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Abbreviations and Acronyms

CALL—computer-assisted language learning
ECA—Bureau of Educational and Cultural Affairs, within the U.S. Department of State
EFL—English as a Foreign Language
Specialist—English Language Specialist
ELT—English language teaching

ESL—English as a Second Language
ESP—English for Specific Purposes
MOE—Ministry of Education

RELO—Regional English Language Officer
TEFL—Teaching English as a Foreign Language
TESL—Teaching English as a Second Language

TESOL—Teaching English to Speakers of Other Languages
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English Language Specialist Program

1.0 Introduction

Enhancing English language teaching and learning overseas is central to the mandate of the U.S.
Department of State’s Bureau of Educational and Cultural Affairs (ECA) to increase
understanding between the people of the United States and the people of other countries. English
language programming also increases opportunities for collaboration and innovation for
American citizens, organizations and businesses overseas, provides academic and professional
opportunities to underserved communities abroad, and meets the high demand for English
language instruction and guidance around the world.

ECA’s Office of English Language Programs conducts programming around the world to
encourage English language capacity and use among a variety of audiences abroad. One of these
programs is ECA’s English Language Specialist (Specialist) Program, which recruits U.S.
academics and professionals in the fields of Teaching English as a Foreign Language
(TESOLYTEFL) and Applied Linguistics to conduct 2-week to 5-month programs overseas.
English Language Specialists assist U.S. embassies in delivering and maintaining quality English
language programming, conducting workshops and seminars, speaking at TESOL/TEFL
conferences, visiting classrooms, and providing technical language assistance to universities,
government entities and many other audiences.

In 2011, the research firm EurekaFacts, LLC, was contracted to conduct an evaluation of the
Specialist Program.

1.1  Program Reach

During the period covered by this evaluation (2004-09), more than 250 Specialists participated
in approximately 700 assignments in 110 countries around the world.

Figure 1. Numbers of English Language Specialists Placed per Country, 2004—-09

1-6 6-10 W 11-15 = 16+ W

L TESOL: Teaching English to Speakers of Other Languages.
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1.2 Purpose of the Evaluation

This evaluation sought to assess the effectiveness of the Specialist Program in achieving key
ECA and program goals and outcomes. ECA’s Evaluation Division developed the following
research questions to guide the evaluation:

What is the Specialist Program’s impact on English language teaching and learning?

> In what ways have English Language Specialists collaborated with universities, language
institutes or other host country institutions?

» What has been the impact of Specialist support in these areas? (curriculum projects,
teacher training seminars, textbook/materials development, English for Specific Purposes
[ESP],? teaching program evaluation)

» What roles have Specialists played at conferences, workshops, or seminars, and to
what effect?

> To what extent did host country instructors® benefit from the support received
from Specialists?

» How have Specialists supported educational, organizational, or institutional development
in the host country?

» Have host country instructors applied what they learned from Specialists to improve
English language instruction at their home institutions?

What is the Specialist Program’s impact on mutual understanding?

» How does the Specialist Program foster mutual understanding and strengthen relations
between the United States and its citizens, and other countries and their citizens overseas?

» How has the Specialist Program facilitated reciprocal relationships and encouraged
shared learning and knowledge among Specialists, host country individuals and
collaborating institutions?

» How have Specialists continued professional relationships with colleagues or institutions
they encountered during their assignment(s)?
How does the Specialist Program impact Specialists’ professional knowledge, expertise,
and development?

» How has participation in the Specialist Program provided Specialists with opportunities
they would not have had otherwise?

» How have Specialists benefited professionally from their participation in the
Specialist Program?

2 English for Specific Purposes (ESP) refers to teaching a specific genre of English for vocational purposes, such as business English or
medical English.

® For the purposes of this report, the word “instructors” is used to refer to instructors of English at any level of education, including primary
and secondary school teachers, university faculty and teachers of adults.
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1.3  Data Collection Strategy

The evaluation used a mixed-method data collection strategy that incorporated both a
quantitative online survey and qualitative in-country interviews to evaluate the Specialist
Program.

Online Survey

An online survey was administered to English Language Specialists in the fall of 2012 to collect
quantitative and some qualitative information on their experiences. The survey sample was
identified through the use of participant lists provided by ECA’s Office of English Language
Programs. Participant contact information was updated as necessary through telephone and
online outreach to Specialists. The final sample of Specialists invited to take the survey consisted
of 231 participants who participated in the program between 2004 and 2009.* A total of 163
respondents took the survey, representing a response rate of 71 percent.

Qualitative Fieldwork

The evaluation team conducted fieldwork in four countries in 2011 and 2012: Chile, Russia,
Thailand, and Turkey. The team conducted interviews with professors and administrators at
universities and other institutions visited by Specialists, as well as Ministry of Education
officials, Regional English Language Officers (RELOs), English Language Officers and other
Post/Embassy English language programming staff.

1.4  Respondent Profile

Online Survey Respondents: English Language Specialists

As a group, English Language Specialists represent a highly qualified and experienced cadre of
experts in the field of TESOL/TEFL. The surveyed population was largely homogeneous in
terms of their professional and educational backgrounds. Most survey respondents reported that
they held an advanced degree (98 percent), had more than 15 years of professional experience
(86percent), and worked in a U.S. university setting (62 percent). Those who were not affiliated
with a university most commonly were self-employed (15 percent) or retired/not currently
working (10 percent); some of these respondents indicated that they had formerly worked at

a university.

Within the broader field of TESOL/TEFL, the majority of respondents (58 percent) specialize
primarily in teacher training. Smaller numbers (10 percent or less) indicated that their primary
specialization was ESP, materials/textbook development, assessment, curriculum design or
instructional technology.

Most (80 percent) of the surveyed Specialists completed between one and five assignments
during the evaluation period; more than a third (39 percent) of them had only one assignment.
The remaining 20 percent of respondents completed more than 5 assignments, mostly in the
range of 6 to 10, although a few had done even more. Furthermore, some Specialists indicated

* The evaluation team was not able to locate contact information for some participants, and did not survey others who currently work for
ECA or the Department of State.
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that they had completed various assignments prior to and/or after the evaluation period. For
example, one respondent wrote, “I've had about 38 Specialist grants since 1980.

The surveyed Specialists reported having been placed in 105 countries, representing a cross-
section of all major geographical regions. Specifically, two-thirds (67 percent) of the
assignments completed by survey respondents were in the Western Hemisphere (24 percent),
Europe/Eurasia (22 percent) or the Middle East/North Africa (21 percent); the remaining third
were distributed among South/Central Asia (13 percent), East Asia/Pacific (11 percent) and Sub-
Saharan Africa (8 percent).

In-Country Interviewees

The in-country interviews were conducted with individuals who were knowledgeable about
Specialist visits that had been held in their country; often these individuals had a role in
coordinating the Specialist activities and/or were supervisors of English instructors who
participated in Specialist trainings. Thus, the interviewees themselves were not necessarily
participants in a Specialist program, but were interviewed based on their knowledge of how these
programs impacted their colleagues, students and/or other English language professionals.

Most of the interviewees were TEFL specialists themselves—typically program administrators,
department chairs or professors at universities or other educational institutions, such as English
language institutes or teacher training institutes. In fact, some of them had founded the program
or institution that they direct. Furthermore, many interviewees are known as national TEFL
experts beyond their own institutions. For example, several of them were officers of their
national TESOL association® or other professional association and/or had worked on national-
level English curriculum or assessment initiatives.

Whereas the interviewees themselves were nearly all high-level TEFL experts, the individuals
who participated in Specialist trainings and activities represented a much broader spectrum of
English language professionals, including primary/secondary school teachers and pre-service
teachers, as well as university instructors and other leading national TEFL experts. (See sec. 2.3
for details.)

As such, throughout this report, it should be understood that the comments from in-country
interviewees sometimes refer to their own experiences with Specialists and sometimes to the
experiences of teachers and others who participated in Specialist trainings.

® Specialist, teacher training specialist.
® The TESOL International Association is a U.S.-based association for TESOL/TEFL professionals worldwide. Many countries have
affiliate chapters.
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1.5 Limitations of the Evaluation

Any study that attempts to capture the impacts and outcomes of a program with a diversity of
settings and roles is subject to limitations. In assessing the results of this evaluation effort, the
following limitations should be kept in mind.

e Asinall studies that seek to obtain individual-level assessments of programmatic
outcomes, the information provided by Specialists, as well as in-country interviewees, is
perceptual and may contain respondent-level biases.

e The evaluation team collected data retrospectively, asking respondents to recall events
and activities that may have taken place up to 8 years prior.

e In-country fieldwork took place in 4 of the 110 countries worldwide where Specialists
completed assignments during the evaluation period. As a result, qualitative data is less
robust for countries that were not visited by the evaluation team.

e The results presented in this report reflect the experiences and opinions of the evaluation
participants (survey respondents and interviewees) only and cannot be generalized to all
Specialists and program participants.
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2.0 English Language Specialist Activities

Given that Specialist assignments typically are designed to meet a specific need of host country
English language instructors and/or other professionals, the focus of assignments varies widely,
from serving as a keynote speaker at a national TESOL/TEFL conference to serving as a
consultant on a specific project. In many cases, once a Specialist arrives in the country, she is
called on to perform additional tasks, such as visiting schools or giving public lectures. As such,
one Specialist assignment often involves multiple activities, but usually involves some type

of training. Similarly, depending on the purpose of an assignment, the audiences that Specialists
address or work with range from English teachers (primary and secondary) and TEFL faculty to
government officials, students, business professionals and the general public. This section
provides an overview of what Specialists do, with whom they work and the topics or skills

they address.

