
messaging.

* TSCP has collaborated with the SCP in Uzbekisté®P) to develop a weekly cross-
border forum between Tajik and Uzbek students,rdmrting to real dialogue and
exchange between these neighboring countries.

» Students attest to the degree to which participatidthe TSCP has broadened their
exposure to the wider world, and to the wealth @mdplexity of human knowledge in
ways that no other activity would have made possibl

* The TSCP Internet Learning Centers (ILC) have haompact on community members.
Half or more of the community members report thairtexperience with the ILC has
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changed, either moderately or substantially, tkieawledge and understanding of U.S.
values (55.8%) and culture and daily life in thatda States (49.3%).

2) Educational Reform
* TSCP has assembled a small but qualified cadreacher trainers who are now well
versed in introducing new methods and a new philbg@f teaching to classroom
teachers.
* Teachers, including those with no prior experiemase begun to use the Internet to
supplement and expand their teaching materialt@odent students to available
resources online.

3) Skills Development
» TSCP synthesizes classroom-based projects and kgdlining obothteachers and
students.

« Community members have gained valuable skills layguthe ILCs and interacting with
the ILC staff. Eighty-five percent of the communihyembers surveyed indicate that their
computer skills have increased since they begajuémting the centers, and 62 percent
of them report that the center has had a largectrgraimproving their English language
skills.

4) English Language Instruction
* Many students who may speak Tajik or Uzbek at hoaperted that their work on the
projects and at the ILC has improved their knowéedfEnglish.

A TSCP Onsite Educator (teacher trainer) has deeel@ country-wide, web-based
English Club fttp://www.english.j to foster support for English language instrutci
the ILCs.

5) Civic Education and Community Building
* The TSCP online fora reinforce the project’s foonsivic education.

» TSCP places strong emphasis on volunteerism: t8B 26d 2006 Global Youth Service
Day (GYSD) has been a major vehicle for studentsatticipate in activities such as
teaching community members how to use computensl-faising for the elderly, visiting
veterans and orphans, and cleaning a park.

* The use of the TSCP ILC by members of the commuratyenhanced the civic
engagement of these communities. Half of the conityamembers surveyed report that
the centers have been used to host or facilitatginges to discuss local issues and 57
percent say that their own volunteerism and comtyiga@rvice has increased.

6) Impact on Young Women and Girls
* TSCP appears to be especially beneficial for gind young women; in most schools,
girls are a majority in the project groups andwaed represented among ILC users.
Frequently, more girls than boys visit ILCs duringe hours.
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* TSCP has given a ‘voice’ to girls and substantiathengthened their self-confidence.
Teachers reported that young women who participatéite project were more self-
confident than those who did not.

» Multiple observers reported that the Program aated motivation for young women to
remain in school. Teachers and school directgrsrtehat it is not uncommon,
especially in small towns and rural areas, forsgiol leave school after ninth grade. The
interest and excitement engendered by the pragpcirtedly have kept young women in
school to its completion at the end of eleventldgra

* Young women are learning about technology and masgtsignificant computer skills at
the ILCs, skills that will increasingly be in denabim the Tajikistan labor market. While
the status of young women may have declined inrgésance the end of the Soviet
Union, the project provides many young women witsaakground that will aid them in
their future careers and increase their abilitgdotribute financially to their families and
to Tajikistan’s development.

7) Strength in Project Implementation
* TSCP has demonstrated strong ability and foresigpartnering with other NGOs in
Tajikistan (e.g., Babylon-T, CARE, and IFES). Thesetnerships have enabled the
Program to achieve a wider reach and depth irctigites.

C. Tajikistan SCP Program Description

TSCP’s primary objectives are to establish smalldlin selected schools throughout the
country, and to mobilize teachers and studentsttgipate in active learning projects, through
the use of newly-introduced computer technology @rakss to the Internet. TSCP is also
charged with developing partnerships between theddJ.S. counterpart schools. TSCP’s
professional development activities for teachensd, its Program for students, focus especially
on activities that promote civil society and advanautual understanding between U.S. and
Tajikistanf® participants. The ILCs are also open to the bepadmmunity, both to students

who were not selected to be in the core “projeotigs,” as well as parents and other community
members.

The long-term goals/outcomes of the TSCP Program ar

1. To build understanding between U.S. citizens/comitraghand citizens/communities
overseas participating in the Program, and amongtdes, regionally and
internationally. Engage partner schools in on-ga@ommunication and collaborative
projects that generate personal and institutiaaal t

2. To catalyze and assist education reforms, inclughagect-based learning, collaborative
learning and using technology in the classroom.

3. To develop skills and knowledge for teachers, sitgJeegional coordinators, trainers
and other participants.

% The term “Tajikistani” is used to refer to the people of Tajikistan in general, who may be, ethnically, Tajik, Uzbek,
Russian, Kyrgyz, or of some other group.
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— Promote information literacy — the ability to acgesse and evaluate information
from the Internet in order to enhance learningyes@iroblems and generate new
knowledge.

4. To build sustainability in terms of resources,\dtigs and linkages.
5. To support civic education and community hnigd

After RI-SOL was awarded the project in mid-200% team in Dushanbe immediately set out
to establish contacts with potential participaritasits around the country. With ECA approval,
TSCP began working in ten schools by October 2B0®cations where their ISP, Babylon-T,
could rapidly expand. By April 2004, the projectwad into the second group of ten schools,
and, in late 2004, TSCP expanded into the final gmhools for a total of 24 schools.

TABLE 5.1
TSCP Schools and Participants
Region and School Location # of Students # of Teachers
Dushanbe
Dushanbe #10 Dushanbe 950 43
Special School for Deaf Children #8 Dushanbe 133 17
Regions of Republican Subordination
Lenninsky Gymnasium Rudaki 660 34
Secondary School #139 Vahdat-Rohati 901 41
Secondary School #2 Gissar 1,024 45
Secondary School #101 Tursunzade 2,800 112
Secondary School #18 Shahrinav 744 47
Secondary School #35 Faizabad 1,061 45
Khatlon Region
Secondary School #12 Kurgon Tepe 3,794 305
Secondary School #40 Kulob (Chorbogh) 923 39
Lycee #1 Kulyab 517 38
Secondary School #3 Nurek 1,460 54
Secondary School #1 Sarband 2,279 81
Secondary School #1 Vaksh 1,688 68
Secondary School #10 Vose 1,258 50
Sugd Region
Gymnasium #4 Khujand 1,600 120
Secondary School #16 Gulakandoz 1,640 119
Secondary School #4 Chkalovsk 726 36
Secondary School #32 Istaravshan 1,170 63
Secondary School #3 Kanibadam 1,186 71
Secondary School #14 Kayrokkum 1,362 70
Secondary School #1 Isfara 1,044 64
Secondary School #1 Ayni 680 53
Gorno-Badakhshan Autonomous Oblast (GBAO) Region
Secondary School #2 Khorog 584 60
Totals 30,184 1,675
Source: http://www.connect-tajikistan.org/en/sc_tajikschools.html, February 12, 2006.

1. Partnerships with Other NGOs and Organizations

A very strong feature of the TSCP has been itssfghe — and ability - in partnering with other
organizations. These partnerships have enabledrtigram to achieve a wider reach and depth
in its activities. The synergies that TSCP devetopéh the ISP Babylon-T and with CARE
have been critical for the establishment and exparaf the Program in Tajikistan. TSCP
worked closely with Babylon-T in negotiating an argion plan which extended the network to
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remote areas. In addition, TSCP utilized CARE’sWisalge in implementing the Program:
CARE suggested that TSCP consider three schoalseas where CARE had already done
substantial work in community development. The hixdtion of community leadership
resulting from CARE’s efforts provided an excellémindation for community participation in
TSCP when it selected schools in those communities.

TSCP has established several partnerships with otiganizations in order to implement the
Program. Most important has been IFES (formehlg,Ihternational Foundation for Electoral
Systems), which supports civic education globdll§CP has turned to IFES to develop a Civics
Education Textbook and a Teachers’ Guide in T&ikssian and English. IFES has also
focused on the development of Student Action Comeest (SAC) in the second year of its
partnership with TSCP.

TSCP has also partnered with Junior AchievemeniGiRA International (an NGO that works
with disabled children and youth). The internaalbNGOs, ACCELS and IREX, collaborated
with TSCP: ACCELS to host a drug awareness senandslobal Youth Service Day and IREX
in the arena of civic education. Several local sgional NGOs have also joined forces with
TSCP to provide training and seminars to TSCP sitsdeThese include ITTIFOK (“Union” in
Tajik), which works in the northern Ferghana Valeiyh a focus on peace building between
Tajiks and Kyrgyz (which led a series of seminar<onflict resolution in that northern region);
Sodaat, which has drawn on IFES materials to gaiaibhg in human rights issues to TSCP
participants; and community-level NGOs throughdwet tountry that have repeated IFES’s
human rights training in their home cities throughthe country.

D. TSCP Program Activities

To reach the long-term Program objectives mentiaiexie, TSCP (and its ongoing successor,
GCEP) have organized the Program around the fatigywrimary activities:

» Development of ILCs in Selected Schools;

» Staff and Teacher Training;

» Collaborative Projects Based on a PBL Model,
* Online Fora;

» Teacher Exchanges; and

» Conferences and Workshops.

1. The Internet Learning Centers

The ILCs are established in the selected schootstygically have about six computers
available for Program use and a seventh for theecemanager. The Program provides the
computers, modems, and limited equipment. (Thenglmeaother computers in the school, but
they are often obsolete computers from Soviet tithasare used for “informatics” classes.)
Communities have contributed desks, tables, amddiings for the Center. The ILC becomes
the center for many of the TSCP activities, withcteers, selected student project group
members, other students, and community memberg tis#nILC as a center for meeting,
learning, and communication.
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The ILC is normally staffed with a full-time Onsikéonitor (OSM) as well as a part-time Onsite
Educator/Master Trainer (OSE), who may be sharédd®n two or three schools. The OSM’s
role is to track users, monitor use of the Cergesure that all the conditions in the Center are
safe, and to oversee in a general way the funcigpof the computers and the Internet
connection. The OSE is an educator in the firsaince, and while this person should have a
willingness to learn about computers, this wasanpterequisite for the position, as OSEs
receive training on computers and IT.

The ILCs operate generally in the same way. Imthagrity of schools, students and community
users do not have access to the ILC during the imgirours of the school day. This provides
the OSE and OSM time to concentrate on projeciorespilities, such as materials preparation
and communicating with colleagues at other centBrsnany schools, students may stop in
durin926the day to consult the Internet for someppse related to their classes, or to check their
email:

As the school day ends, the ILC becomes a busgrcehtctivity. At least several days a week
after school, the “project group” assembles andigrmembers work with the OSE, and perhaps
one or two lead teachers, on the current montlogept. The project group is made of a core
group of 15 to 25 students largely studying in mithrough eleventh grades (the last year of
secondary school in the Tajikistan system). Theegect groups then meet regularly to carry
out specific projects that are suggested and degigyg the RI-SOL staff in Dushanbe. All such
project learning is done after regular school hponsthe students’ own time. Hours are also set
aside for ILC use by students who are not parhefaroject group. This may include students
from the school where the ILC is located and stteléom other schools in the community (who
may have regularly scheduled hours reserved fon élene). With few exceptions, ILCs also
offer open hours to the community, when anyonererga and friends of students, local
government members, journalists, and the publiarge — can take advantage of this resource
for communication and learning.

2. Staff and Teacher Training

a. Staff Training

TSCP provided the OSEs one week of intensive trgithe first year. Four OSEs were selected
to serve the Dushanbe “Region of Republican Doranain the central and southern areas,
three were chosen in the culturally and geografifzidestinct northern region centered in
Khujand, and one for Khorog and the Pamir. Thégletdecame the main recipients of TSCP
staff training; the OSESs then brought their tragnia the teachers at their schools.

Training of the OSEs was designed to be experiemtich “hands-on,” to provide them with ways
of communicating well with the lead teachers —rfan teachers selected to work with TSCP
and the project group. The training focused noy om developing technical skills for computer
use, but also on providing the teachers with infitiom on how computer skills can be useful for

% As mentioned, in a few cases, the ILC shares its space with obsolescent computers acquired in earlier times for
school “informatics” classes, and the space may be used for that during daytime class hours.
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teaching and supporting their work in the classrobeveloped by a reliable external consultant,
the design of the curriculum had its origins inlieawork done by RI-SOL in the Balkans and
the Middle East. RI-SOL staff reviewed the draéiterials, and then the course developer and a
RI-SOL staff member traveled to Tajikistan for aekdong training course with the OSEs in
November 2003. This took place as the first grolgen schools was just getting equipped.

In the training course, the OSEs learned about oalstbf experiential and project-based learning
and then put those models into action. The goaltwahow the OSEs how, through discussion
and brainstorming, they could put the methodoldgioatent into practice. According to TSCP
reports, several participants commented laterttiegt now understood the experiential approach
in a way that they had not previously, and thay there successfully able to move from a
theoretical understanding to a more hands-on ésepart of the training, the OSEs developed
their own lesson plans, later analyzed and critiquethe trainers, along with their fellow OSEs.

A few of the original OSEs left the Program afteeit training. TSCP recognized that these
recruits did not have the skills and motivationdestto be successful. Indeed, project staff
reported that it was difficult to find people witte necessary qualifications, and that some
recruits were less than ideal candidates. For pkgrthey selected former teachers for training;
however, TSCP found that many of the more matureieS-trained teachers often exhibited an
overly rigid mindset, needed a well-specified dahstructions to follow, and were
uncomfortable with developing their own specifiamd of action based on a thematic outline.
This clashed with the intent of the new trainingrimuwlum, which counted on the OSEs to take
general principles and apply them to their cultaaitext, developing appropriate exercises and
examples.

The modules provided the trainers the basic framleviout the OSEs were expected to adapt
them, to develop and design their own activitieseda on the themes in the training. TSCP
found that they had to provide the OSEs a certaouat of “hand holding” at the beginning,
helping them to design templates to use as theytedahe curriculum. By the time of the
evaluation visit, however, the OSEs had overcorasdhnitial qualms and had expanded their
capacities to carry out this independent work.

Once the OSEs were working, they were requireddetmegularly in regional groups or circles,
which forced them to discuss their progress antbholes. Because some of the OSEs were
particularly good in IT, and others in interactlearning, the circles facilitated the sharing of
their strengths. Due to the cost of the grouming of the OSESs, the initial group was the only
one to receive this intensive modality. Subseq@IEs received training that was more circle-
and distance-based. New OSEs were provided watlr#ining materials, and then learned and
practiced their skills while meeting with other GS&nd online, especially through the use of
online messaging.

b. Training the Teachers

TSCP recruited “lead teachers” in each of the sishibat were joining the Program. A RI-SOL
Field Program Officer modified the proposed curucn of technical and project skills training
by dividing it into smaller modules. The OSEs cous# the more flexible teaching modules
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under various circumstances, such as during shioaiemng periods, rather than in more formal
workshop formats.

The first training for teachers consisted of atgirming session about the uses of IT in
education. The OSEs asked questions such as:

» What do you know about computers?

* What do you know about the Internet?

* What can you do with computers?

* What problems do you have teaching your class?

* What could you and your students learn from teached students in other countries?

This sparked discussion during which the teachergwncouraged to assemble what they
already knew about computers (even if they didkmatv how to use them), as well as to review
their misconceptions and fears. The OSE introdili€ext a general tool for learning rather than
as a technical instrument for specialized workthincontext of these discussions, teachers were
able to raise many problems they had with thessda (inattentive students, lack of textbooks
and materials, etc.), and the OSEs explained hegetkould be solved through the use of IT.

Central to the objectives of the project, the teashvere also introduced in the second training
session to PBL. The OSEs shared the conceptsdEldh and its applications. The OSEs and
teachers drew on the following framework:

PBL is learner-centered,;

The project is a concrete issue or problem;

Students find the projects challenging;

Projects involve the creation of a product;

PBL is collaborative;

Revision and continual improvement is encouraged;

There is definite teacher facilitation; and

The project should help achieve the overall gohEdacation as well as specific goals in
the classroom’

N>R~ WNE

Finally, most lead teachers had little exposummtaern computers and the Internet. During the
school breaks in the winter of 2003, and when ofppiies arose, such as new schools joining
the Program, the OSEs offered teachers basic skilling — how to operate the hardware, use
the mouse, and basic Windows functions. Teachsod@arned how to use Microsoft Word,
email functions, and how to explore the Internghwveb browsers.

As time passed, new schools entered the Programemdeachers were hired in those schools
already patrticipating. They received the samaitngiin basic computer and Internet skills, the
use of IT in the classroom, and PBL. For examipl&€hkalovsk, in the north, major changes in
the school management led the TSCP team to setest/group of lead teachers to replace
others who had not been active.

7 Cited in “Program Report #2 — Fourth Quarter 2003” of the TSCP report prepared by RI-SOL for ECA, January,
2004, p. 5.
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3. Collaborative Projects: Project-based Learning

For us to start, the most interesting activity was My Community, where the students could
make their own website about their community, school, and city. Of course, we learned a
great deal - it taught us how to use different kinds of software, and also how to make a
website.

- Student from Isfara

The role of the lead teachers is to work with shislevho have been selected to participate in
that school’s project group, devoting most of tlegforts to the after-school support of the
groups as they worked on the monthly collaborgbraects. The OSEs worked both with lead
teachers and project groups.

Most of the schools, both in Tajikistan and thetediStates, participated in an initial Program
called “My Community,” which encouraged the pag#nts to create a website that presented
their hometowns and schools, a task designed ghyniar their partner school but which was,
of course, available for all. Students reportet this was a significant learning experience for
them.

According to TSCP reports, the first step of “Myr@munity” was a discussion of the “Family

& Society” chapter from the IFES civics textboolyiah deals with various family structures
and their relationship to the economy, culture, gadstate. Students then studied different
family structures in their own towns, conductinguaivey of their own families and of the
community at large. Using Excel, the students nadets of the survey results for a “Graphing
Families” activity. The curriculum outline thengmided a model for students to broaden their
community profile, guiding them in exploring thedeivariety of elements that make their
community unique. This required the students theyaarticles and documents, take photos,
interview officials and community members, visitseums, and then design a website that
allowed them to synthesize all these sources t@ttqeir home towns. Students used digital
cameras for photos, learned how to edit graphiésdiobe Photoshop, designed their websites in
Microsoft Front Page, and produced sites that toeyd share with their partner schools in the
United States and fellow TSCP schools in Tajikistdhe sites remain available on the
TSCP/GCEP website.

For the 2004-2005 school year, “A Day in the LifeadStudent” was the first collaborative
project with the U.S. schools. As several new sthm the United States were joining the
Program, and since new students were also comitgpard, this was phased as an introductory
exercise for both countries. In this way, studems teachers could better understand each
others’ lives before the students moved on to adleévities. The OSEs conducted training for
the lead teachers on the activity, and teachers alele to use new technical skills that they had
learned during the previous summer.

Other topics ranged from cultural themes such @sma holidays and holidays around the

world, to serious discussions on problems of teersa@nd exploring citizens’ rights and
responsibilities (see Text Box A). In October 20f@f instance, with a number of topics already
completed, TSCP staff selected elections as thee¢hd_ead teachers were quoted as saying that
this activity was difficult for them, but they wagll hard to understand the entire electoral
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process, which they, in turn, explained to thaidsenhts. TSCP staff noted that teachers were
asking questions which came out of their own redeand thinking, drawing on new and
unfamiliar information. One of the main reasonstfos was that they were already familiar
with the structure of PBL activities, as well aswgcomputers and the Internet, and thus were
able to focus less on technical concerns and motheeducational aspects of the activities.