2.1  Areas of Professional Development

Nearly all (98 percent) of surveyed Specialists reported having performed teacher training to
some extent during their assignments, 80 percent to a “great extent.” In addition, the majority of
survey respondents provided some level of professional development in the other areas listed in
Figure 2. In particular, most respondents assisted with curriculum design (73 percent) and/or
materials development (65 percent) to a “great” or “moderate” extent.

Figure 2. Areas of Professional Development Provided by Specialists

Small Extent Moderate Extent H Great Extent

Teacher Training o 1
Curricula Design or Revision | 21% 40%
Materials or Textbook Development | 21% 36%
Diffusion of Instructional Technology | 39% 20%
Program Monitoring or Evaluation | 22% 24%
Performance Standards | 25% 23%
Assessment/Testing | 24% 16%
0% 2(;% 4(;% 60I% S(I)% 10I0%
n=128-148

However, it should be noted that in many cases, support in these areas was provided in the form
of teacher training. Thus, there is substantial overlap between “teacher training” and all the other
categories. A university professor in Russia explained, “It’s all teacher training. Information

Prepared by EurekaFacts, LLC, for the Evaluation Division, ECA, U.S. Department of State
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Technology, that’s teacher training. Assessments, that’s teacher training. ...”" In other cases,
Specialists were brought in as consultants to help with one of these aspects at an institutional or
national level; in such instances, they typically worked with higher-level English language
professionals, such as ministry of education officials, university faculty, program administrators,
or national curriculum or exam writers.

2.2  Activities

As noted earlier, one Specialist assignment often involves multiple activities, though in most
cases, each visit is centered around one primary activity—such as presenting at a TESOL/TEFL
conference, providing intensive training seminars or consulting on a specific project.
Nonetheless, some assignments did not have a central activity, but rather involved a series of
different talks or workshops for a variety of audiences—sometimes as many as 10 or 20. The
following comments provide a glimpse into the range of activities conducted during assignments:

[l gave] talks, workshops and [had] several small meetings with university or teacher training
school faculty, MOE[Ministry of Education] officials and others engaged in teaching English or
training English teachers. ... —Specialist, teacher training

I gave six lectures (including the keynote address) at six different universities and institutes, on
such diverse topics as language acquisition, American history, politics, literature, mass culture.
—Specialist, ESP

I gave 13 workshops over a time period of 2 weeks at a wide variety of institutions ranging from
secondary to college/university to a small community in the hills of the Galilee to a pedagogical
center in East Jerusalem to an American Language Center.

—Specialist, materials/textbook development

This section provides a breakdown of the most common activities undertaken by Specialists
during their assignments, accompanied by illustrative examples.

Conferences

The majority of survey respondents participated in at least one host country professional
conference between 2004 and 2009, most commonly the national TESOL conference? or its
equivalent, though occasionally other types of conferences. As a university administrator in
Turkey explained, when a Specialist is invited to a host country to participate in such a
conference, often this involves multiple presentations:

ELT [English language teaching] conferences in the country are generally 2- or 3-day conferences

...[The Specialists] generally, of course, are invited as plenary speakers. They also do some panels

and also other workshops. It depends on the organization, and it depends on the schedules.
—University administrator, Turkey

Indeed, 61 percent of Specialists surveyed had given a plenary or keynote speech, and nearly
three-quarters (72 percent) had presented at least one workshop or training at a conference. In

! University professor, Russia.
2 National TESOL associations typically hold an annual conference for English language professionals from across the country.
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addition, more than a third (38 percent) of respondents had consulted with organizers on some
aspect of the conference.

Training Seminars and Workshops

A good deal of Specialist training occurred outside of the conference setting, primarily at
seminars and workshops held at universities. A common format for such training is an intensive
week-long (or sometimes 2- to 3-week) seminar with a specific focus. For example, several
interviewees in Russia referred to a series of week-long seminars conducted by Specialists for
the writers of the first Unified State Exam in the English language, while in Turkey several
interviewees spoke highly of a program called the Columbia University Summer Institute, at
which Specialists provided training for university and secondary school instructors. (The impacts
of such programs will be discussed in chs. 3 and 4.)

Another model for training host country English language professionals involved providing
numerous short workshops (1-2 days) at multiple venues for different audiences. For example,
one Specialist explained that her “main assignment was to give teachers, Ministry of Education
people, principals, administrators, etc., workshops on assessment. This happened in many
venues.” Along the same lines, another Specialist wrote, “[I] delivered 1.5-day training
workshops for six different audiences of educators.”

Consulting on Specific Projects

As noted earlier, in some cases Specialists are brought in to a host country to provide expert
consultation on a specific project, rather than to provide teacher training. Such consultations may
take place at an institutional, regional, or national level. Many such projects correspond to the
categories listed in Figure 2 above, such as curriculum design, materials development, or
advising on assessment. Following are a few illustrative examples:

e Curriculum. “[My assignment involved] consulting and advising on [the curriculum of]
South Africa’s only university-level bilingual program in English and an
African language.”

e Materials or Textbook Development. “[I] developed and edited a series of ESP texts.”®

e Program Monitoring or Evaluation. “[I conducted a] bilingual program evaluation for
Birzeit University [in the West Bank].”’

e Assessment/Testing. “[I conducted a] review of classroom tests (diagnostic and
achievement) developed by the institution.”®

In addition, a few Specialists worked on special projects, such as designing intensive English
camps or helping to develop a literacy program in refugee camps.

® Specialist, assessment/testing.

* Specialist, materials/textbook development.
® Specialist, bilingual education.

® Specialist, ESP.

7 Specialist, teacher training.

8 Specialist, teacher training.
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Whereas Specialist assignments typically include one short-term visit to the host country, several
Specialists and host country interviewees referred to assignments that involved long-term
consulting projects lasting as long as 1 or 2 years. For example, one Specialist worked on the
“redesign of a 4-year curriculum at a teacher training institute in Uzbekistan,? which involved
six in-country visits and an intensive summer seminar in the United States for the Uzbek
participants, while another Specialist collaborated with Russian teachers and students over the
course of 2 years to produce a book.™°

Furthermore, several Specialists reported that they had consulted with or provided advice to
English instructors’ professional associations. As will be discussed in Chapter 4, developing and
strengthening such associations was one of the broader impacts of Specialist visits.

Additional Activities

In addition to their primary training or consulting assignments, Specialists reported doing a
variety of other activities while in host countries, including classroom visits, public lectures and
media interviews.

Classroom visits. Many Specialists mentioned that they had visited classrooms during their
assignments, and this was corroborated by host country colleagues. In some cases, observing
teachers in the classroom or teaching “model” classes was part of a Specialist’s primary duties;
in other cases, Specialists made such visits during their free time at the request of individual
teachers or as follow-up to training sessions. In some cases, these visits allowed Specialists to
coach local teachers one-on-one in pedagogical techniques.

[l] coached teachers during their lessons. —Specialist, teacher training

[l conducted] observations of teaching practice as follow-up to workshops—visiting some
teachers and dialoguing online with others. —Specialist, teacher training

I conducted classes [with children], with teachers observing and participating.
—Specialist, teacher training

[The Specialist and I] went to [visit the classes of] two teachers who invited us desperately. ...

[The seminar participants] went to school half the day, and the rest of the day was at the

university. So two of those mornings [the Specialist] spent making those visits to the schools.
—Retired university professor, Turkey

Public lectures and discussions. Three-quarters (74 percent) of survey respondents reported
having interacted with the general public during their assignments. Several Specialists explained
that they had given public lectures or led discussions on either the English language or a wide
variety of other topics, such as U.S. culture or politics. These talks were sometimes hosted by the
U.S. Embassy.

At the U.S. Embassy's weekly Chai Chat [in Uzbekistan], | presented “How Can | Improve My
Pronunciation?” to a wildly enthusiastic standing-room audience of approximately 150 people.

® Specialist, curriculum design.
10 As reported by two interviewees in Russia (a university professor/representative of professional association and a university administrator).
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They were singing, jumping up and down with stressed syllables, and practicing with
their neighbors. —Specialist, teacher training

The DCM [Deputy Chief of Mission] had organized a talk for me with the general public ... about
race relations in the US ahead of Obama'’s first candidacy. It was attended by approximately 120
Congolese who were enthusiastic to listen and contribute with many questions. The discussion
was guided by a Newsweek article distributed earlier by the DCM.