Text Box A — lllustrative Project Topics

My Community

One Day in a Student’s Life

International Cuisine

Problems in Teenagers’ Lives

Holidays and World Religions

Citizens’ Rights and Responsibilities

Global Citizenship & Youth Philanthropy (GCYP)
Identifying Issues in Elections

Personal History

Conflicts in Our Daily Life

D T e S R R

4. Online Fora: School Connectivity Website

Another principal focus of TSCP is the creatioropoline fora. Some of the fora are linked to the
monthly collaborative projects based on the TSGBde plans, so that Tajikistani and U.S.
students may comment on what their partner hasupetl Some function as online seminars, in
which students are able to pose questions andwaigers to an invited guest. Other fora are
organized by TSCP staff, with a staff person sgttip an additional theme or topic and inviting
student participation over a period of time, whesrahey log on. These fora are conducted in
multiple languages, including Russian, English, @ajk.

Text Box B provides a list of some of the forumitspover the past few years.

Text Box B — lllustrative Forum Topics

+ Winter Holidays + Migration - The World of the
+ Global Recipe Book Gastarbeiter (Guestworker)
+ Forum for FLEX Students in America + Music around the World
+ Forum about the Personal History + Youth in Action

Activity + Tajikistan-Uzbekistan School
+ Forum for TSCP Students about Connectivity Forum

Problems Faced By Teenagers

+ Meeting American Diplomats

+ Forum about Holidays in the United
States and Tajikistan

+ Foods around the World Forum

World AIDS Day

Poems about my Motherland 1/05
Martin Luther King Day

The Important Role of Women in Society

¢« e s

In addition, TSCP has opened a series of relatedthat provide tools for a variety of allied
purposes, such as fora for members of SACs (disdusslow), for participants in specialized
projects that are not formally part of TSCP, sustJ&lICEF’s health education efforts and
special e-journal fora for U.S. visiting teacht$NICEF worked with RI-SOL to fund five

ILCs to train its youth participants in a Hygienev&eness Program, for ten weeks in 2004. The
group had its own online forum). An example of ier type of forum took place in the fall of
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2005, when Brent Beemer, an officer from the Sbpartment’s Bureau of Educational and
Cultural Affairs, conducted an online chat for24l ILCs. Mr. Beemer had visited the ILC at the
Islamic University in Dushanbe where students (idelg some online participants) posed a
series of questions concerning exchange progrdmqrospects for visiting the United States,
the possibility that more American youth might stud Tajikistan, and about Muslims in
America.

TSCP has also taken the lead in using the forad@ase communication among youth in the
region. This has come through the cross-bordeudson fora held jointly with the Uzbekistan
School Connectivity Program (USCP). TSCP staff widt the Tashkent office of IREX,
implementers of the USCP, early on in the projedearn what they could from them. The two
groups developed the idea to establish weekly frida among schools operating in both
countries. The languages typically rotate weekvbgk, among Uzbek, Tajik, Russian, and
English. Topics have ranged widely. One Engletssn was dedicated to an interview with
Ari Katz, the IREX manager for the USCP in TashkeBbth projects keep track of the fora, and
discussions are archived.

In October of 2004, the cross-national forum disedsguestions related to Western culture and
its impact. Students in both countries largely pasitive elements in their contact with Western
culture; one young woman in Nurek was quoted amgayThe influence of Western culture is
positive. We try to look like them, wear the sactethes and have the same way of life. We
like western movies, watch them and learn more avestern people.” Teachers were more
circumspect, pointing to the violence depictedapylar movies and arguing that the lack of
civility expressed in Western movies was not sometkhat Tajikistani youth should emulate.

It was clear that Tajikistani students take advgataf the fora and contribute to them, especially
on topics that stimulate their interest. Muchtd tliscussions take place among students in
Tajikistan, although U.S. students do occasioradlsticipate, most notably in the fora
specifically related to partner schools.

5. Teacher Exchanges

The original proposal for TSCP called for a singkat by Tajikistani teachers to the United
States. In a mid-2004 amendment, a reverse tip).8. teachers to Tajikistan, was added to the
Program, and this took place in February 2005.e@ord trip by three U.S. teachers took place
in April 2006.

a. Teachers from Tajikistan Visit the United Stat  es (September 2004)

Five Tajikistani teachers came to the United Stat&@eptember 2004. These teachers traveled
to Los Angeles and took part in an active progratd@LA which focused on the integration of
IT into education. The training also dealt withreculum development in the context of IT, and
the sessions covered such issues as backward mdaisténdards, and developing lesson plans
around goals. The training was also designed itd bu teachers’ exisiting IT skills, such as
integrating PowerPoint into lesson plans.

By all accounts, the trip was very successful. tgisiere conducted to several important sites,
including two partner schools, High Tech Internatéibin San Diego and Delano High in Delano,
California. Three of the teachers interviewed dgitime evaluation were highly enthusiastic
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about the exchange experience and described ihigh goint in their professional development
and in their lives.

b. U.S. Teachers Visit Tajikistan (February 2005)

From February 20 to March 10, 2005, six U.S. teextraveled to Tajikistan. All were selected
from partner schools and had been involved in tiogam for at least a year. UCLA made the
selection and provided a short orientation bef@adture. The teachers then traveled to
Dushanbe and set off on a 16-day tour of schootsighout the country. As opposed to the
training focus of the Tajikistani teachers’ visitthe United States, the U.S. teachers focused on
contacts and networking. They visited schools, witit teachers, students, and local officials,
and worked to cement ties of friendship and mutmalerstanding.

A second visit by three U.S. teachers to Tajikigtaok place in April of 2006. As in the
previous year, the teachers visited three mairorsgiDushanbe and the central area; several
cities in the Khatlon region of the south; andyélang by plane, the Sugd region in the north,
forming part of the Ferghana Valley. The visitoalscused on contacts, friendship, and
exchange. The teachers made presentations alearuhéime schools, while their Tajikistani
hosts organized many cultural and social eventthiam, complete with “welcoming speeches,
presentaztéons, and poems about their city and cpumdt only in native languages but also in
English.’

While these exchanges aret a core component of the Program, it is clearttiey serve on

both sides to heighten interest and to create wiasn The U.S. teachers’ visits were especially
useful for TSCP staff (the OSEs and the OSMs) dsasdor lead teachers, because it
demonstrated that the U.S. commitment was real.

6. Project Conferences and Workshops

After the original training for OSEs that took ptaearly in the project, TSCP did not often bring
together its widely dispersed staff, so as to kgsgrating costs low. Under the new Global
Connectivity and Exchange effort, field staff watde to meet for a three-day seminar in June
2005 and again in 2006. At other times, TSCP $iadfeffectively used electronic means to
work together and stay in touch. All the OSEs @8Ms are in constant contact amongst
themselves and with the Dushanbe main office, dimeg are required to sign in to Yahoo!
Messenger whenever they are at a computer withtamlet connection. It was clear during
visits to the main office that Dushanbe staff wiarsteady contact with staff throughout the
country on a daily basis by this means.

When Phase Il began in the summer of 2004, TSQPehebnference and training workshop at
which the OSE Phase | group trained their new aglles. This was an effective means of
capacity development. They met and got to knovh @dlcer at the conference, but, in general,
the OSEs do not travel frequently for the projespecially from region to region. Again, a
group meeting was held in August 2005, when a Tmgiof Trainers meeting was held to kick
off the second phase of the Program.

a Quoted on the GCEP website, http://www.connect-tajikistan.org/en/sc_news.html.
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E. TSCP Activities and Program Outcomes

Conversations with students and teachers in Taikiseveal a number of direct links between
TSCP activities and SCP’s long-term goals.

1. Mutual Understanding

The topic of mutual understanding is wide-rangsigge it suggests the importance of many
different types of exchanges, contacts, and comoations. TSCP has used the principal tools
of its programming, the PBL activities on which g@hool project groups have worked and the
online fora, as a catalyst for the kinds of virtaathanges that lead to knowledge of one’s
partners and a growing familiarity and understagaihthem. The dimensions of these contacts
sponsored by TSCP are so extensive as to makeociasgon difficult: from interactions about
daily life and school, to descriptions about cudtipractices in each country (such as holidays,
music, or cuisine), to substantive discussions eboman rights and democracy or the problems
faced by teenagers. All of these have been thesfotdialogue between the students from
Tajikistan and the United States.

We have a partner school in the USA. We ask each other about how they study, what keeps them
busy, and what the difference is in time between our countries. We were surprised to learn that our
counterparts in the USA are able to take the school subjects that they like — this is something that we
can hardly believe! But this fact has been confirmed for us by Tajik students who came back here
after studying in the USA.

-- Student in Tajikistan

Students reported that they were also interestedawing which holidays are celebrated by
Tajikistani and American people. In one projed associated forum, the Tajikistani students
from the town of Shakrinav described Ramadan ahératligious holidays, depicting how
people behave, what they cook and eat for the &gdidand what activities they observe and
avoid on those occasions. The Americans talkedtahe Fourth of July and Thanksgiving, and
how these are celebrated in the United States.siuitents in Shakrinav apparently did their
best to celebrate Thanksgiving Day that year inAlnerican style, inviting schoolmates to share
the meal.

The efforts to foster direct “virtual” contact caerve to mobilize relationships in an ongoing
way. An example of this is the project in whichQsand IREX joined forces to highlight the
sister city relationship between Dushanbe and Bouldolorado.

One forum, designed to foster communication with American students in Boulder, Colorado,
lasted for a month and a half. In those online discussions, the Americans wanted to know about
what the youth did in Tajikistan and how the people lived there. Many participants from the
United States knew some Tajik words and also talked about what they understood as the
underdevelopment of this country... They also asked to be told about traditional dishes and the
personal names of Tajik people as well as about holidays, customs and traditions.

-- Student in Tajikistan
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Topics such as student rights, and human righte menerally, have been discussed by students.

By comparing educational systems in the United States and Tajikistan, the Tajik students saw
that the relationship between teachers and pupils is based on a more egalitarian model in the
United States. They understand that American pupils’ sense of rights and legality is more
highly developed, and this stimulated the Tajik students to learn more about how to protect
our own rights. Further, we were introduced in a training session to laws related to children,
organized by specialists from Kazakhstan. After that, young people who held back before
began to change — they became freer and more expressive and demanding of their teachers.

-- Student comments from Focus Group in Shahrinav, Tajikistan

According to focus group participants, one of tiecdssions between American and Tajikistani
students focused on the Convention of the RighteefChild. This project led to a debate on an
issue of importance in Central Asia - violence, hamights and the abuse of children. Families
in the region occasionally still force their daugyistto marry someone whom the daughter either
does not know or does not care for. A voluntegnar from the State Committee on Youth set
up a seminar on forced marriage of young girlsitorim the students and expose them to a range
of views. Students are aware that families forinetthis way may be fragile and easily
weakened. Through fora on human rights, freedospeéch, and democracy, participants in
Tajikistan have been exposed to new ideas andr@iogao one Tajikistani student, “now have
strong convictions in that every human being capress his or her opinions.”

The Internet is very important for me. Since | was little | have been fond of English. It was
my dream to make friends with someone from the United States, and, thanks to the
Internet, my dream came true.

- An ILC Project Group Member

These contacts have also permitted the Tajikistanients to teach the Americans about their
country. On many occasions, the Tajikistani stisl@rere surprised to learn about the
perceptions that Americans held of their countrg esrere anxious to set them straight.

e The Americans conveyed to the Tajik students their perceptions that Tajikistan is a
country where people traffic in drugs, organize acts of subversion and terrorism and
even civil war, and the Tajikistani students were able to disabuse them of these ideas.

* They think that we are very poor and underdeveloped. We explain that life is normal
here. They ask about youth, what we do. Then we were able to tell them that
Tajikistan is a hospitable, friendly place with loving relationships, and their opinion
changes. Even not coming and seeing Tajikistan, but just getting information from pen
pals, their opinion changes, they change their views. | have many friends whom | met
online, and sometimes | meet new people who come here.

* They asked about where we live and what our living conditions are like. They were
usually surprised, because they thought we lived in a world of terrorism and drugs.
They only had very partial information. So we wrote about our president, and told
them about how the civil war was dangerous and difficult. But we also showed them
the ‘our community’ website, when we did that project. And that is why these fora are
needed.

-- TSCP Alumni
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The contacts with the United States were espeoarallyed in discussions with students and
teachers. The following kinds of comments wererthé¢faroughout the country during the
evaluation visits.

* This school has a partner school in the USA in Delano, California. The USA used to
seem so far away in the past, but now it appears to be close to Tajikistan, owing to the
communication opportunities of [the] Internet.

-- Student in Tajikistan

* We've been able to talk many times with people from the United States while we were
doing the “My Community” exercise.
-- Teacher in Tajikistan

e We have U.S. partner schools. For instance, we typed up our presentation — how we
live, how we study, and they sent one that they did, all about their way of life. And we
talked with IM messages with the teacher. And then we were able to meet the teacher
when they came in the March visit!

-- Onsite Educator in Tajikistan

While much of the real work relating to increasedtual understanding takes place in the
context of the more formal projects and fora, stislién all schools visited in Tajikistan clearly
used the Internet access provided by TSCP to devk&r own ties with young people in the
United States, via email and instant messaging.y\Maoke of their contacts with young people
from partner schools and with others who they hadaged to meet by some means. RI-SOL
also takes advantage of GCEP projects that it imetds in Afghanistan, Palestine, and
Bangladesh to foster contacts among young peoplajikistan and those countries. RI-SOL
has been able to use these parallel projects & gffect, such as designing projects that
students from more than one country work on togdfioe instance, in 2006, GCEP students in
Tajikistan and Bangladesh worked jointly on prageetiating to the World Cup tournament and
to International Father's Day). Likewise, the a«tm®rder fora with the IREX-implemented
GCEP in Uzbekistan have added to the ability of PS@rticipants to know and understand their
neighbors.

Furthermore, in their free time on the Internaidsits followed their interests and predilections
when searching for information. Young people, dmlgs and girls, were aware of figures in
popular culture and sports both in the United Stated internationally. They sought out ways to
communicate with other youth through lists and fofdey were also aware of world events,
following the headlines on the standard web podath asvww.rambler.ruand

www.yandex.ru

The Internet remains the main information source for these students — all they know about
culture, customs, traditions, occupations, and education in the wider world has happened
due to [the] Internet.

-TSCP Lead Teacher

Time and again, students in Tajikistan expressedthe opportunity to take part in the project
and to gain access to the Internet at the ILC hadged their lives. All of them use e-mail or
chat rooms to communicate with acquaintances,dsgand relatives around the world. Besides
the many cities and towns in the United States, misntioned were Afghanistan, Pakistan,
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Tatarstan, Bangladesh, Palestine, Egypt, Ukrainesia, Kazakhstan, Uzbekistan, and
Germany, among many others. The ability to uséliBeand the skills they gained opened them
to the wider world in a way that they could not giree. One young woman confessed ruefully
that “information from the Internet confirms my kaof knowledge. | seem to think I know
everything, but when | surf the Internet, it tumag that | know nothing.” While this may be
humbling for the student, it also indicates therdego which participation in the TSCP has
broadened her understanding (and that of her fgdasticipants) of other countries and of the
wealth of human knowledge in ways that no othewegtwould have made possible. As one
lead teacher in Isfara put it, “Before, | didn’tdm how to use the computer and the Internet.
We had the old Soviet computers in the school. Mthe students learned about the Internet and
realized it was a network with the whole world,itheterest exploded.”

2. Educational Reform

For the SCP Programs overall (though with less esighin the documentation relating to
Tajikistan), one major Program goal is the effaot Catalyze and assist educational reforms.”
Four such reforms are mentioned:

« Transforming Soviet and traditional modes of instian;

Integrating project-based and collaborative leagnin

« Integrating technology into curriculum across ditioes; and

Securing institutional reforms — organizationalpaaistrative, and policy-focused.

Any process of reform is a slow process, yet TS@®Had some success in initial steps. Indeed,
the teacher training model that TSCP has develepgghasizes three of the four transformations
mentioned -- new modes of instruction; a focus kjget-based and collaborative learning; and
the incorporation of technology into teaching. tRar, the project has assembled a small but
gualified cadre of teacher trainers (in the fornit®fOSESs) who are now well versed in
introducing new teaching methods and philosophitsthe everyday actions of classroom
teachers.

RI-SOL trained its OSEs in participatory, interaetteaching styles initially through workshops
and subsequently by means of training materialgtimgs at its head and regional offices, and
online coaching. As best as could be determineldarevaluation visits, these have indeed been
widely adopted by lead teachers and used in the yCthe project groups, such that
participating students are exposed to and benefit these approaches. These contrast,
according to comments by students, teachers amthisawith classroom approaches that were
used traditionally in the Soviet era and still aneployed by many teachers, which rely on a
hierarchical classroom model, with the teachehassburce of all knowledge and with minimal
student participation.

The lead teachers who have taken an active rai&@P have gained new skills in the three
areas, and many have enthusiastically adopted atsrmoéthe new teaching approaches. In this
sense, one can see this as a kind of “bottom-udpfnmebrought about by individual teachers.
Here, impact comes from the TSCP teacher trainilgiencing the actions of individual lead
teachers who are involved in the project. A teaftoen Vaksh, one of the latter ILCs created
and one where TSCP reported that “no teacher hexdteuched a computer,” provided a lengthy
statement of how she sees teachers changing (ge8d@eC). All of these transformations of
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teaching are expressed in the collaborative legrpinjects, which have been the core of
TSCP’s engagement of teachers and students.

Text Box C

One teacher in Vashk described how teachers have changed:

[Teachers] find recently-published books on the Internet and get books from RI-SOL. They
structure lessons like a game! We know now that the teacher should be more like an observer.
Also, we use journals, dictionaries and tape recorders in classes. The teachers are teaching
pupils in ways that they are extending their own range of knowledge and experience as well as
those of their pupils. The main information source for them is www.yandex.ru.

Teachers exploit the method of “live lessons” in classes. Pupils find it interesting, and we find
that the older grades understand this better in contrast to the younger. In other words, the
students are undergoing changes in themselves and in relation to what they are learning. These
new methods of instruction are preferable because they help to ensure that the students have a
better understanding of the subjects and it also increases their interest in studying. Now teachers
understand that they should be a little like actors, applying visual and group games.

We use several new methods. For instance, teachers divide classes into groups, and group
members help each other and support the weaker pupils. We also have the children doing more
in class and less at home, as we did under the older teaching methods. We also have teachers
making up dialogues in English classes. In our opinion, these interactive methods work better
than old methods.

However, the broader integration of these threegsses into the formal curriculum and across
disciplines relates to the fourth element, secumsgtutional reforms. This is necessarily a
more far-reaching goal and will be a greater chgketo realize. TSCP has recognized that it is
difficult to have an impact on the formal natioratriculum and on teaching styles across the
board, for a variety of reasons. The Program amdyks with a limited number of teachers, who
face a strong culture of resistance to new teaciyopyoaches. Bringing new materials into the
classroom also requires extra work and preparéatio®, with no clear extra compensation. As
TSCP stated in a quarterly report;

There are barriers to change that will take a gdimer to solve. Our internet
centers create opportunities, and we have seen amatenore teachers come to
our centers for information. But the old textboak®#l dominate the classrooms;
teachers are comfortable with the information aedl fthreatened by change,
[and] directors wait for permission from higherp.

* From “Tajikistan School Connectivity Q4-2004 report (v8 US 31 Jan),” p. 16.
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3. IT Skills and Research Skills

Young people, both boys and girls, demonstratguactice and attested in conversation to their
ability to use computers competently and creativélfie monthly projects, created and guided
by the project office but carried out in each & thCs, ensure that participants learn both
software applications and Internet research stiededn terms of applications, students
appeared to be familiar with Word, Excel, PowerRdimternet browsing, email, and
applications such as photo editing and other meafiavare. Teachers, in their discussions with
the evaluation team, described how they had begusé their computer and Internet skills to
find expanded teaching materials online and tonbtieeir students to available resources.