—Specialist, teacher training

Also, in at least one case, a Specialist interacted with the public during a teacher training session:
“In Mary, Turkmenistan, members of the public came to see my content-based lesson plan,™
applying English to descriptions of their region.”12

Media interviews. The majority (56 percent) of respondents reported having “interacted”” with
the media at least occasionally during their assignments. While a couple of Specialists worked
with media professionals in a training capacity, nearly a third (31 percent) of survey respondents
specified that they had given interviews to the media, and such interviews were mentioned
frequently in Post/Embassy reports of Specialist visits. A few Specialists elaborated on the nature
of these interactions or interviews:

| was invited to give an evening seminar hosted by the Bahrain Banking Institute and sponsored
by the Bahrain Society for Training and Development. ... This was followed by a ... reception,
during which time | was also interviewed by the media, with an article appearing in the leading
English language paper the next day. —Specialist, ESP

I wasn’t interviewed, but my class was filmed for a TV program in Benghazi.
—Specialist, teacher training

™ Content-based instruction is “an approach to language teaching that focuses not on the language itself, but rather on what is being taught
through the language; that is, the language becomes the medium through which something new is learned.” (Olenka Bilash, “Content Based
Instruction,” Best of Bilash: Improving Second Language Education, University of
Alberta,http://www.educ.ualberta.ca/staff/olenka.Bilash/best%200f%20bilash/content.html)

2 Specialist, teacher training.
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2.3  Groups Worked With

As illustrated in Figure 3, the majority of Specialists surveyed have provided training for host
country English language professionals at all levels, from primary school teachers to university
faculty and ministry of education officials. In particular, 61 percent of survey respondents trained
university-level TEFL faculty to a “great extent,” and 44 percent trained secondary school
teachers to a great extent.

Figure 3. Groups Trained by English Language Specialists

Small extent Moderate extent  ® Great extent

University faculty in disciplines related to English
language teaching
Secondary school teachers | 13% 32%
Members of professional English language
organizations
Pre-service teachers 28% 29%
Primary school teachers 24% 30%

Ministry of Education officials/staff 29% 29%
University faculty in disciplines unrelated to English ) ; »
language teaching 26% 10
0% 20% 40% 60% 80% 100%
n=134-147

In many cases, participants in a given training represented a mixture of these groups. For
example, one Specialist provided a 2-week training program in business communication for both
faculty and undergraduates at a university in China,™® and another provided training in computer-
assisted language learning (CALL)™ for both pre-service and in-service teachers in Turkey.™

English Instructors with Limited Access to Professional Training

Specialists also reported working frequently (“often” or “very often”) with English language
professionals who have a particularly strong need for professional training, namely:

2 Specialist, ESP.

¥ CALL refers to “applications of the computer in language teaching and learning,” including interactive self-study computer programs
available on CD-ROM and DVD, as well as Web-based learning resources. (Graham Davies, “CALL (computer assisted language learning),”
LLAS Centre for Languages, Linguistics and Area Studies, University of Southampton, https://www.llas.ac.uk//resources/gpg/61.)

'8 Specialist, instructional technology.
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e Those who live in remote areas with little access to professional development
opportunities (64 percent)and/or

e Those who have low levels of English language proficiency (44 percent).

In addition, 8 in 10 Specialists (79 percent) reported interacting frequently with professionals
who had little prior direct contact with a U.S. expert in TESOL/TEFL.

For example, one Specialist reported having provided training to “a small group of elementary/
secondary school teachers [in Japan] with limited to moderate English language proficiency,”
while another gave workshops in “remote areas” of Lebanon and the Philippines.’’” Indeed, a
university administrator in Russia said that sending Specialists outside of major cities is “one of
the best ways ... of using your experts.”**As will be discussed in Chapter 3, both survey
respondents and host country interviewees indicated that interaction with Specialists often makes
the most impact on these groups.

Other Professional Groups

Various Specialists also reported having trained other groups of professionals, aside from those
included in Figure 3:

e Instructors at English language schools or institutes. Several respondents reported
having trained instructors who work for U.S.-affiliated language centers, and others
worked with instructors at private or “community-run” English language
education centers.

e School or program administrators. In some cases, especially when brought in to provide
assistance with institutional-level change, such as revising curriculum or assessment
procedures, Specialists worked directly with administrators, often alongside faculty. For
example, one Specialist reported training school administrators in “teaching tolerance
through English,”* and another worked with university faculty and administrators to
develop new foreign language teaching standards.?

e National English language experts. A few Specialists mentioned assignments in which
they had advised a group of the host country’s leading English language experts. For
example, one survey respondent described the program participants as “national
educational leaders,”?! and another referred to having taught a multi-day assessment
seminar to “key people responsible for, and having experience with,
assessment.”*’Likewise, in Russia, several in-country colleagues referred to a series of
Specialist trainings that were provided specifically for writers of the Unified State Exam
for the English language. (See sec. 4.3 for details.)

18 Specialist, Teaching English to Young Learners. (Teaching English to Young Learners refers to methods of teaching the language to
children aged 4 to 12.)

17 Specialist, teacher training.

18 University administrator/English teachers association officer, Russia.

1 Specialist, teacher training.

2 gpecialist, instructional technology.

2 Specialist, writing.

22 gpecialist, assessment/testing.
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e Professionals from the private and public sectors. One of the areas in which Specialists
provide training is ESP. In some cases, Specialists worked directly with government
officials, NGOs, businessmen, journalists, or law enforcement professionals.

Lastly, most Specialists also trained university students. Most commonly, as indicated in

Figure 3, more than three-quarters (81 percent) of respondents provided some training to pre-
service teachers. In addition, several survey respondents and host country colleagues mentioned
that Specialists had provided training for other university students of English (those not pursuing
teaching careers). For instance, one Specialist reported “visiting various local universities and
speaking with students who were studying English,”” and another “provided motivational

workshops for English language students at two universities and a local language institute.”?*

2.4  What They Taught

The most significant focus of Specialist training activities during the evaluation period was
showing teachers how to create a more student-centered learning environment—as shown in
Figure 4, more than two-thirds (70 percent)of Specialists reported focusing on this to a “large
extent” during their assignments.

Figure 4. Pedagogical Skills/Methods Addressed in Teacher Training

Small extent = Moderate extent m Large extent

Adopting more student-centered teaching practices | 9% 19%

Working with learners at varying levels of English

v 19%
language proficiency
Using English language instruction to augment
& English langug ; 0% [ %

students' critical thinking skills

Teaching more effectively to large classrooms 21% 31%
Recognizing and teaching to those with different
| 27%
learning styles
Using more Web-based resources in the classroom 27% 20%
Teaching English for Specific Purposes (ESP) 26% 19%
Teaching English to Young Learners 33% 14%
Teaching English to learners with special needs 21% 7% IZ%
0% 20% 40% 60% 80% 100%
n=136-145

% Specialist, teacher training.
2 Specialist, ESP.
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Specialists described presenting a wide array of methods that support a more student-centered,
interactive classroom, ranging from task-based learning® to games to speaking and listening
exercises. Furthermore, many of the specific skills and methods that the majority of Specialists
reported focusing on (in fig. 4) are elements that help teachers adopt a more student-centered
approach, such as working with learners at varying levels of proficiency (76 percent focused on
this to a “large” or “moderate” extent) or with different learning styles (60 percent), and
incorporating critical thinking skills into language instruction (72 percent). Along the same lines,
61 percent of survey respondents focused on teaching more effectively to large classrooms,
which often involved demonstrating how to apply the student-centered approach in such settings:
“[TI mainly focused on] how to teach in a student-centered, content-based and interactive way in
very large classes. ...”**Typically, Specialists addressed multiple techniques in each workshop.

[ gave workshops] in which teachers experienced learner-centered communicative language
instruction”’ that appealed to learners’ multiple intelligences.
—Specialist, teacher training

[l addressed the need to] help teachers and teacher educators to implement techniques for
increasing motivation and learner interaction in the classroom, with consideration of multiple
learning styles and intercultural communication. ... —Specialist, teacher training

Although only 41 percent of survey respondents reported focusing on the use of Web-based
resources in the classroom to a “large” (21 percent) or “moderate” extent (20 percent), both
Specialists and host country colleagues referred to this frequently in their comments. In fact, in
several cases, CALL or some other type of technology training was the main focus of Specialist
assignments, as illustrated by the following comments:

[The main need | addressed was] appropriate use of technology in language teaching.
—Specialist, instructional technology

[The main focus of my assignment was to] train teachers and teacher trainers in best practices
using emerging technologies in promoting ELT. —Specialist, instructional technology

The focus of technology training ranged widely, from integrating online teaching platforms into
language classes, to the use of computer programs/Internet for students to practice a language
independently, to simply showing instructors how to find resources online. Some Specialists
emphasized that the extent of technology they were able to teach depended greatly on the
available resources in the host country.

In addition to the skills and methods included in Figure 4, Specialists described numerous other
areas in which they trained host country English language professionals, most frequently
communicative language teaching, content-based instruction and assessment techniques. The
following comments provide just a few examples of the ways in which Specialists taught

these techniques.

% In task-based learning, “[t]he primary focus of classroom activity is the task, and language is the instrument which the students use to
complete it. The task is an activity in which students use language to achieve a specific outcome.” (Tim Bowen, “Teaching approaches: task-
based learning,” One Stop English,http://www.onestopenglish.com/support/methodology/teaching-approaches/teaching-approaches-task-based-
learning/146502.article.)

% Specialist, teacher training.

2" Communicative language teaching is a method that focuses on enabling students to use the language to communicate in real-life contexts,
rather than just learning grammatical structures or memorizing vocabulary.
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[l] used business cases as a basis for [teaching] communicative techniques.
—Specialist, ESP

[l taught] in-service teachers methods of content-based instruction in conjunction with a new
American Studies textbook. ... —Specialist, sociolinguistics

| was working with teachers on performance-based assessments.”? I ... trained them in standards,
backward curricular design, proficiency levels/quidelines, as well as in designing performance
assessment tasks and creating rubrics. —Specialist, teacher training

Furthermore, each of the following training areas was mentioned by at least a few
evaluation respondents:

e Reflective teaching/action research.?®The [Specialist] program had some research
perspective, manipulating things in your own classroom to see if you can do things
differently, small-sized research.”°

e Academic writing. “[I provided] assistance to professors wanting to publish their research
in English-medium journals.”™

e Integrating U.S. culture into English language instruction. “[My main focus was]
establishing cultural context for language through access to authentic voices coming from
American culture.”*

e Developing teaching materials or lesson plans. “[I] modeled materials I had brought
with me ... then encouraged and assisted my workshop teachers in preparing
their own.”

e Classroom activities for instructors/schools with limited resources. “I brought dozens of
activities that require no technology (or even electricity), but which can be used to
develop multiple skills in a classroom crowded with many students using only paper
and pencils.”**

e Using English language instruction as a vehicle for peace-building or cross-cultural
understanding. “[I focused on] integration of English instruction with issues related to
peace-building in the society, especially healing from the wounds of war.”*

e Teaching grammar. “I showed interactive, communicative ways of giving students
practice with grammar structures.”*®

% In performance-based assessment, instructors assess students’ ability to apply knowledge by performing tasks, rather than by testing their
theoretical knowledge.

 Reflective teaching, in the EFL context, has been defined as a process by which instructors “react, examine and evaluate their teaching to
make decisions or necessary changes to improve attitudes, beliefs and teaching practices.” Action research is one method of reflective teaching,
in which instructors observe, record and analyze students’ reactions to different “actions” (teaching strategies) or situations in the classroom.
(Allen Quesada Pacheco, “Reflective Teaching and Its Impact on Foreign Language Teaching,” Revista Electrénica “Actualidades Investigativas
en Educacion,” 5 (2005): 2, 12-13, http://www.redalyc.org/pdf/447/44720504006.pdf.)

% University professor, Turkey.

® Specialist, teacher training

% gpecialist, U.S. culture

% Specialist, teacher training

* Specialist, teacher training

% Specialist, teacher training

% Specialist, teacher training

Prepared by EurekaFacts, LLC, for the Evaluation Division, ECA, U.S. Department of State
Page 15



English Language Specialist Program

e How to make learning enjoyable for students. “[I] modeled sample techniques for
making language learning fun. ...”%

In summary, Specialists have assisted host country professionals with every aspect involved in
English language instruction, from the planning stage of curriculum and program design, to
teaching techniques that can be used in the classroom, to the assessment stage. Furthermore, they
have reached a broad range of audiences within the countries they visited. Thus, the program
itself creates a framework in which Specialists have the capacity to make a broad impact. These
impacts will be discussed in Chapters 3 and 4.

% Specialist, ESP.
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3.0 Specialists’ Impact on English Instructors and Classrooms

English Language Specialists often make a lasting impact on the English instructors they work
with, in terms of both their classroom practices and their overall professional development. Some
of the most significant benefits of Specialist visits for host country professionals are listed in
Figure 5.

Figure 5. Benefits of Specialist Visits for Host Country TEFL Professionals: Specialist Perceptions

Moderate Extent  ® Large Extent

Learning new TESOL/TEFL trends, methods and
. 19% 74%
practices :

Receiving advice/feedback from American expert 18%
Modeling/practicing specific skills and techniques 21%
Creating a stronger sense of community among o

TESOL/TEFL professionals worldwide § ‘ °
Increasing English proficiency by direct interaction
with native English speaker

0% 20% 40% 60% 80% 100%

n=136-145
*Figures for a “small extent” are not included here. If they were included, the total for each category would be 100 percent.

3.1  English Instructors Learn and Apply New Teaching Methods

As detailed in Chapter 2, Specialists taught a wide variety of teaching methods, many of which
host country English instructors found useful and applicable for their classrooms. Indeed, as
shown in Figure 5, three-quarters (74 percent) of surveyed Specialists indicated that their
introduction of new TEFL methodologies had impacted English language professionals to a
“large extent.”

In fact, a few host country interviewees identified the opportunity to get updated on the latest
trends in English language teaching—as opposed to learning any specific technique—as possibly
the greatest benefit of the Specialist Program, especially for those who already have a high level
of TEFL expertise:

We were able to listen to the new trends in English language teaching. | think that is the most
important thing with this kind of [program]. —University professor, Thailand
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[Specialists] update [host country TEFL experts] if there are new developments in language
teaching that here in Turkey we haven’t been aware of or we haven’t yet noticed.
—University administrator, Turkey

More often, though, host country English instructors who participated in Specialist trainings
benefited from learning specific techniques or methodologies that could be implemented in the
classroom, such as those listed in Figure 6 below. In some cases, interviewees described these
new methods as eye-opening or even life-changing for training participants, especially with
regard to shifting from instructor-centered to student-centered teaching, as will be discussed in
more detail below.

In 1 hour, she showed that it doesn’t matter whether this is a test or exercise or whatever, if you
put your personal attitude in it and if you somehow relate to each person—and remember there
were 60 people in the audience there—but the impression was that she was addressing
absolutely each of them personally. ... Just in an hour she probably changed the lives of at least
several teachers. —University professor, Russia

Furthermore, more than two-thirds (69 percent) of surveyed Specialists believed that providing
the opportunity for participants to practice the new techniques during workshops helped them to
a “large extent.” (See fig. 5.) Indeed, many interviewees emphasized that the practical, hands-on,
interactive nature of Specialist workshops—a teaching style unfamiliar in some host countries—
IS an important aspect of the Specialist Program in that it facilitates participants’ learning and
equips them to continue using the techniques after the training is over.

Our teachers, during this workshop, work like students.... So it is a different methodology ...
which we don't have here, and it is important for us to not just listen, but [to] act and work with
these materials and the assignments.

—University professor/Professional association representative, Russia

[The Specialist] did a lot of hands-on activities during his workshop, and it really—it was
something like a course, not like a training program. ... | learned a lot about these techniques.
—Former university professor, Turkey

Figure 6 lists some of the specific pedagogies of which surveyed Specialists believed they had
increased host country English instructors’ knowledge.
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Figure 6. Host Country Instructors Gain Knowledge of TEFL Pedagogies: Specialist Perceptions

Slightly = Somewhat m Considerably

Communicative language teaching 4%  26%
Task- or project-based learning 13% 34%
Reflective teaching 17% 30%
Content-based instruction | 8% 37%

Computer-assisted language learning (CALL) 21% 17%

0% 20% 40% 60% 80% 100%

n=141-145

Student-Centered, Interactive Teaching

The most common focus of Specialist visits during the evaluation period was student-centered,
interactive teaching. As explained in Chapter 2, many of the specific techniques taught by
Specialists contributed to a student-centered learning environment. For example, as shown in
Figure 6, most surveyed Specialists believed that they had increased host country English
instructors’ knowledge of communicative language teaching and task-based/project-based
learning® either “somewhat” or “considerably” (89 percent and 78 percent, respectively).One
university administrator in Thailand explained how a Specialist’s conference presentation on
task-based learning had influenced teachers in this regard: “[She] gave [secondary teachers] the
idea to teach best, instead of lecturing, [to] ask students to do some activity by themselves, learn
by doing.”?Other interviewees explained how the interactive teaching approach was applied in
host country classrooms:

Now [ give my students such opportunity to share their opinions, and not give them my opinion
and correct answer. | give them [the] possibility to share their meanings, work in groups, prepare
some material for our lessons. So absolutely, | changed [my teaching method], thanks to

such workshops. —University professor/Professional association representative, Russia

To have these people come in and bring the perspective of classroom interaction, how important

it is, especially in the places where little English is used. ... Even though [we] have a lot of media,

the use and interaction which brings fluency is another story. And [the Specialist] brought that.
—University professor/TESOL officer, Thailand

! Project-based learning is similar to task-based learning (see ch. 2, footnote 25), but typically involves a long-term project in collaboration
with other students.
2 University administrator, Thailand.
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Use of Technology for Language Teaching and Learning

Although only a third (33 percent) of surveyed Specialists believed they had increased
instructors” knowledge of CALL® “somewhat” or “considerably”(as shown in fig. 6),the use of
technology was one of the impact areas mentioned most frequently by host country interviewees.
As discussed in Section 2.4, Specialists provided training in various uses of technology for
language instructors, including not only CALL—which generally refers to programs for
language learners to study or practice on their own—but also online teaching platforms and the
use of Internet resources in the classroom. According to interviewees, host country professionals
found all of these aspects of technology very useful.