An example of this was the “My Community” activitited earlier, in which each participating
school, in both Tajikistan and the United Stateseloped a website focusing on their town.
This activity combined research and IT skills inimmovative way, as described in the following
RI-SOL report excerpt:

The schools were provided with a template websit€rontPage, with separate
pages for separate themes, such as Where We LiheréeMWe Study, Our
History, Our Media, Our Government, etc. The teadhaining focused on one
page: People in Our Community. The teachers lgarhew to collect
information, use the digital camera, and build vwpalges with images, text, and
imported files from Excel. Then the Onsite Educateworked closely with the
teachers to create lesson plans for teaching Myr@amty to their students in a
series of activities over the course of the monithey were trained on how to
motivate students, divide them into teams, and hmwlesign rotations to keep
everyone busy on a small amount of computers.

The students went on to use all these IT toolssarfiivare: Microsoft Word, Excel, FrontPage,
PowerPoint, and digital images to construct thesitebas well as drawing on fledgling research
skills as they interviewed local notables, compiieduments, visited museums, and pulled it all
together in a series of illustrated essays for @acje of the site. For the Tajikistani studerts, t
assignment provided the additional challenge ofleeing the site in English.

This and subsequent collaborative learning projeat® taught advanced computer skills to
hundreds of students throughout Tajikistan. Asbeen noted elsewhere, when young people
are given access to computer software and thenkttemany are able to gain skills and expertise
rapidly. It takes little time for a motivated studéo learn that the Internet itself is a huge
repository of knowledge and training, to learn madeanced IT skills.

| just made a table of the names of the project group students and the software and
Internet skills that they have, and it is really surprising. Before opening, most didn’t know
anything about the Internet, just “informatics,” their school computer course with the old
computers. | put scores of what | thought their skills on the Internet were, and | found that
those going into the Project had a huge increase in their skills. So we picked volunteers to
work with novice community users, for example, to show them how to send email. They’re
using teaching skills that they’ve gained in the Program to teach community members.

-- An Onsite Monitor in Tajikistan

%0 «Tajikistan Connectivity Q1 2004 Report,” submitted to ECA by RI-SOL.
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Students and teachers also benefit from new rdses&iits and search the Internet for new
materials. They use these materials in their ctlass®d as a means of learning about specific
subject matter, supplementing the curriculum, aettging new projects.

I've taught chemistry here...for 24 years, and | had wanted to use the Internet in my
classes, but | had no opportunity. Since the ILC was created, my great desire to learn
more has been fulfilled. | learned a lot about what teachers of chemistry are doing in other
countries. | incorporate the Internet into my lesson plans, and my students have to go do
research to do the assignment. I've found sites where I've gotten many ideas for teaching
my classes.

- An ILC Lead Teacher

The PBL model has encouraged student project grembers to explore the Internet as they
research the themes of the month. Students dsgissv they drew on the Internet to research
their topics and prepare their collaborative prigjewhich they shared with partner schools and
others. They have taken on a range of solid rekaapics, a number of which have already been
described (including such topics as migrationzeits’ rights and responsibilities, and various
themes relating to national culture -- folklorelitays, cuisine, and weddings) and used Internet
resources to compile information and to analyZerishort reports.

In addition, students take advantage of accedsetaew, online sources of information for their
regular academic studies. In discussions withousrstakeholders, a repeated theme was how
access to the Internet had opened up a world ofrirdtion and knowledge to them, including
the following comments.

e The students prefer to obtain new information, for example on history and culture, from the
Internet, instead of referring to old books. They now complete homework given to them by
going on the Internet, and they regularly and often surprise teachers by their deep
knowledge of different subjects.

-- A high school teacher in Tajikistan

e | use the Internet in all my studies. There are no new books here, but we use the Internet
for new materials. For whatever | need, | use the Internet.

-- Alumna of the ILC in Dushanbe

e All of the participants had not had any experience in using Internet and handling IT before
the ILC began to function. So for these people, the opening of the ILC was a good
opportunity to see the world and communicate with people around the world.

-- An Onsite Monitor in Sugd

* We need to be able to find new information on different subjects, and active students and
graduates find it on Internet sites. Libraries at schools and universities contain old
information resources and the new world requires being agile in getting the right
information. For example, one of the participants is a student at the Technical University.
Her major field of study - communications - requires her to be reading new, updated
literature renewed all the time. She goes straight to the Internet when she needs up-to-
date information.

-- A school official in Dushanbe
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4. Self-esteem and Gender Equity

Beyond skills related to information technologiesl academic research, it is also clear that
participation in TSCP has led many to a senseedtgr self-esteem. One school principal
described how “she has seen with her own eyes hewttidents who work in the Center have
become active and independent protagonists infggtiformation and gaining knowledge via
the Internet.” Students of both sexes talked ougrdiscussions about how they were more
confident. One young woman in Vaksh, one of thetmaral and isolated communities in the
Program, reported that “we are not afraid of ga@ngwhere in the world now,” while a student
in Isfara stated that taking part in TSCP “hasaiely changed my life for the better.”

I live not far from the center of the city. | never go home after classes now, but come here [to
the ILC]. | can’'t imagine what it would be like without it.
- A Female Project Group Member

Young women in Tajikistan face many cultural resdioins, and they are less likely to complete
school than young men, especially in rural areassamall towns. Further, there has been a great
exodus of women from the public sphere, especialtite public sector, since the end of the
Soviet Union. During the evaluation site visitse evaluator was told by many different
observers that girls frequently drop out of schaftér 9" grade and that TSCP has been a great
stimulus for the girls involved to continue theiudies. Teachers spoke of how it gave a “voice”
to girls in strengthening their self-confidencegaim more than one case, female students
testified that the ILC had given them a purposiénand a sense that they could achieve
something.

Commenting on the “International Women’s Day PHetoject” carried out in the spring of

2004, TSCP staff noted that this topic not onlycauraged girls’ participation in our project and
our center, but also encouraged them to go outl@io families and communities as experts
using technology. The subject matter providedade’smeans for them to participate in everyday
life, and also to observe and examine it in a déffié way. The project allowed the girls a new
insight into the roles women play in their commigsit and into their own lives™

Very notable to any visitor of the ILCs is the higércentage of young women who are
participants (and from all appearances, enthusigstiticipants) in the project groups and
present at the ILCs. At nearly all the sites eidjtgirls were in the majority in the make-up of
the project group. They led discussions, workegtioer in groups, and took leadership roles in
using software to design presentations and websithe technical skills that they have gained
with TSCP, as well as the research experience aaidl skills they now have, will serve these
young women well as they grow older and move ihtlabor market.

Finally, combined with these skills and the selfiftdence gained by both girls and boys, is the
emphasis on learning English. Many students - mhg speak Tajik or Uzbek at home -
reported that their work on projects and at the HaS helped them to strengthen their Russian
and improve their knowledge of English.

3 «Tajikistan Connectivity Q1 2004 Report,” submitted to ECA by RI-SOL.
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A very important thing for us is that [coming to the ILC] helps us to strive to speak and write
English and share opinions and views with native speakers. We make friends with others via
email and we even exchange photos with them.

- A TSCP Student

Key in this growing focus on English is enabling tielationship with the U.S. school. By virtue
of the need to be able to prepare websites anemiagons for their partner school, the Tajik
youth communicate in English. One real challergihé free-flowing contact between partner
schools has been the limited English capacity effifjikistani students, many of whom are
studying in small cities at schools which are natessarily academically strong. Nevertheless,
many Tajikistani students and teachers have takdfnglish study with dedication. For
instance, students in one rural school statediegtattended English classes at the ILC every
Saturday morning, with materials provided by a dmmefrom the United States. Many others
talked about how they visited English language websnd looked for resources to help them
improve their skills in the language. Students aspand their use of English simply by surfing
the Internet, attempting to understand Americanahdr English language websites and to
interact via email and in chat rooms with Englipleakers. These activities and actions further
support the students’ ability to communicate withit American counterparts.

The OSE in Isfara, with the support of a RI-SOL Eglecialist, established a country-wide,
web-based “English Club’hftp://www.english.t]f to foster and support the teaching of English
at ILCs. With the encouragement of local ILC staifl the lead teachers, English teachers have
reportedly begun to understand the benefits ofguia website both for themselves and for the
classroom. The OSE in Isfara invited some 16 Bhgkachers to a training session at the ILC,
including how to find English resources online dwodv to use email, which has created a
community of interest among the teachers. In s#8\VeCs, lead teachers have invited their
colleagues from other schools and educational tepats to introduce them to the English Club
website and other useful English language resowaeaiable on the Internet. When TSCP
asked ILCs to identify their most used websitespynat the favorites were for English language
learning.

5. Civil Society and Civic Education

TSCP has partnered with IFES in Tajikistan to msrthe Program’s focus on civil society. As
mentioned previously, IFES’s first major contritmutiwas the development of a textbook and
teacher’s guideCitizenship, Governance & Participation: Your RoteCivil Society of the XXI
Century. This textbook has been used in conjunction watresal of the PBL topics during the
first two years of project activities, including SMCommunity” and “Human Rights.” While
primarily oriented to the Tajikistan side of thejerct, the textbook and guide were made
available to the U.S. teachers as well.

IFES was also charged, in its agreement with TS@R,developing a Student Action
Committee (SAC, currently referred to as Youth Lexatlip Clubs) in each of the schools
affiliated with the Program. SACs are a form afdg&nt government, which is a new concept for
most Tajik students. TSCP has noted that estafdjshstudent government, working with
school officials and local government and commuladers, and attempting to plan and carry
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out events and projects with very restricted fuamad resources is a significant test of students’
commitment and skills. However, most students HBeen enthusiastic about the opportunity.
This component of IFES’s activities got off to awlstart due to staff turnover and other
diversions within IFES-Tajikistan. RI-SOL, concedhabout the lack of progress, restructured
its agreement with IFES for its last six monthgnprove the work on SACs, and by late 2004
IFES was working actively, with a full-time advisand a half-time assistant, to support the
creation of the committees. IFES led seminarsteaidings at TSCP schools around the
country. For example, in October 2004, a jointegday seminar was held for several schools
in the Sugd region of northern Tajikistan. Onelstut who participated from Isfara had the
following comment.

| participate in the SAC, which was established at my school recently. We have 24
members, with a President, and a teacher who acts as sponsor. We will have different
programs carried out by committees. IFES had a seminar here, with lots of interesting
activities, which lasted for three days. They held it over the holidays. In the future, this will
develop to be more active.