We’ve also become more digital from then on, since he’s presented us with a lot of the online
resources. ... He also provided us with some free software. Some of our teachers began to use
that in their classrooms and also to upload that information onto a platform. So we’ve been able
to use platforms more often. —University administrator, Chile

A few interviewees reported using their increased knowledge of online resources to make their
own university classes more communicative and student-centered. For example, a professor in

Russia incorporated podcasts as a way to enhance students’ listening comprehension, while one
in Thailand used new online tools to help students take a more active role in their own learning:

[The Specialist] also told us quite a lot about ... effective approaches to listening comprehension
and using podcasts at our classes. ...Now, more and more, audio materials can be found on the
Web. ... And, for example, | use a lot of podcasts from The Economist Website with my World
Politics students. —University professor, Russia

[The training] has helped me ... to understand, to look at technology more clearly. Beforehand, |
looked at Websites as a place for students to learn language. But after his class, | understand
that there are other tools that the students can make use of to produce language. So | moved
from language learning to language using more. ... | assigned the students to do self-studying
like I did. —University professor, Thailand

In addition, a university professor in Russia emphasized that Internet training had been
particularly useful for teachers from outside of Moscow who participated, many of whom had
limited prior experience with computers:

Not all the teachers can use the Internet. ...Fifty kilometers from Moscow, there is no Internet. So
they have only books and sometimes in their libraries there are only old textbooks. So still it's not
the common case, but still there's some and so they want to be ... familiar, to be in touch with
some modern technologies and modern methods. And probably it is important to get it from the
horse’s mouth. So you can read about that, but ...[the Specialist] is also so bright and so
enthusiastic that many people just change their attitude toward all these methods

and pedagogy. —University professor, Russia

Assessment Techniques

Several host country interviewees identified assessment as a significant learning area for English
instructors who participated in Specialist programs. In particular, Specialist trainings helped host

% See ch. 2, footnote 14.
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country professionals to expand their range of methods for assessing students’ English skills or
to simplify the way they assess certain kinds of assignments. For example, individual
interviewees mentioned that training participants had learned new methods for assessing oral
comprehension and speaking abilities; appropriate assessment methods for young learners; and
how to use rubrics for grading written assignments. In addition, a university professor in Russia
explained that the introduction of some new testing-related concepts in a Specialist workshop for
exam writers had made a substantial impact on participants:

And even in 2 or 3 hours, she explained some difficult issues of assessment. The teachers came
out with such great knowledge that they probably wouldn’t gain in 3 [to] 5 years. ... She also told
us about ... some terms we heard for the first time, like the tests should be “transparent” to be
valid ... [and] some other terms which many people just didn’t think about at that time. So she
introduced the main basic concepts into the minds of teachers. ...

—University professor, Russia

The fact that the Specialists conducted the training in a practical way made it easy for instructors
to apply the new techniques into their classrooms immediately: “When I’m teaching college
students [e.g., pre-service teachers] right now ... teaching and assessment, I use things that |
borrow from [the Specialist’s] programs, because they were practical things that you could apply
to teaching situations.”

Receiving and Using New Materials

Host country interviewees noted that Specialists often provided some form of teaching materials
during visits, which were greatly appreciated by English instructors who attended their
workshops and presentations. These materials could be hard-copy documents or books, links to
online resources, or even games or projects for instructors to use in class with their students. For
example, one Specialist “researched and purchased appropriate language teaching materials to
take along as gifts for participants and local organizers, [and] created and updated a Website to
support the workshops as necessary.”In some cases, Specialists reported having prepared
materials specifically to meet the needs of host country English language professionals.

Several interviewees cited the materials provided by Specialists—whether compiled from outside
sources or designed/customized for a specific assignment—as the most lasting impact of
their visits:

He did make a huge impact. ... And after he left, of course, he left a lot of different articles and
stuff that we sort of sent to everybody and [had] them analyzed.
—University professor/TESOL officer, Chile

The materials that were handed out [were the most important thing for participants]. ... It was a
package to be handed out with games and stories and writing topics.
—Retired university professor, Turkey

As with assessment techniques, materials made a substantial impact because it was easy for
instructors to implement them directly in the classroom:

4 Retired university professor, Turkey.
® Specialist, ESP.
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The materials were very applied, [easy] to pick up and use in the classroom.
—Retired university administrator, Turkey

They give the teachers material—photocopies and material to use in their classroom. And they
love it. They are always looking for material. —University professor, Chile

In some cases, Specialists not only distributed these materials, but also demonstrated their
usefulness and how they could be implemented successfully in instructors’ classes. One
Specialist explained this approach and its impact:

I created a custom syllabus with readings from American literature with which they were
unfamiliar. My co-leader and | showed them how we teach these materials and gave them
course development strategies to use themselves. ... | received many emails after both summers
from participants telling me that it was very valuable. In fact, | continue to receive emails to
this day! —Specialist, materials/textbook development

Along the same lines, a university professor in Russia explained that training participants are able
to use new materials most effectively when the workshops involve such demonstrations:
“Specialists show us how to work with these materials. So it is nice to have materials, but you need
to see how to use it and what benefits you will have, and you will use this material differently.”®

Furthermore, Specialists often left teachers and/or workshop organizers with copies of their
presentations or PowerPoint slides—in other words, a written summary of the concepts they
covered in their presentations. Host country interviewees indicated that instructors were more
likely to apply the concepts learned if they had a copy of such documents to keep after the
Specialist visit was over.

[The Specialist] helped [with] all kind of things. These are always kept in files: his transparencies
and some handouts. ... And during my teacher trainer observations, | observed that some
teachers were using these activities, methods with these students. So they got it from the
workshop, and they applied it to their classrooms. —University administrator, Turkey

Impact on Students

Although the potential impact of new teaching methods on students is probably the most difficult
to measure, a few evaluation respondents did make observations in this regard. In particular, two
host country interviewees—one in Chile and one in Russia—reported that the new methods
employed by English instructors had increased their students’ motivation to learn the language:

The fact that [the Specialist] made us see that you could study real-life English also made our
students become more motivated with real-life English. For example, nowadays a lot of our
students read the English or the American newspapers for their own interests. ...\We have
increased their motivation with English as a means of communication, a real-life means of
communication. And ... our students are teacher trainees. They are going to become

English teachers. —University administrator, Chile

And then [the teachers] came to their classrooms, and they tried [the student-centered
approach], and they were amazed with the results, because they said, “It's just changed our

® University professor/Representative of professional association, Russia.
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relationship with students.” And the motivation, first of all, that is probably the highest result
which we get, when students’ motivation rises. —University professor, Russia

In addition, a couple of evaluation respondents reported anecdotal evidence that the application
of new methods in host country English classrooms had resulted in better student performance.
Specifically, a university counselor in Thailand reported that during visits to the classrooms of
secondary school teachers who had participated in Specialist training, he had heard comments
from students about the impact of new assessment techniques that their teachers had applied to
grading essays: “They were enthusiastic about it, because it became easier or more clear to the
students what they were expected to do.”” Along the same lines, one Specialist recounted the
following experience in Ukraine: “After piloting the new curriculum (and methodology), they
could see a huge improvement in their students’ language abilities. This gave them proof that the
methodology and materials worked. ...”®

3.2  Professional Development and Opportunities for English Instructors

Participation in a Specialist program resulted in various professional benefits for English
instructors beyond the classroom.

Meeting and Receiving Feedback from a U.S. Expert

Nearly three-quarters (73 percent) of the surveyed Specialists believed that host country English
language professionals had benefited to a “large extent” from the opportunity to receive advice
or feedback from a U.S. expert.(See fig. 5.) For example, one Specialist wrote, “My colleagues
in Venezuela assured me time and again how much they had gained from my being there. | was
able to bring them additional knowledge from across the world.”

Host country interviewees indicated that the main benefit in this respect was the opportunity to
hear, meet, or work with a foreign TESOL/TEFL expert—the fact that they were from the United
States was less significant.

When a speaker comes from the United States or France or whatever, it’s a big deal. ...They’re
making a positive [impact]—just their presence ... a scholar from somewhere else. That is
something different, it’s just respectful [admirable]. People appreciated [the Specialist] being
there, an experienced scholar teaching with Columbia University.

—University writing center coordinator, Turkey

[Hosting] a visiting scholar is not that frequent in Turkey. Right here the academe are in a closed
society, limited, restricted in the Turkish world, so ... even though they are working at well-known
universities, ... [they are interested] to have connections with the [outside experts].

—University instructor/PhD student, Turkey

Teachers can meet the renowned speakers that they never [would] have a chance [to
otherwise]. ... —University dean, Thailand

" University counselor, Thailand.
8 Specialist, ESP.
® Specialist, teacher training.
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Nonetheless, a couple of interviewees mentioned that host country professionals appreciate the
opportunity to learn about how language is taught in the United States:

[The Specialist visit] gives us a very good opportunity to know more about how linguistic issues
are taught in the States. —University professor, Russia

When [Specialists] say, “This is what we do on our campus,” teachers perk up. They want to
hear. There is an innate curiosity about how things get done in the US.
—University counselor, Thailand

Increasing English Proficiency by Interacting with a Native Speaker

As noted in Chapter 2, many Specialists (44 percent) have trained host country English language
professionals with limited proficiency in the language. As such, a Specialist visit presented an
important opportunity for these professionals to practice their English with a native speaker. In
fact, nearly two-thirds (64 percent) of surveyed Specialists believed their visits had benefited
local English language professionals by affording them a chance to increase their English
proficiency. (See fig. 5.) In this vein, one Specialist identified “interaction with a native English
speaker” as one of the main needs addressed during an assignment in Turkey.10

Indeed, several host country interviewees mentioned the importance of interaction with native
speakers for local English teachers:

[Having Specialists come to the Thailand TESOL conference] is a very good chance for us Thai
teachers who teach English to meet with English native speakers who are professional teachers.
—University administrator, Thailand

There are many teachers who don’t have many chances to speak the language. And you know, if
you don’t speak the language, you’re losing it little by little. And this is what happened to so
many teachers in Chile, because they’re working in a school that’s not bilingual. ...

—University professor, Chile

I would say that many teachers [from outside of Moscow] have never seen native speakers. So
when [they] come to our seminars, they say, “This is the first time.” It is important in terms
of language. —University professor, Russia

New Professional Opportunities or Recognition

Host country interviewees—primarily in Turkey—also mentioned that participation in a
Specialist program sometimes provides instructors with important opportunities for professional
recognition, development or advancement. Several interviewees noted that participation in a
multi-day Specialist training program often culminated with participants—including university
faculty and/or primary/secondary teachers—receiving a certificate of completion, which
represented an important feather in their professional caps. For instance, a former university
professor in Turkey mentioned that primary teachers participating in a Specialist seminar highly
valued the certificates they had received from the Ministry of Education at the close of

the program.

19 Specialist, teacher training.
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Host country interviewees provided several other examples of ways in which Specialist program
participation had led to new professional opportunities or recognition. Most notably, a university
administrator in Turkey mentioned that a university-wide Specialist seminar in academic writing
had resulted in both improved quality and a greater quantity of academic publications in English-
language journals by faculty who had participated, which they attributed directly to the
knowledge they had gained from the Specialist:

Once in a while | receive articles, manuscripts from different scholars in [the] university. And ...|

notice something—the way, for example, some ideas [are] being dealt with somewhere, and |

turn to the person and say, “Now, wow, this is really great. How come you put it in there?”

[And he says,] “I sort of remember [the Specialist] saying, for example, ‘Fill a niche. Try to find a

niche.”” ... You could see the impact of her now in the articles and in those manuscripts. ... And

they ... openly share it with you ... that it’s the impact of [the Specialist’s] presentation.
—University administrator, Turkey

In addition, a former university professor in Turkey explained that she had gained so much
expertise in a Specialist seminar on assessment that when she later studied TEFL in the United
States, her professor highly esteemed her knowledge:

So even when | was in Florida, | was taking courses of Teaching English as a Foreign or a Second
Language, and my teacher asked me to evaluate her syllabus at the end. She said, “Oh, you have
a lot of experience about this, so could you just give me some suggestions about how to work—
did it work, or do you know something, or can you suggest something | should add or delete from
the program?” —Former university professor, Turkey

Lastly, a university dean in Thailand mentioned that participation in a Specialist program
sometimes motivates host country instructors to pursue further education in their field:

Some participants, they have only a bachelor’s degree, and then after they have attended [a
Specialist’s conference presentation], they have got some knowledge here. They want to study
more, and that's the inspiration that [Specialists] do. They want to do some study; they want to
do some research. —University dean, Thailand

In fact, as will be discussed in Chapter 5, in the months and years following a Specialist
assignment, many Specialists have assisted host country professionals in pursuing opportunities
for further education, especially in the United States.
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4.0 National-Level Impacts and Multiplier Effects of Specialist Program

The evaluation demonstrates that Specialist visits often make an impact far beyond the individual
English language professionals who participate in their trainings—indeed, the methods they
introduce often result in institutional-level changes and in many cases even extend to the national
level. In fact, the majority of surveyed Specialists believed that their host country visits had
impacted English language teaching at both the institutional level (63 percent) and the national
level (53 percent) to a great extent (“mostly” or “entirely”).Furthermore, many host country
interviewees and Specialists described multiplier effects of Specialist programs, such as the
replication of training for wider audiences.

4.1 Institutional Impacts

As discussed in Chapter 2, in some cases Specialist assignments focus on providing professional
assistance—such as curriculum development or revision—to a particular host institution. For
example, one Specialist wrote, “My assignment at BRAC University [in Bangladesh] was
curriculum development for ways to integrate critical thinking into an educational system that
normally emphasizes memorization.”" As such, several host country interviewees identified ways
that Specialist visits had helped bring about changes to the English language curriculum at their
institutions. For example, a university professor in Thailand explained that the visit of an
instructional technology Specialist had spurred her institution to incorporate technology across
the curriculum:

[The Specialist] mentioned that we are a university of technology. So there should be a strong
element of technology in our program. ...So actually, we [now] have a course in technology and
language use. ... We try to incorporate the use of technology in every course [in the Applied
Linguistics program] as well, for the students to use technology as one of the aids for learning, to
be like part of their life. Because now, technology is a big part in our life. We’d like our program
to treat technology that way. —University professor, Thailand

In some cases, institutional changes involved a shift in focus toward more independent learning:

We started changing our curriculum with [a] focus on independent learning.
—University professor, Russia

[One need that the Specialists fulfill at the institution is] critical pedagogy. ... We have to
empower [students] as people and as citizens through the use or through the teaching of English.
English is actually not a content. English is a vehicle or an excuse, to make people go from
Spanish to English, but becoming more critical, more creative, more autonomous, more
proactive, and, in essence, more a real citizen empowered with the idea that they have to fight
for their rights. —University professor/TESOL officer, Chile

In other cases, Specialist visits resulted in the development of new programs at host country
educational institutions:

[1] led curriculum design workshop sessions, resulting in a degree program proposal.
—Specialist, writing

! Specialist, materials/textbook development.
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[After the Specialist program, host country professors] felt stronger to [tell] their administrators
and say, “No, look, we four, three people got together, and we’re planning to open a writing
center.” It gave them the urge to write a proposal for a writing center.

—University writing center coordinator, Turkey

We now have a distance learning program for our potential students. ... [Before the Specialist
program on instructional technology,] we used to have it only for Muscovites and for people who
could physically come to our evening classes. With this distance program we can offer it
nationwide.

—University professor, Russia

There were also instances in which Specialist visits resulted in changes—or sparked ideas for
possible changes—to the way universities conducted English language assessments:

[After the assignment] | worked on assessment issues with several Mexican colleagues, which
were then presented at MEXTESOL [Mexico chapter of TESOL International] and led to changes
at their university. —Specialist, teacher training

| remember very well that multiple universities were complaining about the tests, different tests
prepared by different teachers in the same university, and because of that they couldn’t say
something specific on one test. They were like, “Oh, | prepare my own tests,” or “l prepare
something like this.” Then | and some other university [faculty] talked about that we had testing
units in our university where a couple of people are working on just one single test for everybody,
but with the ideas of the teachers and the ideas of [the] material. ...\We talked about different
tests in different universities for English language teaching.

—Former university professor, Turkey

4.2  Multiplier Effects

One way in which Specialists can have a lasting impact in host countries beyond the short time
of their visits is when training participants share what they have learned with other English
instructors. In some cases, this is done formally—such as when participants replicate the
Specialist workshops for other groups of instructors—and in other cases, instructors share new
materials or ideas informally with their colleagues. As noted in Section 3.1, the training materials
that Specialists left behind facilitated instructors’ ability to share the content of the workshops
they attended.

And the snowball effect—I know that these people, participants, mentioned this program to
other colleagues. And they came to me or they called me, and they said, “We missed this. We
want to receive the program. Do you have the training package or whatever? Perhaps we could
get the text.” ... So these people, participants, they mentioned [it], and they explained how this
program contributed to their teaching, | guess. —University professor, Turkey

In many cases, participants in regional conferences want to replicate my workshops or plenary
talks with colleagues at their own institution. So | send them my workshop and lecture notes and
PowerPoint presentations. In other words—it’s a direct trickle-down effect!

—Specialist, teacher training

Furthermore, in several countries, Specialist materials have been distributed nationally. In Chile,
after each Specialist visit, the national TESOL association makes the training materials available

Prepared by EurekaFacts, LLC, for the Evaluation Division, ECA, U.S. Department of State
Page 27



English Language Specialist Program

to English instructors across the country via its Website, along with distributing copies of books
authored by Specialists to instructors who did not attend the training:

We have books by [Specialists] who come. And then, a year after ... that specific conference,
usually the Ministry gives those books out when we have the diploma courses on methodology.
So we use what the experts have said permanently.