-- Student from Isfara, Tajikistan

TSCP online fora have helped to reinforce the farusivil society and democracy in the
project. For example, in October 2004, a foruntuesd Joe Chamberlain, the political officer
for the U.S. Embassy in Dushanbe, who took questionthe upcoming Presidential elections in
the United States. During the one-hour sessioesits had a chance to ask Mr. Chamberlain
about how elections were carried out, who was ldkgio vote, and how the U.S. political parties
worked.

A training series on human rights and an assocfiatenn provide another example of TSCP’s
work in fostering concepts of democracy and a str@wil society. As mentioned above,
teachers used a chapter on Human Rights from &8 tExtbook to discuss the topics, and then
led the students in a series of debates on refapecs. The students formed teams for the
debates, and they posted their thoughts on aneofdimim. Students from Chkalovsk wrote:
“We have familiarized ourselves with the UN Conventon Human Rights and we argue much,
understanding that our state is not ideal. Or28rd of March all of us visited a seminar
devoted to Human Rights, where we learned aboubmigtthe rights of adults, but also of
children, since birth. For the first time we aegigusly dealing with this topic, for the first tem
we together discussed urgent problems and leameapect the rights of others, therefore with
big interest we prepare for debate between scliools.

Across the formal training, fora, and communityjpots, the civil society focus is a central
component of TSCP programming. Beyond discussaonslearning opportunities, the focus
translates into real community activities and petgecarried out by TSCP project groups and,
especially, by the SACs. An emphasis on volunseeexists throughout the Program. One of
the principal vehicles that TSCP has used to empdaslunteerism both in 2005 and 2006 is
GYSD.
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Global Youth Service Day is the largest annual celebration of young volunteers, where
millions of young people in countries everywhere highlight and carry out thousands of
community improvement projects. GYSD offers a way for local, national, and international
organizations to:
— BUILD the capacity of an international network of organizations that promotes youth
participation, service, and learning;
— EDUCATE the public, the media, and policy makers about the year-round
contributions of young people as community leaders around the world;
— MOBILIZE youth and adults to meet the needs of their communities through
volunteering; and
— LEARN and share effective practices in youth service, youth voice, and civic
engagement in the world today.
- GYSD website, http://www.gysd.net

All schools visited during the evaluation had papated, in some way, in GYSD in April 2005,
when the theme was “Improve Yourself -- Improve ¥@ommunity,” and students at each ILC
were anxious to describe their activities.

e« On Global Youth Service Day the students raised funds to buy kitchen items for
lonesome and elderly people, and to buy a tape recorder and arrange a concert for
disabled children. Also, they visited a geriatric home on this day. Moreover, they
planted trees and flowers in the school for which they brought saplings from their
home. In order to organize people, the students led some seminars that were
broadcast at the regional TV channel. It pushed other students to emulate them and
so the number of volunteers increased.

-- Student in Shakrinav

« We worked on Global Youth Day, and we collected volunteers together and held a
seminar with volunteers. Then we went out and worked cleaning up our Victory
Park...This was the 60" anniversary of the victory in the Great Patriotic War. We
cleaned up everything, and the adults were so happy.

-- Student in Sarband

* We visited veterans of the Great Patriotic War.

-- Student in Kanibadam

< On International Youth Service Day, we helped old people at the old people’s home,
cleaned the school area, limed walls, removed garbage and planted trees.

-- Student in Vaksh

e We also recently took part in the Global Youth Service Day project. We had a
seminar for students, then for three days we worked to improve the community; we
made a plan for three days of volunteer work. On the first day, we cleaned the park.
This was their own idea; they made up the schedule... The second day, we went to
an Orphanage in Chusal. The students took books and toys. This is 80 kilometers
from Isfara in a city that is now like a dead city, with only a small population left. We
had discussions with the orphans, and played games. Our students from the Project
Group talked about the city, about the influence of the Internet, and collected things
to give to the kids. There are 30 children of all ages. Then, on the third day, which
was last Sunday, we went to the School for the Blind ... And then we finished up
with an online forum with students from Uzbekistan.

-- Student in Isfara
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Project-group students have also looked for wayslonteer at the ILCs, especially in sharing
the computer and Internet skills that they haveaegiwith others. As one student said, “We
have different, informative activities, relatinggoch topics as being volunteers or learning about
our community. Once we gained Internet and comskis, | began teaching them to others.

If the Program continues, there are many friends sthl can’'t work on the Internet, and |

would like to conduct training for them so thatyttoan learn. It will help them to develop
knowledge of the world.”

One ILC in Dushanbe, in coordination with ORA Imational (a private, German-based NGO
that works with disabled children and youth), releeh on a special ongoing project: a weekly
session where handicapped children are broughet@€éenter and introduced to computers.
Some children in wheelchairs have to be carriethagstairs to the computer room because the
Center has no elevator.

ORA International comes in on Saturdays, bringing disabled people to this center. We
have helped them with computers, taught the basics of computers. Even so, some still
can't use them. Some students from other universities come to learn about the ILC then
as well. The disabled come regularly, every Saturday at a regular time. The community
here is very active; students gather from around the city every Saturday from 10 a.m. to 3
p.m. Those in wheelchairs are carried up. Many disabled children are not generally in
school; they are not integrated into society. While many cannot write on the computer,
they create letters and pictures through a graphics software program called “Paint.” The
older students learn Excel and Word.

-- Students in Dushanbe

This focus on volunteerism with TSCP clearly sepns# students to the idea of the importance of
building a civil society. They reflect on exampt#scontributions made by adults. In a recent
forum on volunteerism, students were invited tgpoesl to the following question: “Can you

give examples of famous volunteers from your coumorld?” Students from Gulyakandoz
wrote the following observation.

We think there are a lot of volunteers around us helping vulnerable people, but we just
pay no attention to them as they don't like to tell about their deeds. We'd like to tell about
our vice director. She created project "Care" and involved active students of our school
in the project activities. They have their own structure and a strict plan of activities.
Every month they help vulnerable and poor children of our school, poor people of our
town. They collect secondhand clothes and money to buy school needs. We informed
the vice director about our Service Community activity and she again supported us and
explained to students the goals of the activity. Due to her efforts, the entire school, from
primary till upper classes, took part in gathering money and clothes. They'd like to
provide the patients of the Invalids' House or Orphans' Home.

-- Students in Gulyakandoz
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6. Survey of Community Users

Community members who use the ILCs in Tajikistamensssked to fill out an online survey
regarding their use of the centers and their egpegs with the Program. Data was collected on
145 community user§.On average, community members have been frequgthiincenter for

8.7 months and generally spend a little over 4 fiauveek there (4.35 hours). On average, they
are 25 years old (24.43) and 66 percent of thenmare About half of them (49.6%) did have
access to a computer prior to using the ILC ceatsd, most of them (87.2%) live in either a
small town or rural area. In terms of educatideaéls, 44.1 percent have a secondary
education, 16.6 percent have a technical degreé @9cent have a University degre& (1
degree) and 9 percent have a Master’s or PhD.

Information about the ILC tends to reach the comityunia three main channels: the ILC staff,
through networks in the community itself (neighbmneighbor), and from the school (students
and teachers). Table 5.2 shows how community megrilvet learned about the ILC.

TABLE 5.2
How Did You First Learn about the ILC?

(%)

Newspaper/advertisement/poster 4.9
| saw it as | walked by 3.5
ILC Staff 23.6
My child attends school where the ILC is located 5.6
From a student 11.8
From a teacher 12.5
From a co-worker 4.2
From a neighbor, friend or relative 34.0
Sample Size 144

Clearly, the role of the TSCP ILC staff is critigalthese efforts. Approximately one-quarter
(23.5%) of the community users learned about tli@ directly from a center staff member. In
addition, the role of social networks in the comitwitiself is evident. Thirty-four percent of
those using the ILC learned about it from a neighfseend, or relative.

Male and female respondents reported that thepdelsabout the ILC from different sources, as
did younger and older people. While about one-guat men and women learned about the
center from the ILC staff (23% of men and 25% @& Wwomen surveyed), more men than women
learned about the center either from the newspapeyhbors/relatives, or just walking by.
Women, on the other hand, tended to learn about tbeenter from students or teachers
(35.5% of the women, compared to only 17.9% ofrtie®m). Many of those over the age of 35
heard about the center because a child attendshio®| (38.9%); whereas, younger community
members heard about the center in many differegswa

%2 The final number of 145 is a result of filtering out many cases that represented either anomalies in the data or an
age range well below the target age range for the designated population. Two hundred sixty-one individuals went
online and completed the community survey in Tajikistan. However, for purposes of this analysis, only those 18 years
or older (i.e., age at which students finish the 11" grade) were selected for analysis. In addition, a small number of
individuals (mostly older community members) stated that they spent 40 hours or more in the ILC. Since the centers
are only open 1 or 2 hours a day for community members and/or students from other schools, these responses
simply did not make sense and these cases were removed from the analysis.
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So what have the community users learned at treegers? Results of community user
responses to questions are shown in Table 5.3.

TABLE 5.3
Skills Gained by Community Members
Skills Gained (%)
Increase in Computer Skills 85.6
Large Impact on Improving English Language Skills 62.1
Computer Applications Learned (%)
Internet Research 69.0
E-mail 88.9
Word Processing 73.8
Online Discussion Fora 40.7
PowerPaint 44.8

A very large majority of the community members @5) report that their computer skills have
improved since they began using the ILC, and 62qdrof them also report that the ILC has
had a large impact on improving their English laeuggi skills. Like the participants of the
Program, community members gain valuable skill§réguenting the ILC and interacting with
the ILC staff. The three main computer applicatithree community members report learning
are: Internet research (69%), e-mail (88.9%), aadtvprocessing (73.8%). To a lesser extent,
community members report learning about onlinewdison fora and PowerPoint.

From the responses of the community membersappsrent that the ILCs in Tajikistan have
enhanced civic engagement in communities. Eightyetipercent of the community members
surveyed believe that the ILCs have contributegk&ater participation in local government, and
52 percent of them report that the ILC has eitloestdéd or facilitated community meetings to
discuss local issues. Finally, 57 percent of tharocanity members report that, as a result of
their experience in the Program, they have incie#sar volunteer activities in the community.
The ILCs in Tajikistan are important tools in realg the Program goals of civic education and
engagement by serving the communities and theirlmeesras community centers as well as
computer centers.

TABLE 5.4
Use of ILC for Civic Engagement
and Community Member Outreach Activities

Civic Engagement (%)
ILC has hosted/facilitated community meetings to discuss local issues 52.1
ILC has contributed to greater participation in local government 83.9
Increased volunteer activities/community service 57.1
Community Outreach (%)
Shared Program experience by patrticipating in media interviews 44.4

Shared Program experience by giving presentations to community,
- : . 43.6

neighborhood, school, or university

Shared Program experience by writing newspaper articles 214

In terms of outreach and dissemination of TSCPrimé&dion, community members are actively
reaching out to share their experiences with otimetise community. Just like the Program
participants, community members are a vital soofaaeformation for the TSCP in the local
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community. Forty-four percent of the community gsgurveyed report that they have given
interviews to the media about their experiencén@Rrogram and nearly 44 percent (43.6%) of
them have made presentations about their expesandbe Program to the community, their
neighborhood, or school/university. Finally, a sizle proportion of these community users have
written newspaper articles about TSCP (21.4%).

Finally, a sizeable percentage of these respondatitsate that they do have knowledge of the
United States and they hold favorable views ofAheerican people. Responses are shown in
Table 5.5.

TABLE 5.5
Knowledge of U.S. and Impact of Program on Communit  y Users
Knowledge of United States and Views of the America  n People (%)
Advanced or Beyond Basic Knowledge of U.S. Values and Culture 45.3
Advanced or Beyond Basic Knowledge of Daily Life in U.S. 58.6
Strongly or Generally Favorable View of the American People 76.1
Impact of Program on Knowledge of United States (%)
Moderate to Substantial Change in Knowledge of U.S. Values and Culture 55.8
Moderate to Substantial Change in Knowledge of Daily Life in U.S. 49.3

Approximately 76 percent of the community userssyed report strongly favorable or
generally favorable views of the American peoplédil/a smaller fraction of community
members feel they have a good grasp in terms ofudl8es, culture and daily life, a sizeable
percentage do rate their knowledge as beyond basidvanced (45.3% for U.S. values and
culture; 58.6% for daily life in the United StateB)oreover, many of the community members
in this survey feel that their experience with th€ has changed, either moderately or
substantially, their knowledge and understanding.&. values and culture (55.8%) and daily
life in the United States (49.3%Jlearly, the TSCP is achieving one of its main gl
enhancing mutual understanding by providing commyumembers access to the ILCs.

7. Partnerships with U.S. Schools and Impacts on U.  S. Teachers and Students

a. Nature of the Partnerships

The TSCP has established direct partnership raktips between U.S. schools and the now 26
schools in Tajikistan that are participating in Bregram. The number of U.S. schools taking
part has ranged between 10 and 13 high schoolstypidally, a U.S. school is matched with
two schools in Tajikistan. Each school team hasmadted to a year-long collaboration on
interactive projects that encourage dialogue advosgers and cultures, which take the form of
exchanges of activity products through websites\aa@lectronic mail (such as the exchange of
PowerPoint presentations on the common topic ay3turhere is one project per month,
determined by TSCP headquarters in Los Angeles.

In September 2005, the evaluation team visitedi& schools in Denver, Colorado that had
partnerships with schools in Tajikistan. At Litda High School, where the Program was
beginning its second year, the lead teacher saidltle students had not had any direct
interaction with students in Tajikistan in the fiyggear, but that in the current year (the 2005-06
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school year), they would have a school-to-schodhga. At the Colorado Academy, students
themselves noted that they had engaged in comntigrisaghrough the fora.

b. Activities

Both Colorado schools’ partnerships shared projiectaigh a central website. Both Colorado
school teams worked on presentations which thesedhthrough the website, which one
Academy student called “well-organized and mairgdih Creating the projects involved
extensive research, according to the students hwiés challenging since information about
Tajikistan was not as readily available as for ottamuntries. However, they also noted that they
improved their research skills and found relevaessn English for information on Tajik

culture. At the Colorado Academy, students anddheher felt that these projects gave them a
window on Tajik culture and customs and also onSbeiet era. One project had students share
oral histories they collected from World War Il aBdviet veterans. In another project, the
students shared what a “typical day” would be iikeach school.

The students in both Colorado schools also sougihamd examined projects (generally
PowerPoint presentations) created by participalimg schools. In each school, students noted
the difficulty the Tajik students had with Engligrammar, and that despite that problem, the
technical expertise in the presentations was @atanced. One student at Littleton High
School said that this compelled her to work haofeher own team’s presentation, so that it
would make use of the various attributes of PowietPShe said she wanted to “stretch her own
abilities” to match the nature of the technology arctures used in the Tajik presentations.

Students worked on projects daily, in class, im®avith lab time, language concerns, and
collaboration, “like in the real world,” according one student. The teacher added that seventy
students in three geography classes were so irvaivihe project that they stayed late or made
arrangements to get access to the folders outsiclass so they could continue to work on the
project in their free time. The close fit of thevram with his 9 grade geography curriculum
made the project “a great success.”

The Colorado Academy teacher who participatedteaaher exchange was very enthusiastic
and had offered a number of presentations to ttieeesthool, including a fashion show, a Tajik-
inspired meal, video of Tajik dancing, and a tragele. In addition, she sent frequent
communications home during the trip that were ghangh the students, and involved her
substitute teacher in lesson planning so that thiegts could continue with the teacher’s input.
In addition, an entrepreneur from the communityrstidner experiences with the class on a
development project in Tajikistan.

This teacher also established a strong partnehéeaelationship during the exchange. One U.S.
teacher made the following statement.

Getting to know the people behind the names makes my involvement more urgent. | don't
want to disappoint my partner teacher, so | try harder to organize my lessons to match our
joint lessons.

-- U.S. Teacher in TSCP
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Another U.S. teacher said that the exchange wagriant because it: “.created permanent
changes in my physical and mental patterns that halped me assist my students in developing
a better appreciation for what we have in the U thany other people lack

In participating in the fora, Colorado Academy &nt$ said that the Tajik students’ English was
“good enough” to communicate, and that the Tapidshts were very active on the fora. The
Colorado students said their own participation natsvery active, though they did participate in
the political forum.

Teachers responding to open-ended survey questidicsited that they joined the Program to
expose their students to international topics andteractions with people in other cultures.
Moreover, two teachers stated that they hopedbjeg would enhance their own professional
growth and teaching techniques.

One respondent praised the active participatorgasmf the Program, from the workshop this
person attended to the teacher exchange. Thendspbcalled these aspects “more energizing”
than simply studying a topic.

c. Impact on U.S. Students and Teachers

The Colorado Academy teacher felt that the greatgsact for students was in their new “global
awareness.” She remained in active contact witlphener teacher in Tajikistan, and had also
signed up to be paired with an Afghan teacheremiw school year. The school celebrated Eid
and the teacher’s contributions included a multimgidesentation and food from Tajikistan.

The teacher at Littleton noted that their studstrsngthened their PowerPoint abilities to react
to the excellent presentations offered by the Tstlidents. A student at Littleton credited the
Program with teaching her how to research effelgtiva the Internet.

Both teachers reported that their schools hadexfactive international studies and events prior
to the RI-SOL Program, while also praising what®mnegram brought to their students’
experiences.

F. Summary Observations

TSCP has, in a relatively short time, accomplishepleat deal towards meeting project goals.
The following conclusions can be drawn, based eretlaluation visit and project reports.

1. Building Mutual Understanding and Fostering Cros s-cultural Learning

TSCP has been very successful in mobilizing yousmpfe to participate enthusiastically in a
Program that unlocks their access to the worldpite of living in a relatively isolated, small

country emerging from the breakup of the Sovietddni TSCP opens a broad vista of world
diversity to young people who previously had very imeans to understand and experience
anything beyond the boundaries of their communities
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The Program has also succeeded, against odds atatlels, to establish ongoing ties between
Tajikistani and U.S. schools. While the Tajikistatudents are probably more interested and
involved in building ties with the U.S. than theeese, TSCP has nevertheless, through its
combined efforts with collaborative projects, oeliiora, and teacher exchanges, maintained and
fostered a growing mutual understanding betweemggeople in the two nations. The joint
projects with U.S. schools have been especiallyging for the students. Students in Tajikistan
are enthusiastic about any contacts with U.S. siigdeThey appear almost unanimously to be
positive about these experiences, seem to tredset contacts with U.S. youth via email, and
generally expressed considerable interest in legmmiore about the United States.

TSCP has also been successful in fostering crdssr@ldearning across the region, in
developing ongoing ties with students in Uzbekigtanugh fora, and in working with other RI-
SOL projects in Afghanistan, Bangladesh, and thetMBank. Joint learning efforts with
participants in these other Programs contributeed'opening up” of their world view that so
many of the Tajikistan students report.

In addition, the TSCP ILCs have had an impact anrmanity members. Half or more of the
community members report that their experience wighlILC has changed, either moderately or
substantially, their knowledge and understanding.&. values and culture, and of daily life in
the United States.

2. Catalyzing and Assisting Educational Reforms

Coming out of an educational system that emphasreadorization and rote learning, even at
higher levels of study, the PBL projects presemugh more student-centered, interactive
learning modality, consistent with classroom aratker training approaches that the United
States has been actively introducing in its progranound the world in the past two decades.