—University professor/TESOL officer, Chile

Along the same lines, a Specialist mentioned having produced “discs on best practices in testing”
during a visit to Russia, which“were distributed throughout the country.”?

In Thailand, a Ministry of Education official described a Specialist training program that was
conducted by videoconference in order to reach the widest possible audience of English
instructors around the country. The videoconference participants were supervising teachers who
would then train other teachers; in addition, the Ministry had the sessions videotaped and
distributed to 100 schools and libraries.®

Another important multiplier effect of Specialist visits is the training of university TEFL faculty;
these professors play a critical role in their country’s English language teaching because they
train pre-service teachers, who will implement whatever teaching methods they learn in their
future primary and secondary classrooms around the country. For example, one professor in
Russia explained that she had designed new courses in order to pass on the assessment
techniques she had learned in a Specialist program: “We can teach and disseminate this
knowledge to some people. [It’s] especially helpful for me because | teach teachers. Now | have
special courses where we speak about how to make tasks.

Additionally, in Chile, two interviewees emphasized that Specialist visits had increased TEFL
professors’ awareness of their responsibility for English language education in primary and
secondary schools nationwide, which the interviewees felt had not succeeded in teaching
students how to communicate in English.> For example, a university professor explained, “So,
what has happened is that we have a bigger and bigger group of university teachers discussing
these [pedagogical] issues and becoming more aware and feeling that they are accountable for
what’s going on in the classrooms in schools.”Likewise, a university administrator in Chile
pointed out that the new and different perspectives on English teaching presented by Specialists
had helped to meet his country’s need to determine why children were “not learning English”
well in school.”

In some cases, a multiplier effect occurred at the institutional level, where a change (such as a
new curriculum or assessment method) that was implemented successfully at one university was
replicated at others. For example, a TEFL professor in Turkey explained that a new proficiency
exam designed with a Specialist at her university had been replicated at other institutions:

2 Specialist, assessment/testing.

® Ministry of Education official, Thailand.

4 Professor at teacher training institute, Russia.

® According to interviewees, Chile’s education system provides English language classes for students in grades 5 through 12 (a total of
8 years) in most public and private schools.

® University professor/TESOL officer, Chile.

" University administrator, Chile.
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“Whatever we do here ... always serves as the model. [Other universities] think that whatever we
do is cutting-edge, up-to-date, etc., and they try to take it as a model.”®

Lastly, one Specialist described a different type of multiplier effect: she used the materials she
had developed for a Specialist assignment in one country to replicate the training in other
countries:

[l] developed and edited a series of ESP texts working with local professionals from various
disciplines [in Macedonia]. Using these materials and methods, | also worked with professors in
Panama and Kazakhstan who were clamoring for some way to address these needs.

—Specialist, ESP

4.3  National Impacts

As noted earlier, the majority (53 percent) of surveyed Specialists believed that their work had
impacted English language teaching in host countries at a national level. For example, one
Specialist who had worked with the Ministry of Education to develop a “baseline exam” for all
English teachers in the host country wrote, “I feel that I have made a contribution to the teaching
of English internationally.”®

Strengthening National Teachers’ Associations or Networks

As noted in Section 2.2, some Specialists served as advisors, or even helped to develop, host
country English teachers’ associations or other networks. Indeed, the vast majority (88 percent)
of survey respondents believed that they had made a difference in “creating a stronger sense of
community among TESOL/TEFL professionals worldwide”; nearly two-thirds (64 percent) felt
that they had contributed to a “great extent.” (See fig. 5 in ch. 3.)For example, one Specialist
noted that she “did what [she] could to build relationships between the U.S. Embassy—sponsored
project and the local teacher association and its respected leaders,”'° while another mentioned
having “set up a Web network™** for English language professionals.

Host country interviewees confirmed that Specialists had helped to strengthen existing
associations and to build new ties among local English language professionals.

American Specialists sometimes helped a lot with some administrative and organizational issues
for Russian teachers, and especially, for example, the association, when we were starting with
that, it was important. [A Specialist] was the godmother of the association, and we got a lot of
very practical and useful advice from her [on] how to organize the structure, ... even how to
organize making phone calls and email, sending letters, setting dues, making people pay them.
—University professor, Russia

[The Specialist] started the network of grammar teachers. We got together a couple of times,
and we’ve been in touch through emails, through constantly saying, “Do this, do that, this is
better, this is not so.” Also, we’ve been participating in other kinds of conferences. ... At the
TESOL conference, the people who go to my lectures, for example, are exactly the same people

8 University professor, Turkey.

® Specialist, teacher training.

10 Specialist, teacher training.

1 Specialist, materials/textbook development.
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who went to the grammar conference, and the lectures | attend are the people that came to the
grammar conference. —University administrator, Chile

[The Thai TESOL network is] getting to be stronger, with the help of the U.S. Government in
terms of the Specialist Program. —University professor/TESOL officer, Thailand

Interviewees indicated that forming and maintaining ties with colleagues across their own
country helps English language professionals to continue to improve their teaching methods by
having the opportunity to cross-fertilize and to exchange ideas.

Russia: Unified State Exam

In Russia, a number of visits by multiple Specialists made a significant national impact by
providing critical training to the team of English language experts tasked with the development
of the Unified State Exam in English. According to interviewees, this effort represented the first
time that all Russian high school graduates could take a standardized college placement exam for
the English language. One professor described a visiting Specialist as “invaluable” during this
multi-year process,*? while another explained that a Specialist had come “just in time.”*®

Thanks to [her], we managed to create [the Unified State Exam], and ... it’s only thanks to her
visit. Now we have a national group of item writers officially accepted by the Minister
of Education. —University professor, Russia

| think that we owe our success with the ... assessment series and Unified State Exam ... to the
American Specialists and to [the] English Language Office at the Embassy, because they are our
immediate colleagues.

—University administrator/English teachers association officer, Russia

Furthermore, a university professor noted that the techniques taught by Specialists for the English
exam were later applied in Russia for standardizing assessment of other foreign languages:

We’re very proud that we managed to unify our exams in other languages, approaches to
specifications, levels, task types and even little things such as what do we test when we test
reading in detail, inferencing, understanding [the] main idea. It’s been all specified for item
writers for all the languages. And that was absolutely new. ... That’s like a revelation for people.
—University professor, Russia

Other National Impacts

Some evaluation respondents mentioned other ways in which they believed Specialist visits had
made—or could make—an impact on English language teaching at a national level. For example,
Specialist visits resulted in the addition of an instructional technology component to the
programming of national TEFL conferences in Russia and contributed to changes to national
English performance standards in Chile.

In our conferences, our national conferences, we started a special section, “IT Technologies in
Foreign Language Teaching and Learning”... and people who were especially involved in IT

2 University professor, Russia.
3 Professor at teacher training institute, Russia.
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technologies ... come, they make presentations, they share experiences, they publish their
materials, and that’s how the experience is disseminated all over Russia.
—University professor, Russia

It took a lot of years and help... [to revise Chile’s “progress maps” for English language learning
in grades 5-12]. In fact, [a Specialist] was in that, and somebody else who writes standards for
the States, who’s very famous. ...She came for a conference, and then of course we grabbed her
and sat her down for a long conversation on standards and progress maps.

—University professor/TESOL officer, Chile

In addition, both Specialists and host country interviewees noted that Specialist visits inject new
ideas and pedagogical skills into the TEFL professional community, which can result in changes
over time, especially over the course of multiple visits by various Specialists.

Although the program [that | helped to design in Nepal] still has not been initiated and may
never be, it provided an important capacity-building activity for participants, resulting in
substantial reorientation for whatever future initiatives these national educational

leaders undertake. —Specialist, writing

I don’t think that we can speak of English grammar nowadays without referring to [a particular
Specialist] and his publications or his products. The same in the teaching of writing. When,
particularly, there are teachers [who] do writing, they work with ... the models that were
promoted by these [Specialists]. So we’ve introduced them [into TEFL curricula at

Chilean universities]. —University administrator, Chile

Another way that Specialists have helped to foster long-term impact of their trainings is by
staying in touch with and continuing to support host country colleagues after returning to the
United States, as will be discussed in Chapter 5.
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5.0 Sustaining Relationships and Institutional Linkages

In addition to supporting the field of English language teaching around the globe, the Specialist
Program aims to foster linkages between U.S. citizens and institutions, and those overseas. Thus,
the relationships that Specialists have formed and maintained with colleagues met during their
assignments overseas represent an important outcome of the program.

It’s a tremendous program ... that contributes to both expanding knowledge of current TEFL
trends and also allows the Specialist and participants to develop professional relationships.
—Specialist, teacher training

5.1 Forming and Sustaining Relationships

As shown in Figure 7, nearly all (90 percent) of the surveyed Specialists reported forming new
professional relationships with English instructors and others—sometimes students—who had
participated in their trainings or attended their presentations during host country visits. In
addition, more than three-quarters (77 percent) of Specialists reported forming relationships with
fellow TESOL/TEFL experts, typically academics from host country universities who had
organized or hosted their visits.