The project-based learning approach introduces af smportant skills that are, for Tajikistan
students, a dramatic break from past pedagogieatipes. Students are learning to brainstorm,
develop hypotheses and test them out, work in teantsto devise new ways to gather
information and to assemble it. Many of the prtgeequire analytical thinking, synthesis of
information from multiple sources, and the needriderstand new ideas and new cultural
expressions. The fora complement these projectstinducing serious topics themselves,
leading the students to reflect on some of thepeadlems and quandaries facing the world —
life with AIDS, identifying issues in elections, mestic violence and women'’s roles, and
“problems in teenagers’ lives.” These contribute@tchanged understanding of learning and
what can happen in the classroom.

Teachers also attested to the impact of TSCP,diotheir concept of how they teach and on the
resources available to them for teaching. Teaaherstioned the ability to find curriculum-
relevant supplements for their courses, enrichiegnaterials used in the classroom. Others
talked about learning from teachers in other coasitr School directors interviewed during the
evaluation also showed support for the Center anthe activities carried out there.
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3. Impact on Young Women

The Program appears to be especially beneficialifts and young women. In most of the
schools visited, young women predominate in thg¢eptaroups and are well represented among
ILC users. The activities surrounding the projacivide a safe and protected environment for
young women, one in which they can be out of themdparticipating in activities supported by
their parents. Furthermore, teachers reportedythatg women who patrticipated in the project
were more self-confident, and this was borne outlyevaluation team’s observations. Many
young women were also quick to test their growikitjssin English with visitors.

While it is difficult to assess the conclusion gtitatively, multiple observers reported that the
Program acted as a motivation for young womenrwmaig in school. Teachers and school
directors report that it is not uncommon, espegiallsmall towns and rural areas, for girls to
leave school after ninth grade. The interest awiieament engendered by the project reportedly
have kept young women in school to completionhatend of eleventh grade.

Young women are learning about technology and magtsignificant computer skills at the
ILCs, skills that will increasingly be in demandthre Tajikistan labor market. This situates
them very well for the future, when information ragement skills will be one building block

for a decent job. While the status of young womety mave declined in general since the end of
the Soviet Union, the project is providing many ggwomen in small communities, as well as
in larger towns, with a background that will cobtrie to their future careers and their ability to
contribute financially to their families.

4. Development of Skills and Knowledge

TSCP has provided a means for many young peoeitothe basic computer and Internet
skills that all agree are fundamental for thé& 2&ntury workplace. Some students have become
very proficient in a wide range of software appiicas.

Access to the Internet is only a subsidiary toat tontributes to working towards Program
goals. The real key to their achievement is tlyaoized monthly collaborative learning
programs that TSCP provides to the ILCs and thgprgroups throughout the country. These
emphasize online research, writing, communicatioflssteamwork, and critical thinking. The
online fora that are organized around these aret @ikiic education topics reinforce the value of
the projects.

In addition, community members have also gainedaltak skills by using the ILCs and
interacting with the ILC staff. Most of the commtynimnembers surveyed indicate that their
computer skills have increased since they begajuémting the centers and many of them report
that the center has had a large impact on imprawieg English language skills as well.

5. Civil Society, Community-building, and Volunteer ism

The project has placed a special emphasis onsoeikty, and TSCP has worked with IFES to
develop student-based leadership roles and Stéation Committees in each school that
mobilize their fellow students to take on projec®ertain project activities, such as a focus on
human rights, have explicitly worked to reinfordeas of civic responsibility and pride.
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The ILCs draw parents in to support the activigétheir children in a variety of ways. The
parents themselves and other community usersga Eso gain the opportunity to use the
computers and the Internet. Local governmentiaf¢journalists, university students, and
citizens at large reported that this is especiatiyortant for fostering communication between
community members and absent relatives and friemds,may be traveling as migrant workers
in neighboring countries. The centers thus playrgortant role in supporting the network of
social relations in and beyond the community.

The TSCP online fora reinforce the project’s foonscivic education. There is also an emphasis
on volunteerism in the Program; the 2005 and 20@®&} Youth Service Day has been a major
vehicle for mobilizing student interest and activihcluding the following activities.
« Students have worked on a project to raise fundthéoelderly.
« Students have cleaned community parks.
« Students visited veterans on national patrioticdagis, to recognize their contribution to
society.
« Students visited an orphanage, interacted anddailith the resident children, and
brought them books and toys.
« Students in several schools have worked with deshbhildren to introduce them to
computers.
« Students volunteer regularly to teach community fvens how to use computers.

The use of the TSCP ILC by members of the commuratyenhanced civic engagement in these
communities. The centers have been used to hdatiitate meetings to discuss local issues and
community members surveyed report that their owlnnteer activities and community service
have increased.

6. Support for English Language Instruction

Internet use has also facilitated English langusdgiés and awakened great interest in learning
English on the part of the students. Young peoptanall Tajikistani communities are
mastering English, and, through the efforts ofacher in Isfara, English language learning is
being taken online through the creation of a TSGdevienglish Club website.

7. Strengths of TSCP’s Implementation

TSCP has adopted an effective implementation modélg a grass-roots based approach of
developing capacity and skills in local communigesund the ILCs. It has adapted available
and inexpensive communications technologies tothathe central office can guide the
dispersed team and build a strong sense of missidrpurpose across the country. They have
also reached out beyond the project to incorp@atmany other stakeholders as possible. RI-
SOL has invited local NGOs to participate via afigrtraining and seminars, has worked closely
with IFES to expand the offerings in civic educatiand has worked with IREX in Uzbekistan
to extend contacts across the border. Furthey,ithee successfully combined the TSCP
activities with GCEP projects they implement in Afgistan, Bangladesh, and the West Bank.
Finally, RI-SOL has emphasized sustainability fritra earliest days of the project, and has
successfully worked to create a new NGO that wik participating ILCs after RI-SOL’s
activities end.
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6 THE SCHOOL CONNECTIVITY PROGRAM IN SOUTHEASTERN
EUROPE

CONFLICT RESOLUTION AND RECONCILIATION
Chapter Six

A. Introduction

The SCP in Southeastern Europe (SEE) was estathlistteebruary of 2002 to support the
Stability and Growth Pact in this region. In adufitito its Connectivity Program objectives
highlighted below, this SCP was designed to reggaronflict resolution and reconciliation
mechanisms, as well as promote mutual understanding

This chapter provides a brief summary of key figdimnd an overview of the SCP in SEE,
reviewing content and curriculum, teacher trairamgl specific Program activities. It includes
an assessment of its effectiveness in reachingfep8tate Department and Program outcomes.
The chapter is based gnalitative data, including reviews of Program documents and
websites, interviews with key informants, and fimgs from a nine-day site visit to Bosnia and
Herzegovina (BiH) in May 2005.

B. Key Findings

1) Mutual Understanding

» Students in Bosnia and Herzegovina stressed thahmairtual connections with others
outside their towns, countries, and regions wasquéarly meaningful to them.

* As aresult of the SCP Program activities, studenBosnia and Herzegovina expressed
sentiments and attitudes that demonstrated monenegs towards others, to the world,
and a new desire for increased knowledge and legrni

» SCP/BiH effectively linked the goal of mutual unstanding to that of conflict
resolution, inter-ethnic dialogue, and reconcitiatiThe symbiotic relationship between
these two goals was reflected in Program stru@ncecontent, and certainly worked to
the mutual reinforcement of both.

2) Educational Reform
» Students and teachers alike indicated that SCPfiadbeen effective in enhancing a
teacher’s ability to adopt new teaching methoda@sgind a catalyst and impetus for
reform.
* Teachers in Bosnia and Herzegovina have beguridégrate new information
technologies and computers into several subjeatsjging them with more flexibility in
their teaching methods.
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The collaborative nature of SCP online activitiagparticular, has exposed students and
teachers alike to new, more cooperative ways afglthings, something beneficial and
positive for learners.

In response to changes in both teaching methodthanaresentation of complex
subjects, the student learning process has alsergowle a transformation.

CRS staff members see a direct correlation betweeteacher exchanges and the
teachers’ ability to adopt and adapt new teachiethodologies in the classroom. As part
of the reciprocal exchange, teachers from the Igion were able to witness different
methodologies in action and obtain hands-on expeeie

3) Conflict Resolution

SCP relied on the conflict resolution philosophgttknowledge of the “other” as a
human being, rather than as a political opponemh fa different ethnic, national or
religious background, is a key to conflict resaatand reconciliation.

SCP core online activities have exposed studerdth&r students in their own regions,
or in some cases, in their own countries.

As a result of online interactions, students infBasand Herzegovina stress the
commonalities they have with one another, as vgetithers from neighboring countries
of different ethnic backgrounds (e.g., Kosovo, Aliz.

One of the unique features of the SCP in SEE wasiitd interpersonal communication
skills among participating teachers as a meanaailithting dialogue.

Teachers recommended that a Program like the SERsusnline activities and projects
as a means of introducing the students to each,@he then engaging them in
cooperative projects that require some interaconthe ground,” so to speak. This
coaxes students into inter-ethnic dialogue.

Creating and portraying positive sentiments abtudents’ own towns was an important
component of the healing process and reconciliatiddosnia and Herzegovina.

4) Skills Development

Teachers in Bosnia and Herzegovina commented tinde1sts have gained a diverse skill
set from this Program and this has had a posiffeeteon their coursework.

Teachers made connections between student invoitamehe online SCP activities,
improved skill levels, and greater enthusiasm fieirtwork.

SCP fora have also provided a venue for studerieata how to act as change agents, to
identify needs in the community, and collectivedydiscuss practical solutions to
problems.

5) Strength in Implementation

The curriculum was organized as connected activdreéUnits.” This helped the students
use IT technology and construct web-based matedale/ell as discuss themes or topics.
It provided the students with a clear structure asénse of progression through the
Program activities.

Unit 4: Building a Collaborative Communityas structured in such a way that it required
interaction between students and local communitgnbess. This contributed to a greater
awareness, on the part of students, of their lo@admunity as they conducted research
and interviewed local leaders.
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