Figure 7. Professional Relationships Formed by Specialists with New Contacts
Specialist developed new professional relationships with ]
P P P P Respondents
English teachers or others who participated in 90%
Host Country Contacts training/workshops/consultations/conferences
Fellow TESOL/TEFL experts from host country 77%
RELOs, English Language Fellows or other U.S. 84%
Other Professional Contacts | Embassy staff
Other English Language Specialists 56%

n=139-144

In fact, many Specialists reported staying in touch with multiple host country contacts:

I have really done what | consider to be a good effort to maintain contact with individuals in all
of the countries to which | have been fortunate enough to be assigned as an English
Language Specialist. —Specialist, ESP

In Turkey, | remain in contact with so many of the people who were involved in what | did there.
—Specialist, teacher training

Specialists reported various ways in which they have sustained contact with host country
colleagues and/or students. Not surprisingly, email is the most common means of staying in
touch. Numerous Specialists also reported staying in touch with their new contacts online, via
social media (such as Facebook) or Skype. In addition, many Specialists and host country
interviewees mentioned reuniting with new colleagues face-to-face at the annual convention of
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the TESOL International Association,’ during Specialists’ return visits to the host country and/or
when host country colleagues visited the United States.

While many Specialists described relationships that were short-term in nature—most commonly
consisting of requests for materials or other follow-up consultations—several reported having
formed relationships that endured for many years after an assignment. Indeed, a third

(33 percent) of the survey respondents who reported maintaining relationships with host country
colleagues indicated that some of these were ongoing. Given that the program years covered in
this study are 2004 to 2009 and the survey was administered in the fall of 2012, this finding
suggests that Specialists and host country colleagues have maintained relationships for at least

3 years. In this regard, one Specialist noted, “After my departure | frequently wrote to
participants regarding their teaching and life circumstances. Surprisingly, | have kept in touch
with several for a good 4 years afterward.”?

Furthermore, some Specialists and host country interviewees described these new relationships
as moving beyond the professional realm into friendships, or at least “social” contact. For
example, one Specialist wrote, “I’ve kept up with some of the participants, more on a social than
professional level.”® Another Specialist told of a close friendship he had formed with host
country colleagues:

Saudi language teaching colleagues, whom | met on my first visit to [the] Kingdom, have become
close friends. | met and entertained them for two evenings when they were in Portland on an
International Visitors Program. And | visit with them every time | have returned to work in the
Kingdom. My friend in Jeddah will fly to Riyadh just to spend a day and evening with me.

Pretty special. —Specialist, ESP

In addition to forming relationships with host country English language professionals, most
surveyed Specialists—as shown in Figure 7—also reported staying in contact with U.S. Embassy
staff, RELOs and/or English Language Fellows (84 percent), as well as other English Language
Specialists whom they met through the program (56 percent). In some cases, Specialists
explained that they rely on the RELO as a contact point for staying in touch with host country
professionals, as well as for keeping abreast of TEFL developments in the country.

5.2  Collaboration and Institutional Linkages

Numerous Specialists reported having collaborated in some way with their new host country
colleagues, most commonly involving research, joint publications, and/or conference presentations.

In particular, many Specialists have given joint presentations with host country colleagues at the
TESOL International Convention, in some cases on multiple occasions. Furthermore, in addition
to co-presenting, several Specialists also have assisted host country colleagues with developing

proposals and securing funding so that they could attend this important professional conference.

[With host country colleagues, | have done] co-presentations for the past 6 years at TESOL.
—Specialist, teacher training/curriculum

! Every year, TESOL International holds an annual convention in a different U.S. city.
2 Specialist, teacher training.
% Specialist, materials/textbook development.
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[Another Specialist] and | co-presented at the TESOL International Convention with several
women who were part of our training in West Africa. —Specialist, ESP

I have collaborated with Ukrainian colleagues by helping them with TESOL International
Association proposal development and writing. ... —Specialist, teacher training

| wrote a proposal for a panel at the TESOL International Convention in the US that was accepted
and through which two teachers from Tajikistan were able to present at TESOL.
—Specialist, teacher training

[A] colleague from Afghanistan and | had our proposal accepted to TESOL this year. We are
currently trying to get him funding and visa help for the trip.
—Specialist, teacher training

Some Specialists have collaborated with their new colleagues on joint publications, including
textbooks, journal articles, and book chapters:

After [my] 2004 Specialist visit to Iceland, | collaborated with a colleague to write articles for
academic journals and published textbooks for teaching EFL [English as a Foreign Language]
Academic Writing—one for the university level and another for the high school level.

—Specialist, teacher training

I have published multiple journal articles/book chapters with host country colleagues.
—Specialist, teacher training

[l am] co-writing a chapter in a book with a colleague from the host country.
—Specialist, assessment/testing

In this vein, a university professor in Chile had the opportunity to collaborate on a textbook with
a renowned grammar expert who visited the country on a Specialist assignment. The professor
explained that the Specialist approached her after hearing her presentation on grammar at a
conference he was attending in Chile. After he returned to the States, the Specialist sent the
professor several units from his draft-in-progress of a grammar text, which the professor tested
with her students and then sent him the results. This experience made a positive impact on the
professor, her students, and her university:

He sent me the units, and we were in touch for a while. And then | sent him all that we did with
our students, because he sent me some forms to fill in with all the information he needed. ... |
was honored because he wanted to work with me and my students, and he liked what | was
doing in grammar, but then | realized it was very important for my students and for the
university. ...We also mentioned it in the accreditation process. We’ve got 5 years of
accreditation, so it is there. —University professor, Chile

Along the same lines, a university professor in Russia explained that relationships between
Specialists and host country professionals sometimes evolve into long-term collaborations. As an
example, she recounted the experience of a fellow professor who, after participating in a
Specialist training program, joined the Specialist’s research team for an ongoing international
project:

She’s still working with [the Specialist] on an international project. And she helps [him] with his
research. So it’s a two-way road, you know. So they came, and they taught us something. But
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some of our Specialists now work with our teachers, and they also contribute to data collection
and to some piloting and researching and analytics and so on.
—University professor, Russia

One Specialist collaborated with colleagues in various host countries she had visited on
Specialist assignments to develop new online courses for ongoing training of English instructors
in another ECA program:

[l] met with English Access Microscholarship Program teachers to discuss their challenges and
outline some future initiatives. This resulted in the development ... of new online courses—one
for Access teachers called Teaching English to Teens and an online course for Access alumni.
These were developed through continued collaborations between myself and Access teachers |
met in host countries, as well as the RELOs in those countries.

—Specialist, teacher training

In addition, 20 percent of all surveyed Specialists reported having established “formal
collaborations” between their home institution and a host country institution. In this regard, a few
Specialists indicated that they had helped to arrange—or intended to arrange in the future—an
academic exchange between institutions.

[l have worked with host country colleagues to facilitate] continued exchange of students.
—Specialist, ESP

For 2 years, a professor at Saratov [State University in Russia] and | coordinated projects for
classes on Cold War culture. The classes communicated via teleconference.
—Specialist, U.S. culture

I have maintained contact with the program director at Lebanese American University. ... We
communicate regularly and have been seeking a way to facilitate an exchange between our
respective colleges. —Specialist, teacher training

Likewise, a Ministry of Education official in Thailand described an ongoing exchange program
for Thai teachers at the University of Oregon that developed out of a Specialist’s visit. Although
that particular Specialist no longer works for the university, the program resulted in a lasting
U.S.—Thai institutional linkage:

After we started with the University of Oregon, we brought a group of Thai teachers over there
to visit schools and to attend a 2-day workshop at Oregon that they arranged for us, especially
for our group. ... The first time we brought teachers [there], they were our participants from this
little conference [with the Specialist], and we have done the series. ... Three series, 3 years. ... So
we ended up going to Oregon where we had the collaboration with them, and we still have
collaboration with them. —Mlinistry of Education official, Thailand

Beyond specific collaborations, a number of Specialists indicated that their ongoing dialogue
with host country colleagues regarding topics of shared professional interest have been
mutually beneficial.

[l have continued to work with colleagues] mostly at the individual cooperative level—
sharing ideas. —Specialist, teacher training
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I ... remain in communication with [TEFL program directors] about new developments either here
or in their own countries. ... —Specialist, teacher training

[We maintain] ongoing email correspondence about topics of mutual interest.
—Specialist, teacher training

In fact, several Specialists identified the opportunity to develop relationships with host country
colleagues as one of the greatest benefits of the program for the Specialists themselves. In this
vein, one survey respondent wrote, “I believe this program allows professionals to connect and
consult. ... 1 aim to collaborate as a colleague to see what they can learn from me and what | can
learn from them.”*

5.3  Specialists Provide Continued Support to Host Country Professionals

In addition to collaborations and establishing institutional linkages, most surveyed Specialists
continued to provide support to host country English language professionals following their
assignments. In the words of a university professor in Chile, “We are in touch ... with a lot of
those experts and receive support in many ways.””

Indeed, for the most part, Specia